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Introduction letter
Hi parents! Thank you for choosing the behaviour management program: ‘Powerful Parenting — 12 simple 
steps to behaviour success’ to help your family! 

The Powerful Parenting® Program is actually less of a program, and more a new way of parenting your child 
for years to come. The 12 steps will not only put you (and your partner) back in the control seat and give 
you a completely new way of approaching and managing behaviour, but give you a myriad of preventative, 
powerful strategies! The program covers everything from creating a home environment to succeed with 
behaviour, explicitly teaching behaviour to empower your child and powerful communication techniques 
right through to building self-esteem, responding with ‘meaningful consequences’ to create change, 
developing a relationship of respect, evaluating the quality of the school environment, and creating the 
change in yourself to positively impact your child.

These 12 steps are not something you will ‘do’ for a few months and then stop … Once you learn these 
strategies, you will make them your own and come to rely on them as a part of your parenting repertoire as 
your child gets older…

Before you begin, there a few things we would like to emphasise:

1. Please try to read the program once through first so you know where you are heading. It really is far easier 
to prepare for a trip when you know where you are headed.

2. If you have a partner, please ask him or her to read the program through first before starting. That way 
you will be united and both know what’s in front of you. Children are very gifted at pitting one parent or adult 
against the other, and very skilled at finding any cracks in the way their behaviour is being managed! The 
good news is, they can’t find any cracks if there aren’t any! Working as a ‘team’ is vital. If you are separated, 
implore your ex-partner to read the program, and to support you. Remind them we have had truly amazing 
results and it is worth it to be united in order to help your child.

3. Once you and your partner have both read the program, please return to Step 1, re-read it, and then begin 
implementing the steps. The program is easy to understand, practical and user-friendly!

4. Step-by-step you will begin to see changes taking place, but please remember that sometimes things 
can get ‘louder’ before they become more manageable. Many of today’s children won’t take kindly to any 
changes you put into place because they like things just the way they are! Even very young children will try 
to reclaim their power in an attempt to stop you reclaiming yours! 

A note to finish on: Most children will learn to control their behaviour in the familiar environment of the home 
first, before learning to control it in the loud, challenging environments of school or child care. Please allow 
your child the time they need to learn to develop social competence. 

We look forward to hearing from you soon … All the best! From the team at Powerful Parenting Australia.

Terms and conditions for the single-use agreement

The Powerful Parenting® Program is for single, non-commercial use only. Terms and conditions for this 
registered Iintellectual property can be found at powerfulparenting.com.au/termsandconditions. Please note: 
In implementing the Powerful Parenting® Program you agree fully to the terms outlined in this agreement.
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To be effective in managing today’s  

perceptive child, parents need to be skilled in 

behaviour management. Powerful Parenting 

Australia is both proud and excited to offer 

you this carefully designed, family-friendly 

behaviour management program, ‘Powerful 

Parenting—12 simple steps to behaviour 

success!’  We will show you how to respond 

to your child’s challenging, antisocial or 

inappropriate behaviour, and in 12 steps, set 

you up to succeed in changing this behaviour 

through skilled, powerful parenting. 

This program is practical, easy to use and 

proven to succeed. If you or your child is 

experiencing any of the following problems, 

this program is for you:

•	 	 difficulties	getting	your	child	to	cooperate

•	 	 repeating	the	same	instructions	over	and	
over again

•	 	 unsure	how	to	deal	with	your	child’s	 
antisocial behaviour

•	 	 feeling	tired,	stressed	or	that	you	may	 
be failing

•	 	 experiencing	homework,	playtime	or	 
bedtime battles

•	 	 your	child	seems	unable	to	accept	full	
responsibility for his or her behaviour

•	 	 your	child	has	behaviour	problems	at	
school or child care

•	 	 your	child	is	anxious	or	has	confidence	 
or self-esteem issues

•	 	 your	child	challenges	you	or	 
answers back.

Today is a new day
You have probably tried many different ideas, 

talked things over with family and friends, 

and read various articles or books. Perhaps 

you have even sought professional help 

from a counsellor, psychologist or teacher 

to help you navigate the complicated area 

of behaviour management. We guess things 

have been tough for both you and your child. 

After all your hard work, perhaps your child’s 

behaviour didn’t improve as you had hoped, 

or didn’t improve for long. 

No matter what stage you’ve reached with the 

management of your child’s behaviour, and no 

matter what you’ve tried so far, today is a new 

day. Put the past where it belongs, relax about 

what has or hasn’t worked, and get ready to 

start again. Take some time now to put your 

feet up, and read this behaviour management 

program. We have the solution—you’re in 

good hands! 

Foreword
Children come in many shapes and sizes. They have their own personalities, 
their own way of doing things and their own way of responding to the world. 
As parents, you want your child to be a happy, well-adjusted and well-behaved 
little person. You want to be sure that your child can respond appropriately and 
responsibly to all the varying situations that life will present. 

Congratulations on being  
one of those parents who is  
actively involved in their child’s 
behaviour management and 
seeks to become a more  
informed and skilled behaviour 
manager.
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About Powerful Parenting® Australia

Davina Sharry
B.Teach Grad. Dip. ECE

Davina Sharry is an author, co-author, website TV video producer and speaking 

presenter. She is the trusted authority in family and children’s behaviour 

management and is the Founder and Director of Powerful Parenting® Australia.

Powerful Parenting® Australia Pty Ltd was co-founded by a dynamic father 
and daughter team from Australia. With more than 45 years combined 
experience, Davina and Lawrence Sharry are committed to helping parents and 
children achieve their true potential, and personal success.

back to 
contents

Qualifications, educational training 

and experience

An experienced early childhood specialist 

for almost 20 years and senior educator, 

Davina has spent most of her career 

passionately helping children of all ages 

achieve remarkable results with their social 

and emotional development and behaviour. 

With a Bachelor Degree in Teaching and 

Early Childhood Education, and a further 

Postgraduate Degree in Early Childhood 

Education, Davina has been awarded the top 

teaching suitability ‘Rating of 1’ and has had 

a long career employed by the Queensland 

Government’s Education Department.

With a comprehensive background in a variety 

of early childhood settings, Davina has had 

years of experience teaching a diverse range 

of children from differing social and cultural 

backgrounds with various physical and      

behavioural needs—both in Australia and in 

the UK.  

An integral part of Davina’s teaching life 

has been the programming and curriculum        

decision-making for children with learning

difficulties and remedial needs. She has 

taught in a variety of challenging environments 

and has worked with a number of ‘at risk’ 

children. Additional training through Education 

Queensland saw her gain experience as an 

early intervention specialist and program 

coordinator. Working in close conjunction 

with a number of experienced early childhood 

specialists and support personnel, Davina has 

utilised her training and experience to form 

the backbone of a range of early childhood 

intervention and support programs for both 

individual children and small groups.  

During her career, Davina has planned and 

presented whole-school development and 

training workshops to share pedagogy 

and preventative behaviour management 

strategies with colleagues.

She has assumed a range of leadership roles 

within the school community, liaised with 

key personnel and government agencies to 

establish ‘Productive Partnerships’, and has 

been committed to best practice, teaching 

excellence and senior leadership throughout 

her career.
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Davina Sharry

Davina understands the way children think and respond. She has a good 
understanding of student diversity and the various ways in which adults can 
respond to that diversity. Integral to her teaching success has been the degree 
to which she has helped difficult and challenging students achieve ‘change’. 
Upon returning from London, Davina became committed to establishing Powerful 
Parenting® Australia—an organisation that would be dedicated to helping parents 
and educators achieve similar great results with their behaviour management.

Today, that goal has been realised! Now the 

Founder and Director of Powerful Parenting 

Australia, Davina is the co-author of Harmony 

in the Home, and the author of the highly 

effective 12-step program, ‘Powerful 

Parenting – 12 simple steps to behaviour 

success!’ Always driven, and passionate 

about helping children with their behaviour, 

she uses her parent-training videos, speaking 

presentations and comprehensive 12-step 

Powerful Parenting® Program to give parents 

the proven strategies, answers and solutions 

they need to achieve the same results with 

behaviour in the home. With an ever-increasing number of families 

that the Powerful Parenting® Program has 

now helped, and many years experience 

in education and behaviour management, 

Davina has firmly established herself as a 

passionate advocate for children, and as 

the trusted authority in not only managing 

behaviour, but in changing children’s 

behaviour for the long term. She is well 

positioned to share her strategies, tactics 

and systems with you to ensure you succeed 

with behaviour management in the same 

way! 
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Lawrence Sharry

Lawrence is dedicated to helping others make dramatic and uplifting 
changes in their lives through highly effective and powerful life-
changing strategies. He is considered a breath of fresh air in the field of 
personal self-development, and is committed to helping others regain 
control over all aspects to their lives; physically, mentally and spiritually.

“Your information has been really powerful 

and unlike anything I’ve ever tried before. 

You’re the only one presenting the whole 

picture. Now I know I can handle anything! 

Thank you for helping me change my life, 

and find this new spiritual awareness and 

harmony.” K Lee—Gold Coast, Australia

“Lawrence Sharry has had an amazing 

influence on my life. Things used to be 

very chaotic. Effective decisions, happy 

relationships and personal success were all 

hit-and-miss. Then I heard what Lawrence 

Sharry had to say. Now I can honestly say, 

thanks to Lawrence’s powerful information 

about how life works, I am 100% in control 

and my life is great. I thoroughly recommend 

Lawrence’s consultancy to anyone who wants 

to turn their life around.” Patrizia Di Marco 

B.Arts Music (Dist) Grad.Dip—QLD, Australia

“Lawrence combines his considerable    

knowledge and expertise with the highest 

moral and ethical standards. I recommend to 

you warmly and without reservation to anyone 

who may need his special services in life. In 

my capacity as a Justice of the Peace, I have 

known Lawrence for over 20 years during

which I have formed definite opinions as to 

his amazing qualities and capabilities!” John 

R Gread, Evans Edwards & Associates— 

QLD, Australia 

“Lawrence has a remarkable gift, is visionary, 

warm and compassionate... He has truly 

inspired me to change my thinking and 

control what I am setting up for myself in 

the future.” Christopher Ivan—Dallas, Texas, 

USA

Lawrence attends to his work with others, as he does his life, with a cheeky and never-ending 

sense of humour, and great enthusiasm and motivation. With a non-theological approach, he is 

focused on inspiring and uplifting those around him, and knows if the soul is right, the mind and 

body will also be right.

Through his years of learning and developed wisdom, Lawrence shows others how to identify 

those aspects of their lives holding them back, and then inspires the very same people to live 

with strength and courage, spiritual awareness, self-mastery and inner peace!

back to 
contents
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Why is the Powerful Parenting® so 
unique?
1. All ages! All behaviours! We have spent years creating this program so that, regardless of the 

behaviours or ages you are dealing with, you get the powerful strategies you need to cater to your 

child’s individual needs! And it works! If you have tried everything else, you’ve come to the right 

place! This program will work when other techniques have failed! We will give you the system, tools 

and strategies to help your child succeed regardless of what issues they are experiencing. With 

this powerful approach, we’re yet to meet a child we cannot help!

2. A fully comprehensive and complete 

program! Designed to be a stand-alone, fully   

comprehensive resource, this program leaves 

no stone unturned! It covers everything you 

need!

3. A ‘parent-and-child’ training program! Not a 

‘parent only’ nor ‘child only’ training program, 

this program is a ‘parent and child’ training  

program—the only format for genuine change.

4. Affordable, simple and convenient.              

No ongoing specialist appointments! No 

expensive consultancy fees! Easy, convenient! 

Once you download the Powerful Parenting® 

Program you can start with practical strategies 

straight away. The program includes all the 

resources you need, including 100+ pages of 

beautifully designed resources.

5. Powerful, proactive and preventative!           

We know what works with behaviour manage-

ment and what regularly fails. We will put you 

back in the driver’s seat where you belong, 

and show you step-by-step how to prevent 

problems, while ensuring genuine change takes 

place with existing issues. We will give you 

a completely new way of approaching your 

parenting and managing your child’s behaviour 

as you help your family achieve the peaceful, 

fulfilling and happy lives you all deserve.

6. 12 steps all working together for                 

remarkable results. The Powerful Parenting® 

Program will take the stress out of parenting 

for you by giving you the clear and concise an-

swers you’re after. Our parents learn how to be 

firm yet loving, skilled and confident behaviour 

managers, while all 12 steps of the program 

combine to produce real results.

7. A Long, proven track record! Countless chil-

dren, countless issues! The powerful strategies 

and principles that underpin this program have 

succeeded with a large variety of children with 

very different behavioural, emotional and social 

needs—and will work for your child too! 

 8. Long-term success. Powerful Parenting® is 

not something you will start, and then stop. It 

is a ‘way’ of approaching behaviour manage-

ment that will guide your parenting and give 

you ongoing behaviour management success. 

Once you learn these life-changing strategies, 

you will come to rely on them as a part of your 

parenting as your child transitions from early 

childhood to those challenging upper primary 

school years! You will be assured of long-term 

powerful parenting results.

9. Highly effective and unique! Powerful Parent-

ing® doesn’t pull any punches. It’s honest, 

easy to follow, and will challenge and inspire 

you to become the strong, fantastic parent 

your child needs you to be; while helping your 

child to become the respectful, kind, loving and 

cooperative son or daughter to be proud of.

10. So much more than behaviour manage-

ment! You will learn how to help your child 

develop a healthy inner voice, develop their 

self-esteem and self-confidence, make great 

choices, take responsibility, problem solve 

calmly and independently, become a leader, 

listen effectively, follow rules and routines, and 

be self-managed! This program will have you 

all embracing change, building onto your suc-

cesses, having fun together, celebrating your 

achievements, and enjoying relationships with 

each other as your family moves forward!
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But don’t just take our word for 
it! Next, we’ve included some 
comments and testimonials 
from parents and children 
we’ve received along the way.

The Powerful Parenting®     
Program will help you to:

•	 	 avoid	the	problems	and	pitfalls	of	 
managing your child’s behaviour

•	 	 recognise	and	dispel	many	behaviour	
management myths

•	 	 understand	why	many	approaches	fail	to	
produce long-term results 

•	 	 eliminate	external	factors	that	adversely	
affect behaviour  

•	 	 set	up	the	home	environment	to	succeed

•	 	 teach	for	socially	competent,	powerful	
behaviour 

•	 	 communicate	for	success

•	 	 plan	to	prevent	behaviour	problems

•	 	 respond	with	meaningful	consequences

•	 	 teach	your	child	the	power	of	choice	and	
skilled problem-solving

•	 	 avoid	toxic	forms	of	behaviour	 
management

•	 	 embrace	relationship-based	parenting

•	 	 challenge	negative	self-talk	and	build	 
self-esteem

•	 	 reclaim	your	personal	power	and	strive	
for change yourself.

The Powerful Parenting® Program is 
proven, highly effective and enjoyable! 
The Powerful Parenting® Program gives you everything you need to confidently 
challenge, inspire, teach and motivate your child. We will take the worry and 
stress out of parenting by giving you easy, effective and enjoyable ways to bring 
about lasting change in your child’s behaviour. We’ve done a lot of the hard 
work for you.

The Powerful Parenting®     
Program will help your child to: 

•	 	 actively	listen	and	follow	instructions

•	 	 follow	rules,	routines,	limits	and 
boundaries

•	 	 share	with	others	and	take	turns	

•	 	 solve	problems	with	words,	not	actions

•	 	 be	helpful,	kind	and	caring	

•	 	 take	responsibility	for	actions	and	 
behaviour

•	 	 make	powerful	choices	and	great	 
decisions

•	 	 be	respectful,	kind	and	caring	to	‘self’

•	 	 respect	others	and	their	property

•	 	 communicate	confidently	with	kindness

•	 	 learn	self-control	and	leadership	skills

•	 	 be	happy,	calm	and	more	relaxed

•	 	 feel	good	about	‘self’	and	celebrate	 
personal success

•	 	 think	about	behaviour	and	work	 
consciously to change it

•	 	 have	more	strength	and	courage

•	 	 be	truthful	

•	 	 become	a	better	friend

•	 	 avoid	defiant,	angry	and	aggressive	 
behaviours

•	 	 handle	themselves	effectively	in	various	
social situations.

back to 
contents
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What parents and children are saying
“Wow. Through this program I have been shown step-by-step how to raise a child who is well be-

haved, self-controlled and responsible; as well as kind, caring and very loving! Thank you.” K Lee

“We learnt to help other people. We have learnt to stop teasing, bullying, stealing, lying 

and we learnt to control our behaviour. Now everyone has improved. I used to be called 

‘big ears’ all the time and used to be very sad. Now I don’t care what others say because 

I have learnt that I like my ears just the way they are!” J. Morris, aged 8

“One huge change since the program began is we have all come together as a family, homework 

is easier and mealtimes are more comfortable ... My son is now starting to take pride in his room, 

making his own bed and tidying up! He even helps me in the kitchen and is learning to be proud 

and responsible. The program is working really well.” Chandal S, Sunshine Coast, Australia

“We are currently using your powerful parenting techniques for toilet training and they are 

working so well! We started just one week ago and our 2.5-year-old son is going so well! 

Such success after one week. The communication techniques are working extremely well 

too! Thank-you, thank-you, thank-you. Thanks so much for all your advice. Both of our 

children’s behaviour has changed. Our son doesn’t throw as many tantrums and they both 

seem to have slightly longer attention spans now. Thanks so much for your encouragement. 

It means a lot.” Jacqui Dunbar

“My goodness, I read your program in two days and it worked so wonderfully and so 

quickly! We implement many parts of it each and every day. So much learning for all of us! 

It was a bit of a surprise that most of our son’s behaviour improved so dramatically when 

ours did! That was the biggest mind shift I think. Now we have our second son and we 

are so pleased to have the Powerful Parenting. Thank-you for this wonderful program!” 

Jodie Papiccio, mother of two, Western Australia

“This program is amazing and so original. It’s packed full of original strategies and steps all 

parents can follow to succeed with their parenting and behaviour.” Y Aksornnit, Thailand

“Last year ... I bullied people and got lots of time-outs! This year I have learnt to change my 

behaviour and to cop things on the chin. I can be in-control of my behaviour.” Dean E, aged 9

“Things are unbelievable in our house now! My son is eating this program up! This is not 

what we expected! And no tantrums since starting the program! We never have to worry 

about his behaviour now, he just does what we ask. We love being with each other and we 

feel like we are more like a normal family each and every day! I am truly appreciative of your 

programme and what it has done for all our family. I am SO PROUD of my son now. With 

every day I see progress and it makes me cry.” M Collins, Sydney, Australia

11
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What educators are saying
“Having helped so many children achieve success with their behaviour at school, it is truly wonder-

ful Powerful Parenting is now available for parents so they can achieve the same success at home!” 

Patrizia Di Marco B.Arts; Grad. Dip. Teach; Senior Curriculum Coordinator, Education Queensland

“We found the strategies and language techniques of the Powerful Parenting Program wonderful! I have 

been recommending Powerful Parenting to everyone! I think it would be so beneficial for all educators 

to be involved in this insightful program!” Kelly Harte, Director Grosvenor Hall Child Care Centre

“Davina is very intuitive, creative, thoughtful and caring. We took advantage of her expertise 

and asked her to take a leading role in developing our Behaviour Management Policy and 

Practice while she was working with our school. We were grateful for her insights and 

strategies.” Lesley Hagon, Head Principal, Illford Primary, Essex, London, UK

“The past few weeks have been very enjoyable for me! What a change! I am sure Davina has 

added years to my life with the relief from the stress I was experiencing! I have worked as a class-

room teacher aide for Education Queensland for 20 years, and found it increasingly challenging 

to work with disruptive students. Davina is inspiring in her approach and enthusiasm. She shared 

her behaviour management ideas with me, and I have learnt to gain back control of these upper 

primary boys. Since I have put her behavioural methods into practice, I have been amazed at the 

change in behaviour and positive response in these older students! I also feel more confident hav-

ing gained these skills! My heartfelt thanks Davina!” Veronica Garthe, Queensland Australia

“I believe Davina has the positive outlook, combined with her sincere desire to help all 

children achieve great outcomes, that characterises her as a teacher of superior quality. 

Her behaviour management system is not only highly effective, but supportive and non-
coercive for children.

Davina has the knowledge, zeal and dedication that enables her to be an educator of the 

highest calibre. Her pedagogical skills are founded on best practice and her underpinning 

attitude always focuses on the welfare of others. I willingly vouch for her character and 

her work ethic and believe her to be a person of industry, integrity and sincerity.” Graham 

Fuller, Principal Rochedale South Primary School, Rochedale Sth, Brisbane QLD 

“As a new teacher and relatively new parent, this issue of behaviour management to me, is so important 
for learning and growing up in the world that seems so uncertain. I was so keen to hear about Powerful 
Parenting. I’ve learnt there is hope! You have tapped into something that I believe not only every parent 
but every teacher, and more importantly every pre-service teacher, should know! This is massive, and so 
important. Once parents and teachers start they will see the benefits!” Jacqueline Dunbar

“Reacting to behaivour doesn’t change the behaviour! I need to change my approach 

from reacting to proactive. And I have to learn these communication techniques! I think 

this program will help other parents, as parents are struggling using techniques they 

had used on them which are not working!” Mr Paul Fullagar, Teacher

12
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What the audience is saying

“I attended this presentation to further develop my skills and knowledge as an early child-

hood educator. Your passion was inspiring! WOW! This was empowering for me as a teacher! 

It seems so simple, but the penny has really dropped for me!! This program empowers adults 

and children!” Erin Thompson

 “I have a three year old and an 11 year old. Both boys are great children but the 11 year 

old is just challenging me when I ask him to do things. This presentation was excellent. 

Very good! I will change my communication and thinking now. I will be recommending this 

program as it has fantastic tools that we need. Thank-you.” R Jones

“I work with special needs children who require learning support. I wanted some helpful hints on 

how to make my time with them a more positive learning experience and for children to achieve their 

best. I learnt techniques to uplift children to help them feel confident, grown-up and responsible; 

how to keep their energies focused and minds busy on meaningful activities. Lots of great ideas! 

This presentation provided a lot of practical suggestions and techniques for teaching skills in a posi-

tive and empowering way, all while increasing the child’s confidence and self worth!” C Ellaway

“We did the Powerful Parenting course. It was absolutely excellent. We gained so much out 

of those 2 hours and believed we instantly improved our parenting approach. We, of course, 

now wish to complete the entire course. Well done Davina, the world needs you and your 

parenting techniques! Thank-you!” Monica and Shane Caligiuri

“I went to the Powerful Parenting presentation last night! Brilliant! I want to be a more consist-

ent, calmer parent. This presentation was excellent. I can’t wait to start these techniques and 

read all the steps in the program. This program will absolutely help others because it’s common 

sense and it works! It has inspired me to start this with my son straight away!” Melissa Ridgway

“I thought this presentation would be useful and I could learn new skills. It was excellent. 

These skills of behaviour need to be learnt, and this has definitely given me direction! 

Brilliant! This Powerful Parenting Program needs to be throughout all the schools and 

accessible to all parents!! Fantastic program and I feel very inspired!” Sophia Anderson

“This presentation was very enlightening, easy to follow and enjoyable! I learnt to look at behaviour in 

the same way as teaching other skills such as reading and numbers and not to just expect children to 

‘get it’, use lots of examples, and explicitly teach the skills children need. Yes! These were the most 

interesting parenting and behaviour concepts I have ever heard! Thank-you ... So great!!!” Jo Wills

“OH MY GOD. This Powerful Parenting Presentation literally had me in tears. There was 

so much to learn during this presentation, and I was so affected by what I did learn, at 

times, you made me shed tears. I will be acquiring the entire program. Powerful Parenting 

will definitely help other parents out there!” M D Jackson

back to 
contents
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Added to this, parenting is one of the most 

important tasks you will undertake—it is your 

greatest project and most important role. Yet 

parenting is undertaken with no guidebook  

or magic recipe, no safety net or warranty,  

no money back period and certainly no  

life-time guarantee. It should be one of the 

most fulfilling roles adults undertake, but it  

is the one for which we are least prepared 

or trained. 

PART ONE  
Understanding behaviour

Most parents only want the best for their 

child, and put a great deal of effort into their 

parenting. There is no right way to be the 

perfect parent, so for many, trial and error and 

hard work is the only way forward. Parenting 

becomes even more challenging when a  

child exhibits non-compliant or antisocial  

behaviour—it can make a parent feel they’re 

being pushed to their limits, and can  

contribute a great deal of stress and anxiety 

to the whole family as well as the parents’ 

relationship. No one wins in this situation, 

and the longer it persists, the harder it will be 

to turn things around. If this sounds like your 

current situation, we can help you!

How important is the  
parent’s role in  
managing behaviour?
The parent’s role is crucial—their insight, skill 

and attitude are key to behaviour success  

and essential in reducing their child’s 

antisocial behaviour. Adults no longer have 

the same coercive and intimidating presence 

of previous generations. Therefore, today’s 

parent must take an active role, and be 

more informed and skilled in behaviour 

management than ever before!

Parenting today’s child
Children are dynamic, complicated and active little characters. Gone are the 
days when the child was seen and not heard. Today’s children are vocal, 
discerning, aware, demanding, savvy and passionate about protecting their 
rights and having things go their way. Being a parent can be a very rewarding 
and enjoyable job, but not always an easy one. Sometimes it can be puzzling 
and difficult, and sometimes, pure hard work. It’s easy to find yourself feeling 
stressed, tired and in need of a break.
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Sadly, an increasing number of parents are putting ‘behaviour management’ in the too-hard 

basket, relinquishing their parental power or relying on the school and teacher to deal with 

behaviour. Parents are the most significant people in a child’s life and, with the right skills and 

knowledge, can influence, shape and manage their child’s behaviour irrespective of what is, or 

is not, being done in the classroom.

Although somewhat sensationalised, newspaper articles 
have expressed parenting in terms of a crisis.

back to 
contents
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An excerpt from a Teachers’  
Internet Discussion Forum: 

“I’ve just dragged myself home exhausted 

at the end of yet another demanding day. 

Every day feels the same … The worst 

part is feeling like I’ve failed to teach the 

children who are ready to learn because I 

have to spend so much time managing the 

behaviourally needy kids.”

Teachers work hard and 
have a demanding job
Imagine for a moment how it feels when 

you ask your child to do something and he 

or she says, “No.” How does it feel when 

your child questions your authority, answers 

back, refuses to cooperate, fights against 

you, won’t listen, doesn’t follow simple 

instructions, or continually demands your at-

tention? It’s not a good feeling is it? Children 

can definitely work against you and make 

your life very difficult.

Now, imagine that same feeling but with five, 

six or more children working against you 

daily. Many primary school teachers have to 

deal with antisocial, oppositional and disrup-

tive behaviour in their classroom on a daily 

basis. Although not every child behaves this 

way, most classrooms have children who are 

socially and emotionally needy, or attention 

seeking. Teaching is a demanding job and 

most teachers are committed and work very 

hard.

Behaviour and education

Behaviour problems  
threaten learning outcomes
Most teachers do a great job, but in many 

cases they struggle to: work against  

aggressive and challenging behaviour in the 

classroom; maintain a safe and optimal  

learning environment; present lessons to  

cater for all students’ academic needs and  

to meet set curriculum requirements.  

Students with challenging behaviour present  

a huge problem for even the most  

experienced teacher and, in some cases,  

antisocial behaviour threatens to undermine 

the teaching process as well as educational  

outcomes.

Nobody wins when there are challenging  

behavioural problems in the classroom—not 

the children experiencing the behaviour  

problems, as they fall behind socially and 

academically; not the other children who miss 

out on quality teacher time; not the teacher 

trying to teach; not the school community; 

and not the parents, as all eyes turn towards 

them to ‘do something.’

It is not difficult today to find children exhibiting inappropriate and socially  
unacceptable behaviour. Bullying, harassment, fighting, aggression, answering 
back, temper tantrums, lying, swearing, non-compliance, anger, anxiety, fear 
and self-esteem issues all seem to be interwoven into the fabric of mainstream 
society. Schools are representative of society, and for this reason, behaviour 
management is one of the key challenges and major policy issues facing 
schools worldwide.

An excerpt from a Teachers’  
Internet Discussion Forum: 

“I’m only just hanging in there. I’ve had 

days when I’ve felt like I was going to pull 

all of my hair out! Teaching is such a HARD 

job! We are not just teachers anymore. We 

are disciplinarians, nutritionists, nurses, 

financial advisors, principals, janitors, wait-

ers, psychologists, doctors ... And for 25 

to 30 children! I’m sure it’s getting harder!”
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How serious is the problem of behaviour in our schools?
Children’s behaviour is fast becoming one of the biggest challenges facing educators, parents 

and school communities. The management of behaviour is a major priority and receives just 

as much focus as other essential classroom considerations. A comprehensive inquiry (Vinson 

Report) in New South Wales confirmed that behaviour problems are a major concern for most 

teaching staff in schools. Incidences of disruptive and antisocial behaviour are occurring 

with increasing frequency and severity, with growing numbers of Australian children being 

diagnosed with clinically significant behaviour or emotional problems. 
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Schools struggle with  
behaviour—do not assume 
it will be ‘fixed’ at school
There are many factors that influence and 

affect behaviour, including other children, 

and the skill and attitude of the teacher or 

childcare worker. For various reasons, some 

parents assume that their child’s antisocial 

behaviour will improve with time or simply be 

‘fixed’ at school. This is a mistake.  

Naturally a child’s behaviour can improve in 

time through maturity, or as the result of the 

effort, energy and skill of a teacher who has 

become an expert in managing behaviour.  

But not all teachers are experts. Some are  

unable to cope with challenging behaviour 

and become stressed when they cannot  

control aggressive or antisocial behaviour 

in their class. Others may lock horns with  

oppositional or demanding children and  

can add to the situation through their  

confrontational attitude. There is also the 

added problem of children with behaviour 

problems teaching other children how to be-

have. So, not only are behaviour problems not 

automatically fixed at school or fixed with time, 

some behaviour problems actually increase as 

a child gets older and learns from others. 

Children benefit when 
parents become more 
skilled in behaviour 
management!

Antisocial behaviour must not be left to 

chance. If not specifically targeted, but         

allowed to occur repeatedly, inappropriate 

behaviour becomes entrenched, and harder 

for a child to unlearn and replace with a new 

set of behavioural responses. If your child 

has been successful in using inappropriate 

behaviour to get what he or she wants, your 

child probably won’t be willing to change, or 

interested in changing. Congratulations for 

wanting to become more informed about, and 

skilled in, behaviour management.

back to 
contents
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Why the breakdown in behaviour?
Screaming, fighting, answering back, bullying, problems at school, power 
struggles, children out of control—what’s gone wrong with children’s  
behaviour? 

The behaviour of children today must be 

viewed within the contemporary context of a 

changing society, one which is radically differ-

ent to that of older generations. Perhaps one 

of the most significant and dramatic changes 

has been the relationship between the adult 

and child. The shift away from an auto-

cratic, rigid and structured society to a more 

democratic and permissive society has seen 

changes in our social order. Children know 

they have rights and often see themselves as 

equal to adults. A combination of factors has 

produced a society where even young chil-

dren readily challenge the authority of adults, 

refuse to cooperate and question almost 

everything! And that’s just the toddlers!

Factors contributing to 
changes in behaviour:

•	 	 change	in	family	values	and	standards,	
including the breakdown of the  
extended family 

•						poor	parenting	skills,	absent	fathers

•						marital	conflicts,	parental	mental	illness

•	 	 children	having	equal	rights	with	adults,	
but with less responsibility

•	 	 financial	and	economic	factors	

•	 	 lack	of	respect	for	authority	and	the	 
contemporary trend of challenging  
authority 

•	 	 powerful	socialisation	and	peer	 
group pressures 

•	 	 violence	in	popular	culture—TV, video 
games, internet and music

•	 	 substance	abuse	leading	to	abusive	or	
poor parenting

•	 	 volatile	classroom	environment	and	poor	

student—teacher relations

•	 	 inclusion	of	students	with	complex	 
behavioural problems into  
mainstream schools

•	 	 children	with	negative	and	defeatist	 
attitudes or academic difficulties

•	 	 racial	tensions	and	intolerance	of	others

•	 	 inability	to	handle	frustration	or	adversity

•	 	 chemicals,	food	additives	and	the	 
modern approach of medicating children

•	 	 limited	socialisation	with	neighbourhood	
children and peers

•	 	 failure	of	adults	to	promote	high	 
achievement among children 

•	 	 failure	of	parents	to	support	the	efforts	 
of teachers and schools 

•	 	 failure	of	schools	to	work	in	partnership	
with parents 

•	 	 boredom,	outdated	modes	of	teaching	
and a lack of subject choice

•	 	 no	guidance,	no	goals,	feeling	rudderless	
or lacking self-control 

•	 	 unrealistic	expectations	of	parents	for	
academic success.

Note: This list is not exhaustive. Whatever the             
contributing factors, parents need to be more       
skilled in managing behaviour than ever before.
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What is behaviour?
Before we look at how to manage it—let’s look at what behaviour is and what it 
involves. 

Behaviour is the way a person responds to 

others or a situation. It is learned and affected 

by temperament, unique expectations, 

emotions and beliefs.

Behaviour underpins every aspect of our 

character, affects our conduct and often 

influences how we are viewed and treated 

by others. It shapes our communication, 

greatly influences our school life and effects 

our learning. Our behaviour influences our 

social acceptance and effects our social and     

emotional development. It is what makes 

us attractive to others and provides us with 

peace and happiness. 

Behaviour is a complicated  
set of skills
Many adults underestimate or misunderstand 

just how complicated ‘behaviour’ is and the 

diverse range of skills that constitutes  

behaviour. Even very young children are  

expected to: cooperate, follow instructions,  

sit still, concentrate, be productive, solve 

complex problems, actively listen, handle 

pressure, adhere to time limits, communicate 

confidently, participate in groups, share, take 

turns, be patient, be quiet, respond to the 

demands of others, be organised, be calm,  

be happy, follow routines, cope with conflicts, 

be helpful, be kind, be caring, be considerate, 

negotiate, obey the rules, value the opinions 

of others, assert themselves with dignity,  

accept responsibility for their actions,  

demonstrate self-control, handle failure …

Children of all ages are expected to have 

these behaviour skills and be in control of 

them in a loud, challenging environment,  

under the control of an adult who may  

become angry if the ‘right’ skill isn’t exhibited 

at the ‘right’ time. Most adults would struggle 

to demonstrate half these qualities in a similar 

environment, under the same conditions!  

Children have so much to concentrate on,  

before they can even begin to turn their  

attention to the complex task of academic 

learning.

This concept that we refer to as ‘behaviour’ 

is not just one thought or action, but rather 

a complex combination of responses, per-

sonal self-development, social and emotional 

development, and social competency. When 

an adult simply tells a child to, ‘behave’ or 

‘grow up’ or ‘change your behaviour,’ they are 

not taking into account the complexities of 

behaviour or the level of skill required to be in 

control of it.

In the next section we will 
look at how we typically deal 
with children who experience     
problems with their behaviour.
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contents
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How does society typically deal  
with behaviour?
The government
All state-run education departments have  

a behaviour management policy to assist 

teachers to control behaviour, counter  

bullying, assist students and outline various 

consequences for inappropriate behaviour. 

These behaviour management policies  

contain statements such as:

We have programs in place to counter  

such antisocial practices as bullying,  

harassment and discrimination, as well as a 

range of strategies to assist students to meet 

behavioural expectations. These include 

varying consequences for misbehaviour. 

In extreme situations, where a range of 

strategies have already been used or in the 

case of a very serious breach of school rules, 

the consequence may be suspension or 

expulsion from school.

Primary schools
Schools are charged with the huge job of 

managing and educating hundreds of children 

with varying behaviour and academic needs, 

as well as coordinating large numbers of staff. 

Schools develop their behaviour management 

policy in order to establish clearly defined 

rules for all children to follow. Children who 

follow the school rules and control their  

behaviour receive positive consequences 

such as awards from the Principal,  

certificates, prizes, school house points, 

stickers, and public congratulations at  

assemblies. Children who do not control their 

behaviour will experience a variety of negative  

consequences including having to spend  

time in a withdrawal room, being excluded 

from play, their parents may be notified,  

writing lines, performing community services 

such as picking up litter, having to apologise 

for behaviour, detentions, exclusions,  

suspensions and expulsion.   

Classrooms
Most teachers try hard to organise their 

classroom so that all children learn effectively, 

behave appropriately and follow instructions. 

Teachers use a variety of well-known 

strategies to encourage controlled behaviour 

including clear communication, careful 

planning, effective teaching principles, and 

reminding children about class routines and 

rules. 

Children who demonstrate appropriate  

behaviour attract positive consequences 

such as gaining group points, lollies, stickers, 

certificates, notes home, prizes, class 

rewards, special privileges or token money. 

Children who exhibit inappropriate behaviour 

will experience negative consequences 

including being yelled at, writing out lines, 

being sent to the Principal, their desk may be 

isolated, they may receive time-out, be kept in 

at lunch time, receive an internal suspension, 

their name goes on the blackboard, parents 

are informed, spend time in a withdrawal 

room or with an advisory visiting teacher. back to 
contents
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Early childhood centres
Most childcare centres, preschools and  

kindergartens have similar behaviour  

management practices as schools. Generally, 

rules and routines will be in place for young  

children to follow and, as with the behaviour 

management policies of the school system, 

early childhood centres will have a  

consequence-based management plan. 

Children experience a positive consequence 

as a result of their acceptable and appropriate 

behaviour and a negative consequence as a 

result of any inappropriate and unacceptable 

behaviour.

Parents
Most parents also deal with behaviour 

through consequences. Children who behave 

appropriately at home may be rewarded with 

presents, money, food treats, rewards and 

praise. If they exhibit inappropriate behaviour 

they may be spoken to firmly; shouted at; 

punished by having play, TV, pocket money, 

or favourite activities withdrawn; early  

bedtimes; time-out, time on a ‘naughty mat’; 

or receive physical punishments. 

What is this  
consequence-based  
approach to behaviour 
management?
As in most societies, our approach to  

behaviour management is based on  

correction, control and gaining obedience 

through the implementation of  

consequences—either negative or  

positive. As we’ve just explained, at all levels 

of society, children exhibit certain behaviour, 

and adults react by implementing  

consequences. We refer to this  

consequence-based approach to behaviour 

as ‘Reactive Behaviour Management’. 

In the next section, we will  
explain why this outdated,  
yet commonly used 
approach to behaviour is 
failing, and has the potential 
to exacerbate your child’s 
behaviour problems.
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Dictionaries define ‘reactive’ as knee-jerk, 

thoughtless, unconsidered, automatic, reflex, 

mechanical, involuntary and unconscious. 

And we couldn’t agree more.

We understand that reacting to behaviour 

after it has occurred is automatic and feels 

natural and normal. It’s likely that your  

parent reacted when you did something 

wrong and so you react when your child  

does something inappropriate. Initially, this 

approach would appear to make sense: child 

exhibits unacceptable behaviour—adult  

reacts to make it stop. But let’s look closely  

at this Reactive Behaviour Management to 

understand what may be happening for the 

child on the receiving end of these reactions. 

And in doing so, we will show you why  

Reactive Behaviour Management is  

problematic and quite meaningless to many 

children. 

Reactive Behaviour Management  
does not make sense

Reacting to inappropriate behaviour over and 

over again relies on the absurd premise that 

a child will recognise that their behaviour is 

unacceptable, somehow learn new behaviour 

skills and replace the old behaviour with new 

behaviour—all because an adult reacted.

Challenging the way we typically manage  
behaviour
Adults invest a great deal of their time reacting to children’s behaviour either  
to encourage it or change it. Reacting to behaviour or ‘Reactive Behaviour  
Management’ underpins the way we handle behaviour both at home and at 
school. It’s accepted in our society as the primary behaviour management   
system and is rarely ever questioned or challenged.

Reactive Behaviour Management  
does not replace, change or teach 
behaviour

We believe that simply reacting to behaviour 

is the quickest way to nowhere fast. This 

form of behaviour management does not 

teach new behaviour and therefore does 

not replace old behaviour patterns with new 

ones. Adults mistakenly believe that they are 

being proactive and controlling behaviour 

when they react, but in reality their reaction 

does not cause the problematic behaviour to 

change. Why? 

When adults are reacting to behaviour,  

they are not teaching it. No teaching = no 

learning. When an adult repeatedly reacts 

to a child’s behaviour, the child only has 

to stop the behaviour or do what the adult 

has asked. Further, Reactive Behaviour 

Management does not really challenge 

existing behaviour; it does not highlight 

or teach new behavioural choices and it 

certainly does nothing towards increasing 

a child’s social or emotional development. 

The child does not have to make any 

fundamental or genuine changes to his or 

her behaviour! Old behaviours that are not 

replaced by new behaviours will become 

well entrenched because they are reinforced 

and practised over and over again. 
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Let’s look at a typical scenario involving 

Reactive Behaviour Management:

Child hurts another child.

Parent or teacher shows great disapproval 
and reacts to unacceptable behaviour.

Child sits on the ‘time-out’ chair, misses out 
on play or writes out lines.

Later, the child is spoken to, made to  
apologise and allowed to return to play.

Adult believes the problem has been ‘taken      

care of’.

What has actually occurred here for  

the child?

Nothing. Writing ‘I will not hit John’ 50 times 

is meaningless for most children. Sitting on a 

‘time-out’ chair will not bring about genuine 

change, and missing out on play is just  

inconvenient. These reactions don’t teach 

new behaviours or new social skills. Writing 

out lines or sitting on a mat, a chair, a step or 

any other inanimate object does not teach, 

nor will ever teach, children how to solve 

social problems, how to make better choices, 

have stronger communication, show respect 

to others, and be kind, caring and cooperative 

or resolve conflicts. If nothing new is taught 

then nothing new is learnt. When nothing new 

is learnt, there will be no change to behaviour.

Later, the same adult will become frustrated 

when the same child hurts another child. The 

same adult will see this next altercation as a 

direct challenge to his or her authority and 

will react again, but next time the reaction 

may be ‘stronger’. This is a Reactive  

Behaviour Management Cycle—a cycle that 

can continue for years, leading to stronger 

reactions from parents and resulting in more 

frustrated, disillusioned and oppositional 

children. 

Reactive Behaviour Management  
demands the ‘right’ behaviour at  
the ‘right’ time

We know behaviour is a very complicated  

set of skills. If a child doesn’t have these  

skills it becomes difficult to produce the right 

skill at the right time. What might be an  

acceptable behaviour in one situation may not 

be acceptable in another. A child must have 

a fairly sound understanding of ‘behaviour’ 

so he or she can analyse a social situation 

and choose the right behaviour to suit it. It’s a 

difficult, abstract and multi-faceted task that’s 

made more difficult when a child doesn’t have 

the skills set to begin with.

Reactive Behaviour Management  
demands that children control  
what they don’t have

A reactive-based approach to behaviour 

management relies on rewards, manipulation, 

pressure and coercion in an attempt to get 

children to control their behaviour. We all want 

children to control their behaviour, but if they 

don’t understand or have the many social 

skills that constitute behaviour, how can they 

hope to control them. Controlling something 

implies that you have it to begin with—how 

can a child control skills they don’t have? 

Would it be realistic, reasonable or fair of me 

to ask you to control a car before you had 

the diverse skills needed to drive it? Would it 

be sensible for me to ask you to take a horse 

out for a ride before you could handle a horse 

confidently? Could you control a surfboard 

before you had acquired the multitude of 

skills to ride it? The answer is ‘NO!’ It does 

not matter how much you plead with, punish 

or penalise a child, if he or she doesn’t have 

the necessary behaviour skills that constitute 

behaviour, then he or she will not be capable 

of controlling them. 
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Reactive Behaviour Management  
puts the adult on the back foot 

This form of behaviour management  

encourages the adult to wait for the child  

to ‘do something wrong’ before they do  

‘something’ about it. This consequence-

based approach keeps the adult on the  

back foot, waiting for the child to slip up 

before they spring into action. The back foot 

is not a good position for any adult trying 

to move forward, be proactive and sort out 

behaviour problems.

Reactive Behaviour Management is  
hit and miss

Some children may learn something new 

about their behaviour and their choices or 

may discover alternative ways to respond 

to social situations when an adult resorts to 

Reactive Behaviour Management—but many 

will not. For this reason, Reactive Behaviour 

Management is random and very hit and miss.

Reactive Behaviour Management can 
be a discouraging and a self-fulfilling 
prophecy

A parent who continually focuses on what 

their child can’t do, risks causing that  

child to become discouraged. It is  

counter productive to be constantly told  

what is wrong. This can also affect a child’s 

motivation—the very thing children need if 

they are going to change their behaviour. It 

can also work as a self-fulfilling prophecy 

and result in children feeling despondent. 

I’ve heard children say: “Why should I do this 

work? The teacher said I’m lazy.” Or  

“Everyone thinks I’m naughty so I am!”

Reactive Behaviour Management only 
focuses on unacceptable behaviour!

Why would you constantly focus on your 

child’s unacceptable behaviour if you want 

your child to focus on acceptable, strong  

behaviour? Imagine if your child’s maths 

teacher only pointed out mistakes. How much 

maths would your child learn? Imagine if the 

football coach only told your child what he or 

she was doing wrong. Would that lead to skill 

acquisition or sporting success? Adults  

invest too much time and energy telling  

children what they can’t do. 

Reactive Behaviour Management  
becomes ‘noise’ as children tune-out

“How many times have I told you!” “You’re not 

listening to me!” “I’m just repeating myself!” 

“How can I get through to you!” Over time, as 

the adult’s reactions become repetitive, the 

monotony of constantly reacting just becomes 

redundant, background ‘noise’ to a child as 

they tune-out. Adults give their power away 

when they repeat themselves over and over.  

Reactive Behaviour Management  
involves intimidation, threats and  
punishing the child

Children are often chastised, yelled at, made 

to go to bed early, given time-out, grounded 

or put on a ‘naughty’ mat. They may miss out 

on privileges such as pocket money and are 

sometimes even smacked as parents try to 

control or change unacceptable behaviour.

“You go to your room!” “You just wait until 

your father gets home!” “If you keep doing 

that, you’re going to get a slap from me!” 

When adults react to behaviour, they use 

threatening and intimidating language.  

Rarely do they use the language of peace, 

kindness or love. Children will stop their  

inappropriate behaviour when an adult reacts, 

to stop the threats and intimidation. Even 

very young children will analyse a situation 

and consider whether they should stop their 

antisocial behaviour based on their parent’s 

threats or whether they can continue to 

behave inappropriately. Other children may 

stop their behaviour momentarily, but start 

again when the parent turns their back. This 

kind of reaction, of threats and intimidation, 

only works if the threat is greater than 

the benefit gained in persisting with the 

inappropriate behaviour. Reactive Behaviour 

Management is about a child fearing the 

consequence. It is not about teaching new 

behaviour or replacing old behaviour with new.
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Management breeds conflict, arguments  

and power struggles. At some point, many  

teenagers will try to claim their power,  

become assertive and stand up for them-

selves. Others will get to breaking point and 

oppose those adults who were trying to help.

Reactive Behaviour Management 
wastes time

In reacting to behaviour, adults lose  

valuable time and the opportunity to manage 

a younger child. It is a lot easier to shape a 

young child than it is to try and reason with, or 

change the behaviour of, a defiant teenager.

Reactive Behaviour Management  
‘results’ are short term

Reacting to behaviour may seem to work  

momentarily—but at that moment when the 

adult reacts, a lot of children will simply want 

to appease the adult and do what was asked. 

The ‘results’ are mostly short term. A child 

may stop or change their behaviour as soon 

as an adult reacts, but if they haven’t learned 

to replace old behaviour, they will easily resort 

to the same behaviour again later. Hence the 

well-worn question, “How many times have 

I told you?” Adults will continue to say the 

same things over and over because reacting 

to behaviour brings only short-term results.

Reactive Behaviour Management 
leaves the child wanting

When adults only concentrate on what’s 

wrong, the child must work out what’s right. 

Even when a child receives a reward for  

acceptable behaviour, the child still has to 

learn to take that ‘right’ behaviour into a new 

social situation in the future. Children need 

adults to break ‘behaviour’ down and explain 

it in clear and easy to understand language.

Reactive Behaviour Management  
can encourage children to be sneaky 
and lie 

While adults constantly react, many children 

naturally turn their attention to not getting 

caught. Children can become proficient at 

Reactive Behaviour Management fails 
with older children 

Children inevitably become older and wiser. 

They start to care a lot less about their  

parent’s reactions to their behaviour and  

more about their peers’ opinions of them. 

Young teenagers begin to see adults’ opinions 

as redundant and many just stop caring. 

They begin to ignore parents and teachers 

and worse still, oppose authority. A sad 

reality in these situations is the wasted years 

parents have invested, focusing on what was 

wrong with their child’s behaviour, instead 

of focusing on what was right and moving 

forward. Teenagers who have endured years 

of hearing about their unacceptable behaviour 

can become angry and frustrated, and can 

lose all respect for their parents and teachers.  

Reactive Behaviour Management is a 
breeding ground for conflict

The older children get, the less likely they  

are to appreciate you telling them what  

they’re doing wrong. Reactive Behaviour 
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denying their involvement and clever at  

exhibiting unacceptable behaviour when 

adults are not watching. Therefore, as well as 

the unacceptable behaviour, you may have to 

deal with lying, sneakiness and the denials:  

“It wasn’t me!” “I didn’t do it!”

Reactive Behaviour Management 
teaches children what you don’t want 
them to learn

Even the youngest of children can learn to 

intimidate, yell, hit, punish, ignore, deprive 

and give retribution in order to solve social 

problems. And why not? That’s how many 

adults problem-solve! I’ve seen children hurt 

other children at school and then respond by 

saying, “Well, my mum and dad hit me.” This 

type of learning is hard to undo when copied 

from the most significant people in their lives 

—their parents. Children copy adults and  

take behavioural cues from them, especially 

parents. If you react by getting angry or  

frustrated, or by shouting, making threats, 

punishing or hitting to get what you want,  

it’s almost a certainty that your child will  

also react in the same way. If parents bully 

and intimidate their child, how can they 

expect their child to unlearn what they have 

experienced at home and not bully and 

intimidate to solve problems at school? 

Reactive Behaviour Management  
is a low-level form of management

Powerful people don’t need to resort to  

this low-level form of personnel management. 

Penalising, punishing or hurting others to 

influence and elicit change is a basic,  

primitive form of human management. As  

an adult, think how you like to be treated by  

others and by people in positions of power. 

Imagine if your boss reacted with  

punishments and threats when you did  

something they found unacceptable? Would 

you question their behaviour? How long 

would you tolerate it? Would you respect 

this boss? How would you cope with being 

pushed around, shouted at and intimidated? 

Would you quit, answer back, or consider a  

work-place harassment claim? Most adults 

would neither accept nor tolerate a person in 

a position of power towering over them and 

yelling or punishing them. Why do we, as 

adults deserve respect, but children don’t? 

Reactive Behaviour Management can 
be harsh 

Below are some terms and excerpts from  

different school policy documents. They  

reflect society’s views of behaviour and offer 

an insight into how we typically approach 

children with behaviour problems:

“Offending students, misdemeanour, offence,  
disciplinary action, accused youngsters, 
crime, punishment, retribution for infraction, 
prescribed punitive or restitution  
consequences, suspension, exclusion,  
expulsion, zero tolerance, corrective  
control, violation, violators, culprit,  
perpetrator, amends, retribution, atonement,  
deviant, Breach of Code, transgressor,  
contravention, infringement.” 

“Children will engage in reparation and put 
right what they have done wrong, plus be 
required to do something additional for the 
person to make up for their misdeed.” And: 
“By allowing the punishment to suit the crime, 
a student, having accepted appropriate  
consequences, shall regain all rights and 
privileges.” 
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In the next section, we will 
explain how Preventative          
Behaviour Management 
can help you turn things 
around. You’ll learn how to 
achieve great results, teach 
your child new skills, and 
help them replace their old, 
unacceptable behaviour with 
new, socially appropriate 
behaviour.

Reactive Behaviour Management  
requires more forceful levels of  
reacting

When Reactive Behaviour Management has 

less and less impact, parents find themselves 

backed into a corner. Many see no real  

alternative other than resorting to more  

forceful forms of responding to get control. 

Whereas once it may have been enough to 

simply show disapproval or say “stop!” to  

their child, some parents extend this 

reacting to punishing, yelling and  

threatening their child in order to try and  

gain control. Sadly there are also some  

parents who will resort to hurting their child  

to try and manage the situation.

Reactive Behaviour Management is 
not working

Many are no longer willing or prepared to  

unquestioningly submit to the arbitrary  

rules and limits set by parents and teachers.  

Despite these changes, adults continue to try 

and control children’s behaviour by reacting to 

it and punishing it. This outdated strategy of 

gaining obedience by dispensing rewards and  

punishments is no longer viable. Many of  

today’s children simply consider receiving  

rewards their right, and punishments as an 

inconvenience or an opportunity to resist and 

oppose adults in power.

What can we do to solve the  
problem? 

The reality is that Reactive Behaviour  

Management is inadequate. Instead of relying  

on that which does not work, we need to be 

prepared to overhaul our entire approach to  

behaviour management and look towards a 

system that does work. We need a behaviour 

management approach that: 

•	 	 focuses	on	preventing	behaviour	 
problems

•	 	 teaches	children	the	behaviour	skills	 
they lack

•	 	 teaches	children	how	to	be	in	control	 
and self-managed

•	 	 helps	children	respect	social	limits,	 
themselves and others.

Reactive Behaviour Management does not  

cater for individual children’s behavioural 

needs. Consider this: If Reactive Behaviour 

Management worked as a behaviour  

management system, why is antisocial  

behaviour an increasing problem in our 

schools and homes? And why are many very 

young children resorting to antisocial and 

defiant behaviour? Behaviour management 

strategies that try to defeat children through 

intimidation or domination may have worked 

for past generations, but will continue to fail  

in today’s society. 

Dispensing rewards and  
punishments is outdated

Children’s behaviour reflects the diverse  

cultural and social changes that have  

evolved over the years. Children now  

have unprecedented status and power.  

Par t  One  Unders tand ing  behav iou r

31

back to 
contents



Powerful Parenting

Remember the age-old saying ‘Prevention 

is better than cure?’ Well it’s true! Preventing  

behaviour problems is far more powerful  

than reacting to them. Rather than waiting  

to react to unacceptable behaviour, adults 

need to focus on preventing the unacceptable  

behaviour problems from occurring in the  

first place.

Preventative practices

‘Preventative’ is defined as precautionary,  

deterrent, to shield, to protect, to avert, to 

avoid and to stop. And this is exactly how  

we should be approaching the management 

of behaviour—through prevention. 

Prevention is the key. And the only way to 

prevent behaviour problems is to ensure 

children have the appropriate behaviour skills. 

Having these behaviour skills will enable them 

to become socially competent and better able 

to choose the right behaviour for the right 

situation. How can we ensure children acquire 

the behaviour skills they need? 

Adults must explicitly teach behaviour 

skills so that children can learn them.

If we want children to exhibit appropriate  

behaviour we must teach children, step by 

step, the social skills they need to become 

socially competent.

Just imagine that I gave you all the parts to a 

car and said, “You’ve driven a car and you’ve 

seen many cars, now go and build one and I’ll  

assess your skill level and reward and punish 

you along the way.” You’d think I was crazy to 

expect such an impossible task. Just because 

you’ve driven a car doesn’t mean you  

understand the inner workings of one. You’d 

be absolutely lost, which is exactly how most 

children with behaviour problems feel. Just 

because they can sometimes pull all the 

‘parts’ together and behave, or because they 

have seen other children behaving, does not 

mean they understand the intricacies and 

complexities of behaviour and how to  

manage it. 

Let’s change this car building scenario. Now 

imagine, instead of telling you to do this task 

alone, and rewarding or punishing you for 

your attempts, as an expert, I was prepared 

to work with you. Imagine if I showed you, 

step by step, exactly what to do and how to 

do it—imagine if I helped you and made it 

easy! Wouldn’t that change how you felt and 

prevent possible problems? Wouldn’t that 

offer you a genuine chance for success? Now 

as we put all the parts together, the project 

becomes a great achievement. You may even 

be proud of yourself and become more con-

fident and self-assured along the way. And, 

if we made the task enjoyable, you may have 

some fun too. This is what needs to happen 

for children as they learn about behaviour and 

begin putting all the parts together.

Children must have  
opportunities to learn and  
practise behaviour

As with any type of learning, children need  

opportunities to learn and practise. By  

teaching social skills to children, we train 

them in behaviour, character education,  

self-control and self-management. Before we 

can expect children to be socially adept and 

to control their behaviour, they need to  

learn about behaviour. To learn, they must  

be taught. As the parent, it’s your job to 

explicitly teach your child the behaviour skills 

they need. And we’re going to help you do it.

In the next section we will 
outline the 12 steps you 
need to help your child with 
their behaviour!

Preventative behaviour management — 
the powerful alternative
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There are three external factors that can adversely influence and affect your 
child’s behaviour and greatly impede the prospect of making behavioural 
progress with your child. Eliminating these external factors is crucial and must 
be the first step in this program. The three factors that can undermine your 
child’s behavioural progress are: chemicals in food, media violence and a 
problematic school environment. In this step, we will outline how to control or 
eliminate these external influences so we can turn our attention to teaching 
behaviour to empower your child.

Factor 1 
Chemicals in food  
and how these effect  
behaviour 

It is well known in education circles that 

chemicals contained in food can have seri-

ous, negative effects on children’s behaviour, 

concentration and learning. Investigating 

the effect of food colours, preservatives and 

additives on children’s behaviour is your first 

job in helping your child with their behaviour. 

Scientific data is readily available via the 

internet or from paediatricians, nutritionists 

and in bookstores. 

Please do not invest time or energy into 

helping your child with his or her behaviour 

until you investigate this large body of 

information first. Your child’s food may be 

sending him or her on a chemically induced 

high. As teachers, we know that various 

food chemicals can make children ‘climb the 

walls’, or only be able to sit still and focus for 

short periods of time. 

Just ask any teacher about these food-

induced, chemical ‘highs’ that children go 

through! Many times, when the intake of 

these menacing chemicals stops, the chil-

dren become remarkably different children. 

Please take the time to investigate the effects 

of diet on behaviour—your child will benefit 

greatly and appreciate your helping them to 

be more calm, focused and in-control. You 

can begin this search by visiting the internet, 

libraries, dieticians and nutritionists.

A booklet for you

To help you with your investigations, we have   

collated and designed a special booklet for 

you called Food Chemicals and Behaviour.

To access the Food Chemicals and 

Behaviour booklet click here.

Note:  We have also included a list of some com-
mon chemicals found in our food and their effects 
in Appendix 1 called: ‘12 Common chemicals in 
food and their side effects’.  

PART TWO  
Solving the problem in 12 steps
STEP  1   
Eliminate factors outside the program 
that adversely affect behaviour
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If I sit at a video game and, instead of reacting with another human being, I shoot 
and shoot and shoot and shoot endless thousands of rounds with no discipline, no 
repercussions, just a simple set of conditioned responses to kill being built into me, 
something profoundly different is happening. Video games are so effective in training a 
person to kill, so economical, that the military and the law–enforcement community have 
begun to use them. The most common one used by the United States Army is made by 
Nintendo and is really indistinguishable from the other games that kids buy and play. 

Instead of being the passive receivers of images of human death and suffering, you are 
now pushing the button that inflicts human death and suffering on another human being. 
And when you take that even another notch further, where you actually hold a weapon in 
your hand and point and shoot and learn the motor skills of killing another human being,  
making it an automatic reflexive response, like children in a fire drill or pilots in a flight  
simulator, now we’ve entered into a realm that is absolutely despicable.

Source: www.sol.com.au/kor/17_03.htm  See Appendix 2: Media violence and children.

Factor 2 
Media violence 

The availability of computers and the internet  

adds a new complexity to parenting and  

behaviour management. Violent and  

aggressive movies and computer games are 

prolific in today’s society. Children as young as 

five, spend hours watching and playing these 

forums for violence. Video games are more 

realistic than ever before. Scenes simulate real 

life, and weapons and armory take on life-like 

detail. Gone are the days of the antiquated 

arcade game where opponents fired light 

beams at cardboard cut-outs or raced against 

the Pac Man. Today, young children practise 

blowing people apart, mowing people down 

and massacring the ‘enemy’ with an arsenal 

of life-like weapons including semi-automatic 

rifles, flame throwers and rocket launchers all 

in living colour—and then go off to school for 

the day. 

Many popular movies today also incorporate 

destruction and killing. Violent computer 

games give children multiple opportunities 

to be indoctrinated with multiple acts of evil 

and violence e.g. hunting, targeting, wound-

ing and killing others, in simulated real-life 

settings. Young children can delve into these 

worlds of hatred and violence, and repeat-

edly practise killing and inflicting injuries 

without social or emotional ramifications. 

They can shoot, attack, stab and run people 

down without consequences for their violent 

and unlawful actions. The killed and injured 

just slip silently from the screen. 

Extensive research into the impact of this  

violent media on children is widely cited as 

a reason for violent behaviour in children 

as they identify with the characters they 

watch and adopt in these games. Other 

effects linked to violent media are: distorted 

reality, heightened aggressive tendencies, 

physiological arousal, weakened inhibitions, 

tendencies to respond with aggression and 

a willingness to accept violence as routine 

and normal. 

What the experts say

Retired after 25 years service in the US army, Lieutenant Colonel David Grossman is now 

professor of Military Science at Arkansas State University. A psychologist and expert on the 

psychology of killing, Professor Grossman has a unique perspective on violent media. In this 

interview, he explains how media and video game violence is not like ordinary play:
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One of the great myths surrounding media violence is this notion that if the individual can 
distinguish between media violence and reality, then it can’t have an adverse effect on that 
individual. Most of the studies that have demonstrated a causal link between exposure to   
media violence and subsequent aggressive behaviour have been done with individuals who 
were fully aware that the observed media violence was not reality … Given the scientific 
evidence that exposure to media violence increases aggression, we need to reduce the 
exposure of youth to media violence. 

Source: www.psychology.iastate.edu/faculty/caa/index.html  See Appendix 2: Media  
violence and children.

teaching your child how to make powerful 

choices to resolve conflicts without resorting 

to intimidation, bullying, aggression or 

violence. Parents who allow their child to 

watch aggressive media must do so in the 

knowledge that they are allowing their child to 

learn these antisocial behaviours. 

To succeed with your child’s behaviour 

management, any media that is even remotely   

aggressive must be eliminated from your 

child’s life. 

Note: For more information see Appendix 2:  
Media violence and children.

Children learn and imitate what they 
see and practise

As a parent, it is your responsibility to ensure 

that your child has every opportunity to 

become a well-adjusted and kind human 

being with a repertoire of acceptable 

responses to social situations. If violent 

media teaches your child that aggression 

is a practical, viable and appropriate way 

to solve social problems, it puts your child 

at risk of practising aggression in the real 

world. Effective behaviour management 

involves eliminating antisocial behaviour and 

Craig A Anderson PhD and Professor and Chair of the Department of Psychology at Iowa State 

University explains that repeated exposure to media violence over time increases aggression:
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Factor 3   
The school environment
Children arrive at school usually before 

8.30am and leave after 3pm, five days a 

week. In many cases, young children are in 

childcare or before and after school care for 

even longer periods. Children spend around 

30–40 hours per week in school or care 

facilities. It’s fair to say that as a parent, you 

are sharing the management of your child 

and his or her behaviour with other adults. 

These are important partnerships in the 

raising of your child.

The attitude and skill of the teacher 

A teacher’s attitude and skill are crucial not 

only in affecting academic results, but in  

influencing student relations, children’s  

attitudes and behavioural outcomes. The 

teacher’s ability to manage 20–30 children  

is paramount for behavioural success and 

student happiness. Most teachers and 

childcare workers put a great deal of effort 

and energy into their job and caring for the 

children in their care. Some are skilled in 

effective behaviour management, but some 

are not. Some teachers are highly organised 

and effectively attend to behavioural prob-

lems while maintaining a happy, controlled 

and respectful environment. Others how-

ever, struggle when dealing with disruptive 

and aggressive students. There are also 

those teachers who exacerbate behaviour 

problems by yelling and criticising children 

with behaviour problems. These teachers 

affect children with their attitude and lack of 

skill in managing behaviour.

Many parents assume their child is receiving 

appropriate and high-quality care and help 

with behaviour. Unfortunately however, many 

parents don’t know how this care is being 

managed or else, don’t know what to look for 

to evaluate the school or child care environ-

ment. As adults, we wouldn’t enter into a 

business deal without fully investigating a 

prospective partner, yet many parents relin-

quish their children’s welfare to others without 

carefully investigating the environment and 

knowing about the professional with whom 

they share this partnership. 

Evaluating the quality of care your child is 

receiving or will receive can take some time, 

but it is very important. To help you in this 

task we have prepared some information 

about quality care, given you some indicators 

to check for, and prepared a list of some 

important questions to ask. 

The following is an excerpt from 
a Teachers’ Internet Discussion 
Forum:

“How do you guys stand it? I’m 

astounded that anyone would stay in 

kindergarten for any longer than they have 

to. I’ve got kids who kick desks, refuse to 

stay in the line, fight with each other and 

touch and ruin everything that belongs to 

me! I can’t control them. I just can’t wait 

to get out of here!”

Sadly there are many cases of educators  

who lack the skills to deal with bullying or 

challenging behaviour. Behaviour is in fact 

a major source of career-related stress for 

teachers and the main reason given by former 

teachers for having quit the profession. As a 

parent it is paramount you find a school and 

class teacher who has both the skill in behav-

iour management and a loving, kind attitude 

to firmly guide the children in his or her care.

“Mrs Smith, can  
you help me? This 
wasn’t covered in 
my studies!”
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How to choose a quality school

As well as convenience and geographical 

location there are many other considerations 

when choosing a school or childcare centre. 

Specialised teacher training, professional  

development, attitude, approach and skill 

levels of teachers, as well as the school’s  

behaviour management program are just 

some of the things that must be investigated 

when choosing your child’s school.

1. Start by reading the School  

Prospectus or Handbook. This will  

outline the school’s policies as well  

as the behavioural and academic  

expectations for all students. It will  

also give you a feel for the school. 

2. Next, investigate the school’s academic 

programs. Well-resourced, enticing  

programs are not only crucial for  

academic results, they keep children 

interested and busy, which means less 

time for behaviour problems to occur. 

Look at the literacy, maths, art, science, 

sport and music programs. Is the school 

well resourced and well equipped? Is 

there a good cross-section of lessons 

in each subject being offered? Are there 

ample computers and is there a  

strong technology program? Are there  

extra-curricula activities outside school 

hours? Gifted and talented program? 

Support for children with learning  

difficulties? Is the school a ‘stand-out’ in 

the district for its quality of education? 

Does the school have a good reputation? 

If not, why?

3. Aesthetically, is the school welcoming? 

Is it comfortable? Are the grounds clean 

and tidy? Do you get a good ‘feeling’ as 

you walk around? Are the facilities  

well-maintained? How were you treated 

by adults and by the children? What did 

you notice as you walked around the 

school? All these elements are important 

and will indicate if the school is well-

maintained, respected and valued.

4. Many behaviour problems occur when 

children are bored at lunchtime, or  

before and after school. Is the school 

interesting, safe and engaging? What is 

the policy for students arriving before 

school? Visit at 3pm and watch the  

behaviour as children leave. Are the  

children well-supervised? Does the 

school have diverse and interesting 
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playgrounds? Well-maintained sporting 

grounds and play areas? Are there ‘fun’ 

activities set up at lunchtime to keep  

children busy e.g: movies, supervised 

games or sport equipment made  

available? Visit at lunch time. How are 

the children playing? Do you see good 

supervision by adults? Does the school 

have a ‘buddy program’ where older  

children look after younger children?

5. A lot of information can be gleaned from 

attending a school assembly. Was the  

parade interesting? Was it well-planned, 

up-beat, organized and thought-out? 

Were all the children engaged? Did both 

the Deputy Principal and Principal take 

time out of their busy schedules to attend 

the parade and support their teachers? 

Were various children acknowledged  

for their academic or behaviour  

achievements? Was there obvious  

respect for the Principal when they 

spoke? Were the students quiet for the 

other speakers? Were the teachers? 

Were children wearing uniforms? How 

did the senior children behave?

6. Read the school newsletter. Talk to other 

parents and ask questions. One of the 

best ways of investigating a potential 

school is to volunteer for a few days in 

your child’s class or the forthcoming 

grade for next year. Talk to the children– 

you’ll be surprised what you learn. Look 

at the classrooms. Are they tidy? Inter-

esting? Is the children’s work  

displayed with pride? Learn about 

the ‘Anti-Bullying’ Policy. What is the 

school’s Behaviour Management  

Program? Is there a program in place 

to actually TEACH the behaviours the 

school wants the children to exhibit?  

Listen to the way teachers speak to 

the children—is it respectful? Does the 

school’s behaviour management  

approach go beyond coercion,  

consequences and control? Are  

teachers regularly trained in behaviour 

management as part of their profes-

sional development? Is the Principal 

known for being firm but fair? Are they 

well-liked? Does the administration 

follow-through on behavioural issues? 

Remember, the Principal is the ‘boss’ 

and leader of the school–as well as a 

good reflection of the rest of the school.

Once you have chosen a school,  
support the efforts of the teacher  
and your child

An integral part of effective behaviour  

management is being involved in your 

child’s life, showing that you care, and 

knowing what is happening. The link 

between home and school is an extremely 

valuable one for managing your child’s 

behaviour. It is important to support the 

efforts of your child’s teacher and establish 

a strong alliance. Teachers have a tough 

job and any support you give will make a 

difference. Regular communication with 

the class teacher will ensure you know 

what is happening in the classroom. Then, 

if a problem does occur, your existing 

relationship will help you in reaching a 

solution. It makes a big difference to a child 

when both the parent and teacher work 

together and support each other. Other 

ways to support the teacher and your 

child is to increase your skills in managing 

behaviour at home and by being involved in 

your child’s school life. Don’t be an absent 

or uninformed parent. 
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If you’re involved, you’re relationship with 

your child will benefit. At home, you could 

read together daily, research projects together 

and actively listen when your child talks about 

what’s happening in the classroom. At school, 

attend sports days, school assemblies and 

help with class activities such as maths, 

reading or art activities. The teacher will thank 

you and you’ll hear and actually see what’s 

happening inside the classroom. 

Questions to ask the  
classroom teacher

1. When is the behaviour problem  

occurring? Is it a specific time of 

day e.g. activity group time, reading 

group time, play time, during  

transition times, or during sports or 

music lessons? The time of day may 

give you an insight into the problem. 

For example, behaviour problems 

during reading time may point to 

reading difficulties. Behaviour  

problems for a specific teacher may  

indicate frustration or a clash of  

personalities. Problems after lunch  

may indicate that your child is  

overtired or having food induced 

behaviour problems. 

2. What happens when the behaviour 

problems occur? Is there another 

child involved that might be  

exacerbating the situation? Is there  

a pattern forming? Could your child 

be misbehaving in order to avoid  

something?

3. What behaviour management  

strategies have been tried so far? 

Were any effective?

4. What new strategies could be  

implemented in the future? 

5. What can you do to support the 

teacher and alleviate the situation? Is 

it necessary for you to join the class 

during the day to assist? 

If your child experiences behaviour  
problems at school

If you learn that your child’s behaviour has  

become an issue at school, be proactive. 

Make an appointment with the classroom 

teacher to discuss the situation, possible  

solutions and how you can help. There’s  

nothing worse than parents leaving the 

teacher to do all the work. 

•	 Before	the	appointment,	prepare	a	list	

of questions you would like answered 

during the interview. (We’ve listed some 

questions in the box on the right.) This 

will help you stay on-track and remain 

focused. It will also demonstrate to the 

teacher that you mean business. 

•	 During	the	appointment	listen	to	the	

teacher’s responses to your questions, 

try to understand the problem, but don’t 

waste time attempting to lay blame.  
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6. What are the behaviour goals for your 

child? How will they be achieved? Try 

to agree on a plan.

7. List the social skills your child seems 

to be lacking at school. How will you 

both teach these skills to help your 

child? (Our program will help you with 

this.) What does the teacher want 

you to reinforce at home? 

8. What services could support your 

child? Does your child need  

remediation for learning problems?  

Is there a Guidance Officer who  

could become involved?

9. When will you meet again to  

re-evaluate the situation? 

10. How will your child’s behaviour be  

evaluated? What are the indicators 

that you will both look for to assess 

changes to your child’s behaviour?  

11. How will these changes be  

communicated to you—through a  

‘communication book’ or will you 

come up to the classroom each day? 

In communication with you, ask 

the teacher to focus on the positive 

behaviour from the day as this will 

encourage your child rather than 

focus on what went wrong. 

12. Lastly, how will your child’s  

behavioural progress be  

acknowledged and celebrated at 

school? This is important as it will 

help your child to feel successful and 

stay motivated!

The aim of your appointment is to  

understand the problem and find a  

resolution. Take notes as you can refer  

to these later and use them to gauge 

your child’s progress. 

•	 End	the	interview	with	a	clear	plan	and	

an agreement on how you will solve the 

problem together. Make a time to meet 

again in the near future to discuss your 

child’s progress. 

Follow up after the parent-teacher  
appointment

Follow through. Do exactly what you agreed 

you would do. If you said you would read the 

new Communication Book, comment in it and 

sign it, uphold that agreement. If you said 

you would walk your child to and from the 

classroom, please do it. If you agreed to meet 

the classroom teacher each Friday to discuss 

behaviour progress, be at that appointment. 

Be grateful for any extra efforts of the  

teacher—after all, they will move on to a new 

class next year; you however, will be dealing 

with any on-going behaviour problems into 

the future. In light of this, you might even  

consider sending the teacher a ‘thank-you’ 

note. That’s always appreciated.

At the end of the day, you can feel relieved if 

your child tells you they like the class teacher 

and seems to enjoy going to school each 

morning; they seem happy and content; you 

hear stories about ‘fun’ in the playground; the 

class celebrates appropriate behaviour,  

positive relationships and respect for all 

students; and the classroom seems like an 

interesting and enjoyable place to spend  

30 hours every week—these are some of the 

clearest indicators as to what’s happening for 

your child at school.
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STEP  2   
Create a home environment that will 
help you succeed with behaviour
Children need order, routines, limits, responsibilities and predictable patterns in  
their lives to help them with their behaviour and self-management. An ordered 
and predictable environment is crucial to the task of managing behaviour. Most 
children become unsettled in a chaotic, erratic or disorganised atmosphere. 
An unpredictable home environment, over-stimulating living conditions, lack of 
routines, and uncertainty will only add to your child’s confusion and are a 
breeding ground for behaviour problems. For behaviour to be controlled and 
calm, it requires a controlled and calm environment. There are five very  
important steps to take to ensure your home environment is set up for success 
and to help your child with their behaviour.

Please note: If you’re a parenting couple, please follow all the steps in this program together.

1. Order the home  
environment

A home environment sets standards and 

expectations for a child. A home must have 

order and structure to encourage ordered 

thoughts. Any teacher can tell you what  

happens if children are let loose in an  

unstructured environment without order. By 

establishing an ordered home environment 

that is tidy, clean and well organised, you will 

create the perfect stage for controlled thinking 

and for change to take place. It is difficult for 

adults to feel organised and in control of  

their world when their surroundings are  

disorganised and chaotic. Children feel the 

same way. It is unfair to expect your child to 

be organised and in control if you are not.

So, even if your house is only a little bit  

cluttered, spring clean all areas, attend to  

any mess or piles of ‘work’, reorganise all 

cupboards, shelving and storage areas, throw 

away things that are making the environment 

too busy or too full, and ensure there is  

sufficient space for family activities. The 

whole family can help as everyone is going 

to reap the benefits of an ordered and  

organised environment.

2. Reclaim your power
Children are not silly. They are acutely aware 

of what they can get away with, and the limits 

you have tried to establish that they have  

broken. If your child has had any experience 

in pushing those limits, then they have  

challenged your power and status as the  

parent-in-charge. Children are quick to 

gauge the situation and adult, and challenge 

authority. If you have ever given in due to your 

child’s pleading or demands, he or she will 

have this ‘turnaround’ indelibly imprinted into 

his or her mind. Children are good at pushing 

adults, testing the limits, going after what they 

want and pressing the ‘right buttons’ to get 

it! Just think about the toddler in the toy aisle 

while shopping with mum or dad! In order 

to reclaim your power, we will now ask you 

to take the environment back to basics so 

you can start again and be prepared for the 

changes about to take place.

Taking the environment back to basics

It’s time to regain your status and control, get 

your child’s undivided attention, and restore a 

general quiet to the home ready to start over. 

Nothing will get your child’s attention faster 

than stripping the environment!     
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Calmly unplug the TVs; take away all remote 

controls; unplug the stereos, DVD  players 

and computers; put away the computer 

games, ipads, wiis and take away all other 

contraptions, electronic pieces of equipment 

and special toys that are likely to distract 

your child from you and the changes that are 

about to occur. Put all music, toys, dolls, play 

equipment and bikes away and out of reach.     

Basically, strip the environment bare of all 

distractions, but be sure to leave your child’s 

bed, clothes and some furniture!

Tell your child that the TVs, videos, games 

and play equipment have all been put away, 

but will gradually return when you decide 

things are changing for the better. While talk-

ing, be firm, speak calmly yet with authority! 

After all, you are in charge; you are the boss!

Be prepared for your child’s reaction

Your child may react in a variety of ways.  

He or she will try to interpret this new, strange 

situation. Some children will react quietly and 

wonder if you’ve gone mad, while others will 

just be thinking of ways to get their things 

back. Be prepared for anything—temper  

tantrums, screaming, crying, begging,  

pleading and lots of manipulation. Remember, 

children are skilled at making adults give them 

what they want. Let the neighbours know 

there may be yelling and not to call the police! 

Whatever will your child do without TV?

Your child may behave as if you’ve handed 

out a prison sentence, but don’t be swayed. 

Quiet time has never resulted in a heart  

attack yet! Without all the electronics and  

toys your child will need to get creative to be  

entertained, just like the good old days. It  

will take a little while for your child to  

‘come-down’ from the electronically induced 

high and be able to make their own fun. It 

takes time and discipline to learn to sit and 

think quietly and to entertain yourself without 

all the external stimulation. After a few days, 

children usually start to calm down, handle 

the quiet times and play happily.

Why is stripping the home environment 
so important?

It’s simple. Toys, TVs, DVDs and electron-

ics are all special privileges. They are the 

privileges that come with a certain level of 

behaviour, self-control and responsibility, and 

should not be taken for granted… If your child 

is not demonstrating responsible, controlled 

behaviour, then he or she has not yet earned 

the right to have these special privileges that 

require responsible behaviour. 

Explain to your child

At this point, your child may be white-faced, 

white-knuckled and in shock! As soon as 

possible, sit them down and calmly explain 

in simple terms that there are going to be 

some changes here at home because of the 

problems you have been having together. 

(If you are a parenting couple, you will both 

be involved in this process, and if you have 

two children or more, all sit down together.) 

Explain that you have made some changes 

in the house and that you will also be chang-

ing your parenting from now on. Make it clear 

that all the problems you have had together 

are in the past and are now over. Explain that 

no one is being punished, but because you 

love your child, you will be helping him or her 

to achieve ‘grown-up behaviour’ or ‘big kids 

behaviour’. Explain that you will also be  

making changes to your own behaviour. 
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Many children assume all the toys and pieces 

of equipment around them are a childhood 

‘right’ that will always be available. Stripping 

the environment will help your child to re-

learn that these things are privileges and not 

just ‘on tap’. Removing them will also help 

your child to appreciate and value these 

things when they are returned. By quietening 

the environment, you will help your child to 

concentrate and focus on what you’re saying 

and on the changes about to take place. The 

less you and your child have to compete with, 

the better. 

Will this be an easy thing for you to do? 

Probably not. Like most parents, you are 

probably more accustomed to giving than to 

taking away. But don’t worry. You are doing 

this to help your child and to initiate positive 

changes. When your child is in the midst of a 

screaming tantrum, look towards the future 

and remember that change is not always 

easy. By stripping the environment you will 

re-establish yourself as the boss—the person 

who is in charge and who makes the  

decisions. You will be sending a strong  

message to your child that your approach to 

parenting has changed and that you expect 

your child’s behaviour to change too. 

What about playing at other people’s 
homes?

This is something that will come up for some 

parents—playing with the neighbours or play-

ing at grandma’s house. Parents will need to 

use their discretion, and discuss and agree on 

how they will approach this situation. It would 

not make any sense to strip your own home 

environment only to have your child jump the 

fence and go to play with the neighbours for 

hours each day. When visiting other people 

homes, their environment is not something 

you can control. Some grandparents are pre-

pared to work in with this strategy and when 

children visit the toys are all away in an effort 

to support the parents; some grandparents 

will not. If you are faced with this situation, 

simply explain to your child that this is what 

happens at this home, and that they will have 

a chance for all their special toys and play 

things to be returned to them as they learn 

grown-up behaviours.

When should things be returned?

All equipment and play things can be earned 

back in two different ways. One way is for 

toys and equipment to be earned back slowly, 

over time, with the demonstration of more 

controlled and ‘grown-up’ behaviour. As you 

see your child putting effort into being more 

self-controlled, things can slowly be returned. 

This first strategy is at the discretion of 

parents. As parents see their child being more 

calm and self-managed, they return items one 

by one, or in small groupings. 

The second strategy is to return toys and 

equipment in conjunction with Step 3 of 

the program. In Step 3, we will show you 

step by step how to introduce ‘Responsible 

Activity Time’. Responsible Activity Time 

will allow children to slowly earn their things 

back. Either way, toys and equipment are 

returned as more controlled behaviour is 

demonstrated. Try to keep all electronics  

turned off and all toys out of reach for at least 

a week or two. It may not be easy, but it will 

allow the home environment to quieten down 

enough for you to start to implement the 

program, particularly Step 3. At the end of the 

day, there should be no need to rush. After 

all, you are trying to help your child learn the 

controlled behaviour he or she deserves for 

their future. Having a quiet home environment 

as you start this process will greatly help both 

you and your child.

How should things be returned?

Loudly, excitedly and with genuine pleasure! 

Make a big deal when you reintroduce things 

back into the environment. Discuss your 

decision with your child. Explain to them 

that their ‘grown-up’/‘big boy or big girl’/

responsible behaviour is the reason things 

are being returned. Give examples of what 

behaviours you have noticed to demonstrate 

why you have made your decision at this time. 
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That way, your child will link their new, 

controlled behaviour with the equipment 

they have earned back. Take your time. If 

everything comes back too quickly, or too 

quietly, the process will have little impact. 

At the same time as this, your child will be 

learning about ‘grown-up’ behaviour through 

Step 3 of the program. 

Of course, you can always re-strip the envi-

ronment should the need ever arise. This is 

a legitimate behaviour management strategy 

rather than a short-term, crazy thing you once 

did!

3.  Set up rules, limits  
and boundaries

Life is full of rules, limits and boundaries.  

If we are to be productive, well-functioning 

members of society, we must be in-control 

and know how to follow the rules. Limits give 

direction and help children to understand 

boundaries, make choices, follow instruc-

tions, accept responsibilities and experience 

personal success. Living with ambiguity and 

inconsistency makes it hard for children to 

learn how to achieve the balance between 

what they should and should not do. 

As a part of this program you will find your 

new ‘Our Friendship Rules’ poster. 

To access and print Our Friendship 

Rules poster click here.

These ‘Friendship Rules’ are guidelines for all 

family members to follow, and an easy way of 

teaching your child about the new behaviour 

you now expect. The word ‘Friendship’ is a 

non-threatening word, one all children under-

stand, and represents learning respect rather 

than you gaining control. To introduce the new 

Friendship Rules, get your child’s full atten-

tion and go through these rules slowly, one by 

one. Use language your child can understand 

and allow him or her to ask questions and 

contribute examples, as this will help with un-

derstanding the principles behind these rules. 

Refer to the Friendship Rules often, model the 

behaviour underpinning the rules yourself, and 

tell your child when they are demonstrating 

the friendship behaviours. Post the Friendship 

Rules somewhere prominent in the house, for 

everyone to see. You can display more than 

one copy, and even get younger children to 

draw pictures that depict the rules occurring. 

Please note: The Powerful Parenting® Program 
provides you with all the charts, posters and 
certificates you will need. You can access these 
resources by clicking on the icons as you find them 
in Steps 2 and 3 of the program.

4. Establish  
responsibilities

In all democratic societies, citizens have 

rights. Along with these rights come  

responsibilities. Today’s children, 

however, although acutely aware of their 

unprecedented rights, are often not aware of 

the responsibilities that accompany them.  

Children must learn about responsibilities. 

One of the most effective ways of learning 

about responsibilities is by having them. 

When children have regular responsibilities 

around the house in the form of tasks or jobs, 

it helps them to become independent, more 

responsible and more cooperative. It also 

encourages them to be active participants in 

the running of their household and gives them 

a sense of belonging as valued, contributing 

members of their family. Contributing to the 

household in this way also helps to develop a 

child’s self-esteem, self-confidence and self-

achievement. (It also helps mum and dad!)

Choose some daily and weekly tasks for your 

child. Be mindful of your child’s age and take 

into account his or her maturity, abilities, 

strengths and interests. Choose jobs that are 

fun and fulfilling and that your child will enjoy. 

If your child is old enough, allow him or her 

to have a say in what tasks are chosen. Al-

low your child to try different chores to help 

decide which ones are most enjoyable. 
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Some responsibilities, such as packing a 

school bag or getting dressed in the morn-

ing, are daily tasks and won’t necessarily 

change, but other jobs could rotate on 

a regular basis to give your child variety. 

Once selected, introduce the new ‘jobs’ 

to your child as a ‘promotion’. Explain that 

because they are getting to be a ‘big girl/

boy’ they must do some grown-up jobs like 

everyone else in the family. Show your child 

exactly what the jobs entail and how to do 

them safely. You might need to do the jobs 

with your child the first few times to model 

and assist. It’s important to congratulate 

your child for all efforts and keep the entire 

experience upbeat and enjoyable. Naturally, 

the older the child, the more responsibilities 

they will have.

Examples of daily tasks

Get dressed, bath independently, pack up 

their toys, make the bed, pack their school 

bag, feed a pet, set the table, clear the 

table, help with food preparation, make 

snacks. 

Examples of weekly tasks 

Dusting, weeding, walk the dog, sweep the 

floor, fold the washing, wash the car, hose, 

vacuum, empty the garbage bin, help with 

outside jobs, tidy up the bedroom.

5.  Establish the family  
routine 

Now that the jobs have been assigned, it’s 

time to set up the family routine. This is 

important because routines are planned, 

predictable and recurring activities that help 

parents manage home life and make each 

day run smoothly.  Established routines 

teach children how to behave in anticipated 

and practised situations. They also deter-

mine times and organisational patterns to 

help the family deal with the many demands 

of everyday life. Television, play, bathing, 

homework and bedtimes traditionally pose 

the most difficulty for parents. Routines can 

reduce the stress and arguments that often 

surround these times. If your children are old 

enough to participate, involve them in a dis-

cussion about routines. Such discussions are 

a great way of teaching them how to organise 

themselves and how to be punctual. Rou-

tines also represent a great training ground 

for cooperation, accepting responsibilities, 

respecting boundaries and working within 

time restraints. 

As a part of this program, you have been     

provided with a poster titled ‘Our Family    

Routine’. Print out this poster a number of 

times so it can be filled in and posted around 

the house, including in your child’s bedroom.  

If you have a younger child, this sheet could 

also be enlarged for easy viewing. 

To access and print the Our Family  

Routine Poster click here.

Before you start to schedule your family’s 

routine, discuss timetables and commitments 

with the entire family. This way the family 

routine will be a collaborative effort and 

a schedule that everybody owns and can 

understand. Depending on your children’s 

age, allow them to help with some of the 

decision-making to further encourage 

ownership, understanding and participation.

Onto the ‘Routine Sheet’ plan activities 
such as:

Waking and getting up; getting dressed 

for school; breakfast; leaving for work and 

school; house duties; play time; quiet time  

before bed; TV/computer times and after-

school activities.

If you want to restrict the time spent on a 

particular activity, you can schedule it before 

dinner so that your child understands that the 

TV or computer, for example, are turned off at 

dinner time. Likewise, scheduling homework 

in the afternoon before playtime can be a big 

motivator. Different children respond different-

ly to how their homework and play times are 

scheduled; be flexible and try different ideas 

to see what works best for your child. 
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Once you have settled on a weekly schedule 

that works for everyone, display the ‘Family 

Routine’ poster in a prominent place for 

everyone to see and even post photocopies 

throughout the house. Time reminders will help 

your children to follow the new routine. Older 

children can follow their routine independently 

with the use of an alarm. Train yourself to stick 

to the family routine every day. Only change it 

to take into account illness, special occasions, 

or to incorporate new changes into the family 

schedule.

Remember: An efficient routine and timeta-

ble is something everyone can rely on and 

will pave the way for a calm, controlled and 

organised environment.

Please note: In Step 5, there is a section on     
‘Planning a wide range of activities’. Here we have 
listed a variety of activities to incorporate into 
the weekly timetable to help prevent behaviour 
problems and provide a stimulating environment 
for your child.
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STEP  3    
Explicitly teach behaviour that will 
empower your child
In this step, we will show you how to teach for powerful behaviour and in doing 
so help your child to be responsible, socially adept and internally motivated. 
Learning behaviour and how to control it is exactly like learning any skill—an 
adult must break the skill down into teachable parts and provide opportunities 
for the child to learn and practise it. By teaching behaviour in this way, you 
can ensure specific behaviour skills become an integral part of your child’s 
behavioural repertoire. 

Please note: When we refer to ‘powerful behaviour’ we refer to behaviour that is controlled, socially      
appropriate and respectful.

How will Step 3 work?
With our help and based on what you 

know about your child’s behaviour, you 

will choose five behaviour skills your 

child needs to learn or needs to learn 

better. We will show you how to break 

those behaviour skills down and explicitly 

teach them one at a time.  As your child 

demonstrates the first skill, you will 

plot his or her progress on the specially 

designed ‘Behaviour Chart’ that comes as 

a part of this program. Your child will stay 

motivated through the recognition of their 

achievements on this chart. Once a ‘target 

number of stickers’ has been achieved on 

the Behaviour Chart, your child will receive 

a specially designed Behaviour Certificate 

matching the skill they have been learning. 

Your child will also achieve ‘Responsible 

Activity Time’ which is an activity 

for children who have demonstrated 

responsible, controlled behaviour. The step 

will then repeat until your child has a solid 

understanding of the specific behaviour 

skill. By increasing your expectations and 

the sticker target, your child’s ability to 

demonstrate the specific behaviour skill will 

steadily improve, until it’s time to teach a 

new behaviour skill.

Our program is not about rewarding 

children with stickers—this in itself has no 

meaning! If charts and stickers were ever 

going to help children with behaviour, we 

would certainly know by now! This step is 

about teaching specific behaviour skills, 

visually plotting behaviour progress, and 

helping your child to become aware of their 

behavioural choices. We incorporate multiple 

opportunities for your child to practise 

the behaviour skills they are learning and 

receive powerful feedback, which in turn will 

influence future behaviour. As you raise your 

expectations and encourage more controlled 

behaviour, your child will experience real skill 

acquisition as well as genuine behavioural  

success. Let’s begin!

Please note: Before you begin teaching for pow-
erful behaviour and using the Behaviour Charts 
in this step, please read the remaining nine steps 
in the program as all are vital and integral to this 
program’s success.

Par t  Two  S tep  3  Exp l i c i t l y  t each  behav iou r  tha t  w i l l  empower  you r  ch i l d

47

back to 
contents



Powerful Parenting

1. Record five behaviours that need to change 

As a part of this program you have a chart titled, ‘Behaviours That Need To Change’. 

To access and print the chart titled, Behaviours That Need To Change click here. 

Next, choose five behaviour skill areas that your child needs to learn or learn better from the 

list we have provided below, and record them onto this chart. The behaviour skills listed below 

match the ‘Behaviour Certificates’ that also come as a part of this program.

Behaviour skills areas for  
your child

Behaviour areas for the parent

Being a good friend Appreciating myself and others more

Being a good helper Being better organised

Being happier, calmer and more relaxed Being calmer and more in control

Being kind and caring Being happier and have more fun

Being respectful to others Being kinder, more caring and compassionate

Being respectful, kind and caring to yourself Being less critical and judgmental

Communicating confidently with kindness Being more loving and affectionate

Cooperating Being more patient

Feel good about yourself and your  

achievements

Being more respectful

Celebrating all successes

Following instructions Giving positive feedback to the family

Making powerful choices Having clearer communication

Sharing well with others Having more confidence and courage

Showing leadership Listening more effectively

Showing strength and courage Looking for the good in people and situations

Solving your problems by yourself Showing stronger leadership

Thinking about your behaviour and trying to 

control it

Spending more quality time with the family                                                  

Eliminating any sarcasm and antagonism

Using powerful listening Striving for more peace and harmony

Using your words of strength and power Using powerful and uplifting language

Please note: Alternatively parents, you can make up your own simple behaviour skills for 

younger children, or more challenging skills for older children, such as being trustworthy, 

honest, responsible and tolerant; expressing myself; or having perseverance. We’ve included 

‘Empty Certificates’ in the Resource Section, so you can choose a certificate already designed 

for the skills above, or fill in an empty certificate for a behaviour skill you have chosen yourself.

Improve five parent behaviours

You may have noticed there is a space on the ‘Behaviours That Need To Change’ chart for 

you (and your partner) to record five behaviours you can improve. We’ve done this because 

everyone has aspects of their thinking and behaviour they can work on to improve. Your 

participation in this process will also greatly benefit your child. Choose five behaviours from the 

list of ‘Behaviour areas for the parent’ and record them on the relevant part of the chart. 
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2. Choose the first behav-
iour skill area for your 
child’s Behaviour Chart

As a part of the Powerful Parenting® 

Program, you have a selection of ‘Behaviour 

Charts’ to choose from—some for girls, boys 

and parents. We have provided you with 

a selection of Behaviour Charts to try and 

cater for different ages and personalities. 

View the selection, then print out any number 

of Behaviour Charts you think would be 

agreeable to your child. 

Note: You will use a lot of Behaviour Charts  
for this teaching process.

To access and print the Behaviour 

Charts click here. 

Onto the child’s Behaviour Chart 

For your child’s first behaviour skill, you 

will choose one behaviour skill from the list 

of ‘Behaviour skills for your child’. It’s very 

important to begin with a behaviour skill 

you think your child will find easiest to learn 

or they already partially understand. That 

way success will come quickly and more 

easily. We always ask parents to go from 

what skills are known and understood, but 

not necessarily done all time, to what is not 

known and understood! Avoid the compulsion 

to start with the more challenging behaviour 

skills. We want a lot of success first! Record 

the first, easy behaviour skill on the line 

provided at the top of your child’s Behaviour 

Chart, in an exciting and inspiring sentence, 

using your child’s name. This is an important 

opportunity to motivate your child and appeal 

to their need to be grown-up. Terms such as 

big boys, big girls, grown-ups or adults can 

be very inspiring. 

For example:

•	 	 Sue	is	a	great	helper,	just	like	the	 
big girls!  

•	 	 Tom	is	great	at	sharing,	just	like	the	 
big kids! 

•	 	 John	is	a	good	friend	like	the	older	boys!

•	 	 Peter	is	learning	to	be	a	leader	like	the	
older boys!

Onto the parent’s behaviour chart

Choose one parental skill on which you 

would be prepared to work and record it on 

a ‘Parent Behaviour Chart’ you have printed. 

(If you have a partner, they can record their 

behaviour on a separate chart.) This idea may 

seem childlike to you, but it is a calculated 

strategy that will not only have a positive 

effect on you and your child, but will enable 

you to support your child, model how the 

program works and provide meaningful 

leadership. This chart will allow your child to 

observe you as you evaluate your behaviour, 

make better choices and celebrate your own 

achievements and changes in behaviour. 

Watching a parent in this way can have a 

powerful impact on a child and validate the 

behaviour management process. 

Note: We will now focus solely on your child’s               
Behaviour Chart and return to discuss the parent’s 
Behaviour Chart at the end of Step 3.

Explain the Behaviour Chart to  
your child 

Using age-appropriate language, explain 

the concept of the Behaviour Chart to your 

child. If your child is young, two or three 

years of age, call the chart a ‘big boy’ or ‘big 

girl’ chart. Be sure to show your child that 

you (and your partner) also have a Behaviour 

Chart. Keep your explanation upbeat and 

positive. Avoid saying, “Because your be-

haviour is so bad we have to do a Behaviour 

Chart.” This process is meant to be enjoyable 

and your child is going to experience real 

success, so present the chart as a fun project 

you’re all going to do together. We suggest 

you use the following approach:

•	 	 Explain	to	your	child,	in	an	upbeat	and	
lighthearted way, that because you have 
sometimes seen them doing ‘grown-up’ 
behaviour such as sharing, listening or 
helping others, you have a new  
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Behaviour Chart for them to do. Explain 
that something exciting will happen at 
end of this process.

•	 	 Read	the	sentence	at	the	top	of	the	
Behaviour Chart outlining the behaviour 
skill. Explain that the next time you ‘catch 
them’ doing this particular skill, you will 
give them a sticker. Make it clear that 
you (and your partner) will be deciding if 
and when a specific behaviour warrants a 
sticker as opposed to them telling you—
which some children may try to do. 

•	 	 Explain	to	your	child	that	their	aim	is	to	
reach a specified ‘sticker target’. We  
suggest you nominate a low number, 
such as two or three stickers to begin 
with. Explain to your child that when they 
have achieved this ‘sticker target’ they 
will participate in a special activity called  
‘Responsible Activity Time’. Explain 
Responsible Activity Time is only for 
big kids with ‘grown-up’ behaviour. We 
advocate terms such as ‘grown-up’ 
and ‘big kid’ a lot, and we will explain 
why very soon. You can dictate what 
this Responsible Activity Time will be, 
or include your child in the discussion 
and decide together. (We will explain 
Responsible Activity Time in detail in a 
future section and have also included a 
list of possible activity ideas to help you.)

•	 	 Once	you	have	selected	a	responsible	
activity, record it in the space provided at 
the bottom of the Behaviour Chart. 

•	 	 Show	your	child	the	‘Super	Parent	 
Behaviour Chart’ and explain what 
behaviour you (and your partner) will be 
trying to improve. This will be important 
for your child to hear. Be sure to tell your 
child about your ‘Special Parent Time’ 
that you will achieve when you have 
reached your sticker target. You being 
involved like this will validate this process 
for your child.

•	 	 Put	the	Behaviour	Charts	in	a	prominent	
position where they can be easily  
accessed by everyone—big and small.

3. Explicitly teach the skill
Your child may have some understanding 

of the first behaviour skill you have selected 

to teach them, but may not be adopting it. 

Unlike Reactive Behaviour Management, 

where you simply react to unacceptable 

behaviour, you are going to explicitly teach 

the behaviour before you expect your child to 

exhibit it, and we’re going to help you.

Start by introducing the behaviour skill

To introduce the concept behind the  

behaviour, organise some library books from 

your local library that highlight the relevant 

behaviour area. Enlist the help of the librarian 

to locate children’s books with story lines that 

will help you. Some children’s movies can also 

have helpful storylines. For example, the story 

can be about a helpful rabbit or a friendly cat 

or a kind donkey—it doesn’t matter as long 

as you can use the storyline as a precursor to 

a discussion about these qualities. Read the 

book that relates to the behaviour area you’re 

teaching (or watch the movie) and discuss the 

behaviour of the characters linking it to the 

behaviour on your child’s Behaviour Chart. 

Obviously, if your child is older they can help 

you choose the movies or books.

For example: 

•	 	 “The	girl	in	the	story	was	really	good	at	
sharing with the other children wasn’t 
she?” (Discuss examples from the story.)

•	 	 “The	boy	in	this	story	was	very	kind	 
and caring.” (Discuss examples from  
the story.)
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Remind your child of a time when they  

demonstrated the same behaviour. 

For example:

•	 	 “Remember	when	you	shared	your	new	
toy with your brother? That was great 

sharing—just like the girl in the story! Big 
boys and big girls are good at sharing.”

•	 	 “When	you	helped	your	sister	with	her	
bike that was also kind and caring, just 
like the boy in this story. You’re  
learning to be very kind and caring just 
like the adults.”

Break the behaviour down to teach  
it explicitly

Using age-appropriate language, break the 

behaviour skill down into easily understood 

ideas.  

For example:

•	 	 “Sharing	means	you	give	something	to	
someone even though you might want it 
yourself.”  Or “You allow other people to 
use your toy and wait for your turn.” Or 
“You don’t get angry when someone else 
wants to use the swing.” 

•	 	 Explain	what	the	skill	means:	
“Confidence means you use a big voice 
and stand tall; you look at people when 
they talk to you; try hard to do things by 
yourself without asking for help; try things 
without fear; talk to others; make new 
friends; play with others etc.”

Immerse your child in different ideas 
about what constitutes the specific 
behaviour

Talk about the behaviour in its many forms 

over the course of the next few days. Point 

out multiple examples of the behaviour  

occurring. Children learn through repetition,  

seeing, hearing and doing, so you can’t    

possibly talk about the behaviour area 

too much. Find examples of other people 

demonstrating the behaviour.  

Find examples of when the behaviour is not 

occurring. Point out the many times when 

you demonstrate the behaviour yourself. 
Challenge your child to try and find examples 
of the behaviour without you helping. Make 
a game of it when you’re out. Immerse 
your child in the behaviour and expose it 

whenever possible. 

For example:

•	 	 “That	little	boy	in	the	shop	wasn’t	being	
kind to his sister, was he?” 

•	 	 “I’m	really	tired	now	and	I	want	to	sit	
down, but I’m going to make you lunch 
to help you. This is what helpful people 
do.” 

•	 	 “Your	sister	gave	you	half	her	biscuit.	
That’s really great sharing.”

4. Encourage your child
Encourage your child to demonstrate the 

behaviour themselves. Most children can be 

inspired and challenged into action through 

clever wording. Here are some unique       

strategies to help you inspire and motivate 

your child into action to get the process 

started.

Appeal to your child’s need to be 
‘grown-up’

I’ve yet to meet a child who didn’t want to 

be considered grown-up. Even the youngest 

of children wants to be thought of as a ‘big 

kid’. You are going to use this need to be 

a  ‘grown-up’ as a strategy to encourage 

and motivate your child. Explain that the 

behaviour (from the Behaviour Chart) is 

something big kids or adults find easy to do 

and toddlers, preschoolers or little kids find 
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the behaviour difficult because they haven’t 

learnt how to do it yet. (Children never want 

to be compared to children younger than 

they are.) Tell your child when they learn the 

behaviour, they will be just like the big kids, 

as this will appeal to your child’s need to be 

all grown-up. You can provoke your child into 

action by comparing an inability to do the 

behaviour to ‘preschool’, ‘toddler’ or ‘baby’ 

behaviour. 

For example:

•	 	 “You’re	going	to	learn	to	use	your	 
words of strength and power! Only little 
preschoolers/toddlers/babies use their 
hands to solve their problems because 
they haven’t learnt how to use their 
words of strength and power like the  
big kids.”

•	 	 “I	know	you	will	give	your	brother	a	turn	
because big kids know how to take 
turns. Only the little babies/toddlers/ 
preschoolers need help taking turns.”

Appeal to your child’s pride and ego

Have fun with this strategy. Children find this 

approach hard to ignore, especially if there’s 

an audience. Simply link your child’s ego and 

pride with the behaviour you want them to 

demonstrate. When I’m at school working 

with different children and it’s time to pack 

up, I make an announcement that only the 

‘strong preschoolers’ should come to help 

pack up. Preschoolers come running from all 

directions as they all want to be considered 

‘strong’. Some children even want to show 

me their muscles before they start helping. 

And if, as another example, I say that only 

the ‘leaders’ should put the books and toys 

away because they know what they’re doing, 

children will fall over each other to help me! 

Other examples:

•	 	 “Come	and	help	me	pack	up	these	toys!	
Big powerful girls like you, find this job 
easy to do.” 

•	 	 “Please	carry	your	bag	inside.	Big,	
strong men like you can carry bags so 
easily!”

•	 	 “Please	put	your	bike	away!	Big	boys	like	
you with such strong muscles are good at 
putting their bikes away.”

•	 	 “Sit	down	please	and	wait	quietly	while	
I’m speaking! Big, strong/powerful/clever 
girls like you are good at sitting quietly 
and waiting. This will be easy for you to 
do!”

•	 	 “Please	wait	for	your	turn!	Big/strong/
clever boys like you are the leaders and 
always wait for their turn!” 

Demonstrate a firm belief that your child can 

do it. Use language that both appeals and 

affirms your belief in your child. 

For example:

•	 	 “Come	on,	this	is	easy	for	you.	Big	girls	
like you find this easy.” 

•	 	 “You	can	do	this!	You’re	too	clever	for	
this job to trick you.”

Children will either jump up straight away to 

do what you’ve asked them, or eventually and 

begrudgingly do what you’ve asked because 

they believe your comment about them is 

correct. When you link a behaviour skill or 

instruction in with one of their attributes, 

children find it hard to ignore—especially 

if you say it in front of others. Over time, 

even the most stubborn of children find this 

strategy hard to resist. No one really wants to 

reject a compliment or run the risk of losing 

someone’s belief in them. Children (just like 

adults) like someone admiring them for their 

special attributes. I’ve had even the most 

stubborn, strong-willed child do what I’ve 

asked because I’ve linked the behaviour or 

instruction to their pride and ego and coupled 

it with a strong belief that they can do it.

Have fun, be motivating and try these 
ideas if the process is slow to start

•	 	 Perform the behaviour together. Be 
prepared to start your child off by per-
forming the behaviour skill with your 
child. Place the stickers where your child 
can see them—this will hopefully inspire 
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your child. Motivate your child with an 
offer to work together, “Come on, let’s do 
this job together. It won’t take long and if 
you work with me that’s being very help-
ful and will be a sticker for your Behav-
iour Chart!”

•	 	 Give your child a time limit. Turn 
things into a game by giving your 
child something to focus on within a 
timeframe: “In the next three minutes, I’m 
going to watch you very carefully and as 
soon as I see you being helpful/caring/
friendly, you’re putting a sticker on your 
Behaviour Chart. Starting from … Wait for 
it ... Starting from ... Now!” 

•	 	 Do half the job yourself. You may need 
to do half the job yourself and model the 
behaviour before your child participates. 
(You may have to do this a few times if 
they are particularly negative.) “I will do 
half this job to help you! When I’ve fin-
ished, you put these few away and then 
that might have to be a sticker on your 
Behaviour Chart for great cooperating.” 

•	 	 Be explicit. Tell your child exactly what to 
do to receive a sticker, “I’ll unpack the car 
and you bring one of those bags inside to 
help me.” 

•	 	 Encourage even the smallest attempt. 
Focus on approximation or effort rather 
than accuracy at first. If it’s a matter 
of getting your child to start with their 
Behaviour Chart, encourage even the 
smallest attempt at the behaviour. “You 
put your plate on the sink! That’s really 
helpful to me and I appreciate it!”

•	 	 Accept a non-example. With the  
most stubborn of children, to start the  
process off, there is a trick that is bound 
to work! Find a moment when your child 
is doing nothing. “Wow, your little brother 
changed the TV station and you didn’t 
touch him! That’s a really grown-up 
choice!”

5. Catch the behaviour 
and award a sticker 

Your aim is to watch carefully and when you 

catch your child demonstrating the particular 

behaviour, make a really big deal about it. 

Whether you see your child confidently  

demonstrate the behaviour, or you have to 

resort to finding the smallest example or 

non-example of it, seize that moment. Give 

your child explicit feedback and confirm and 

reinforce his or her behaviour. Compare the 

behaviour and the choice they have made to 

those made by big kids or adults and confirm 

your child is ‘on-track’. Be explicit and break 

it down so the learning is clear for your child.

For example:

•	 	 “That’s	fantastic!	You	could	have	hit	your	
brother when he yelled at you, but you 
decided to keep your hands and feet 
to yourself. That’s what the big kids do. 
Here’s a sticker for your Behaviour Chart. 
You’re on your way to receiving your Re-
sponsible Activity Time. This is easy for 
you!” 

Make a big deal about it. This process works 

on momentum and achievement, so react 

quickly and with gusto. The bigger your reac-

tion, the bigger the impact on your child and 

his or her learning. More than likely your child 

will think you’ve gone completely nutty when 

you first react and get excited—especially if 

they are more used to being ‘in trouble’ than 

being congratulated! Your confirmation and 

reaction will work like a ‘bookmark’ so your 

child can remember this behaviour and take 

it forward into a new social situation. This is 

assimilation. You are helping your child to 

build up their social knowledge, learn new 

social skills and establish a new framework 

of reference for behaviour—all of which they 

can refer to in the future. Your excitement and 

feedback is important as it will help your child 

remember and assimilate their behaviour, as 

well as enjoy the feeling of social success. It’s 

onwards and upwards from here!
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Plot progress by putting a sticker on 
the Behaviour Chart

Once your child has exhibited the desired 

behaviour, it’s time to put a sticker on their 

Behaviour Chart. There is no particular type  

of sticker for this job—circles, stars, cars, 

bikes, glitter stickers—it doesn’t really matter 

as the stickers are just representative of your 

child’s progress. You can allow your child to 

choose which stickers to buy beforehand so 

they are involved and look forward to receiv-

ing them each time. (Keep these stickers 

visible if you think that will be motivating, but 

definitely out-of-reach.) When you give your 

child a sticker, also make a big ceremony 

out of it. Shake hands, have a hug, offer your 

congratulations:

•	 	 “Here’s	a	sticker	for	your	Behaviour	
Chart! I knew you could do it! You gave 
your brother the toy when he asked! 
That’s great friendship and that’s what 
the big boys do. Shake my hand big 
boy! You need only four more stickers to 
receive your ‘Responsible Activity Time’. 
Maybe you will receive the next sticker 
some time today! I’ll be watching!”

6.  Repeat the process  
until the sticker target  
is achieved 

Now that the first sticker has been achieved, 

your child is on their way. Continue teaching 

and exposing the behaviour skill. Don’t let 

up! Encourage your child and don’t assume 

that because they successfully achieved one 

sticker that your job is done. Your work has 

just started.

Continue talking about the behaviour skill. 

Teach it, model it yourself and continue  

supporting a strong belief that your child 

can repeat the behaviour. When you see the 

behaviour occurring again, give your child 

another sticker. When the sticker target is 

achieved, it’s time to award the Behaviour 

Certificate and for your child to receive their 

Responsible Activity Time.

7.  Award the Behaviour     
Certificate

Now the sticker target has been reached, your 

child is ready to receive their Behaviour Cer-

tificate. The Behaviour Certificates included 

in this program directly match the ‘behaviour 

skills’ in the list you chose from at the start 

of this process. So if your child is learning 

about leadership, you will award one of the 

‘Leadership Certificates’. The certificates are 

for both boys and girls, so try and match the 

certificate to your child’s age and personality. 

We have also provided you with four ‘empty’ 

certificates for boys and four for girls to re-

cord your own words if you choose.

To access and print the Behaviour 

Certificates click here.

Be sure to clap, whistle and cheer. Congratu-

late your child for this achievement—not long 

ago they were having behaviour problems and 

no behavioural success. While it’s still early 

days, this is a big move in the right direc-

tion. Everyone has to start somewhere, and 

considering this may be the first time your 

child has explicitly learnt a behaviour skill, this 

should be a moment of celebration. Put the 

certificate in a prominent position to show off.

8.  Responsible Activity 
Time

Responsible Activity Time is an earned, 

meaningful and fun activity time that can also 

be a good opportunity for relationship-build-

ing. It is a special activity organised in recog-

nition of your child’s new efforts in learning 

about their behaviour. Just as adults receive 

job promotions, new positions or new respon-

sibilities in recognition of their achievements, 

Responsible Activity Time acknowledges 

the efforts of the child. Please avoid calling 

Responsible Activity time a treat. It is far more 

than that, is linked to their learning and will be 

ongoing. Children respond well to the chal-

lenge of working towards a new ranking or 

elevated position with new responsibilities.
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Responsible Activity Time is also not a 

reward. (Children should never be rewarded 

for simply behaving in a socially acceptable 

way or complying with an adult! This is the 

minimal behaviour we should expect as 

adults and the basic behaviour children must 

have if they are to be socially successful.) 

Responsible Activity Time is earned in a 

similar way to the stripes on an army shirt, 

and it is something older, responsible children 

can do or achieve. When your child has 

achieved their Responsible Activity Time, you 

have to be very clear why they are receiving 

it. Unlike adults who can clearly link their new 

position or new job responsibilities to their 

hard work and achievement, children need 

this connection to be made explicit for them. 

Using age-appropriate language (calling it ‘big 

•	 	 Sit	in	dad’s	special	armchair	for	TV	time

•	 	 Choose	the	food	for	a	picnic	lunch

•	 	 Go	to	visit	a	friend	of	your	choice

•	 	 Invite	a	friend	over	for	a	play

•	 	 Take	the	family	bowling

•	 	 Be	the	boss	of	the	house	for	a	day

•	 	 Go	to	work	with	mum	or	dad

•	 	 Choose	the	family	TV	programs	or	videos

•	 	 Play	a	new	board	game	with	your	parents

•	 	 Buy	a	new	book	for	mum	or	dad	to	read

•	 	 Do	a	special	grown-up	art	or	craft	activity

•	 	 Change	the	bedroom	furniture	around

•	 	 Use	the	computer	for	a	longer	period	

•	 	 Use	the	stereo	to	play	your	music	

•	 	 Use	the	telephone	to	call	a	friend

•	 	 Call	grandma	to	say	what	a	great	kid	 
you are

•	 	 Be	the	leader	of	games	to	be	played	such	
as hide and seek or board games

•	 	 Go	to	the	park	with	your	parents	and	 
a friend

•	 	 Get	extra	time	on	a	favourite	activity

•	 	 Get	first	pick	of	play	equipment	or	play	
things for a week

•	 	 Buy	music	or	a	taped	story	book

•	 	 Have	special	time	with	mum	or	dad

•	 	 Go	to	a	grown-ups	sports	game

•	 	 See	a	musical	or	a	play

•	 	 Design	a	web	page	for	the	family

•	 	 Go	go-carting	or	bike	riding	

•	 	 Help	choose	dinner	for	three	nights

•	 	 Go	skating	or	ice-skating	

•	 	 Organise	a	day	trip	to	the	local	pool	

•	 	 Take	some	photos	with	the	family	camera

•	 	 Choose	new	family	sporting	equipment

•	 	 Make	a	musical	instrument

•	 	 Organise	a	disco	night

•	 	 Make	a	vegetable	garden

•	 	 Have	a	horse-riding	lesson

•	 	 Play	dress	ups	with	mum	or	dad’s	clothes	

•	 	 Receive	a	‘No	jobs	all	weekend’	pass

•	 	 Choose	the	restaurant	for	a	family	outing

•	 	 Make	a	superhero	costume	to	wear

•	 	 Set	up	a	shop	with	art	for	your	parents	 
to buy

•	 	 Receive	job	money	towards	or	for	a	 
special project

•	 	 Visit	the	zoo	or	aquarium

•	 	 Choose	a	special	hair	cut

Ideas for Responsible Activity Time:

Note: Some parents ask us if a Responsible Activity can be repeated. We have never 
seen any problems with that. Parents should look towards whatever Responsible       
Activities keep their child excited about the process!
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boy  activity’ or ‘big girl activity’ for younger 

children), link the Responsible Activity Time 

with the behaviour and behavioural choices 

your child has made. While not rewarding 

your child, you are acknowledging these 

powerful choices. Make sure your child 

understands one of the results of learning 

to have more controlled behaviour is to be 

more trusted, have more responsibilities and 

to participate in more grown-up activities. 

It’s up to you to explain this concept and the 

concept of responsibility to your child with 

real-life examples. This is an exciting time and 

it is helpful if you can influence your child to 

feel proud of this achievement.

9. Repeat the process  
with a new Behaviour 
Chart, sticker target  
and expectations

Now you are going to repeat the process, 

teaching the same behaviour, but with a new 

sticker target and slightly higher expectations. 

•	 Print	out	another	Behaviour	Chart	and	

record the same behaviour skill in an 

inspiring sentence on the line provided, 

just as you did before. 

•	 Record	a	new	(or	same)	Responsible	

Activity Time idea in the box provided 

and nominate a new ‘sticker target’ that 

is only slightly higher than the previous 

sticker target. This will ensure your child 

works a little harder to achieve their 

Responsible Activity Time. If two was 

the previous sticker target, increase it to 

three this time. 

•	 Re-teach	the	same	behaviour	skill	and	

again, encourage your child and focus  

on giving them explicit feedback and 

support.

•	 Catch	your	child	exhibiting	a	slightly	

‘stronger’ example of the behaviour. 

Whereas before you may have accepted 

a non-example or the smallest example 

of the behaviour to award a sticker, now 

you will want to see the behaviour for 

a slightly longer period of time or see 

your child making a genuine attempt to 

exhibit the behaviour. By slowly increas-

ing your expectations and by raising the 

sticker target, you will help your child to 

raise their skill level and their level of self-  

control. 

•	 When	this	new	sticker	target	is	achieved,	

award the matching certificate and 

Activity Time and start again with a new 

Behaviour Chart, Responsible Activity 

Time and sticker target. Repeat this 

process and teach the same behaviour 

over the next couple of weeks. Ensure 

that every time you record a new 

Responsible Activity Time onto a new 

Behaviour Chart, you also slightly raise 

the sticker target and your expectations.

10.   When should you   
 teach a new  
 behaviour skill?

Only return to the original list of five behav-

iours, to choose a completely new behaviour 

skill to teach, if and when you think your child 

has a solid understanding of the current be-

haviour being taught. Does your child need to 

be an expert or exhibit the behaviour in ques-

tion every day without fail? No. Move on to a 

new behaviour skill when you think your child 

genuinely understands, and can confidently 

demonstrate the behaviour they have been 

learning. This ‘understanding’ is important as 

we want your child to be able to incorporate 
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the newly acquired behaviour naturally into 

their behavioural repertoire, regardless of a 

Behaviour Chart. Don’t worry too much about 

choosing the ‘right’ time to move on to a new 

behaviour to teach because you can always 

re-teach the behaviour skill again in the future, 

if the need arises.

A note on the Parent’s    
Behaviour Chart 
As your child learns specific behaviour skills, 

you also have an opportunity to improve 

those areas you feel may be letting you and 

your child down. So whether it’s being more 

assertive or calm, delegating responsibilities 

or being less critical—focus on improving 

various behaviour areas through the ‘Parent 

Chart’ at the same time your child is doing 

their Behaviour Chart. This way you will go 

through the process together. 

Once you have selected the first behaviour 

area from your list and recorded it onto the 

parent Behaviour Chart, also choose a sticker 

target and nominate a ‘Special Parent  

Activity’. Choose an activity just for you—a 

night off from cooking; a day at the beach; 

a day at the races; a shopping trip or some 

good old-fashioned pampering. After you  

decide on an activity, put effort and energy 

into improving this behaviour area and  

achieving your sticker target—remember your 

child is watching you!

Have fun and involve your child in your  

learning as well. Plot your progress with 

stickers. At different times, allow your child 

to help you decide if you have demonstrated 

a specific behaviour and should receive a 

sticker—this will encourage your child to look 

even more closely at behaviour, and become 

more aware of ‘choice’ through you. Talk 

about your behaviour and when you have 

tried hard, talk about the choices you have 

made and how you solved your problems and 

discuss those times when things didn’t go 

so well and what you will do next time. This 

process is all about encouraging your child to 

learn and really think about behaviour, as well 

as making some great changes yourself.

Note: Before starting the  
Behaviour Charts, please read 
Step 4 to Step 12. All steps 
are crucial and integral to the 
success of this program.
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It would be impossible to write this behaviour management program without 
linking it to the art of communication. Communication is the key to effective 
behaviour management. For this reason, we place considerable emphasis 
on what parents say and how they say it. The ideas that follow about how 
to communicate with your child are unique, tested and proven to be highly 
effective. Without them, you only have half the program. We will show you how 
to communicate for success, support your child and inspire them to control 
behaviour. We will also show you some of the problems and traps adults 
encounter when communicating with children about behaviour. 

Powerful communication
Life is a conversation. The greatest power  

you have as a human being is to think and  

to communicate. The way you communicate 

and the words you choose influence your  

relationship with your child and affects their 

learning about themselves and others. 

doing so, set them up for either failure or  

success. Communication either uplifts or 

tears down; it either inspires or disparages. 

It’s that simple. A loving parent, wanting the 

best for their child, should never choose 

caustic words as a weapon to tear down, 

wound or hurt. Yet it happens everywhere—at 

school, in shops, in conversations between 

parents. The simplest of throwaway lines can 

damage a child. That’s why we need to focus 

on the language of success and powerful 

communication.

Powerful communication inspires children, 

pushing them towards a desired behaviour. All 

communication has repercussions. As a par-

ent, you must focus on communication that 

builds respect, self-esteem and self-belief, 

and inspires confidence. A child’s self-esteem 

is tightly connected to the interactions and 

relationship with the parents. If you want your 

child to feel worthy, valued, respected and 

loved, you must teach these qualities carefully 

through your communication. The message, 

messenger and method, that is, your words, 

your body language and the way you deliver a 

message—all influence your child’s self-belief, 

thinking, communication, attitude, social-

emotional development and interpersonal 

skills. Your communication is an important 

teaching tool and conveys your belief about 

yourself and about your child, and in turn,  

As a parent, your role is to help your child 

develop into a strong and capable person, 

to instil feelings of self-respect and self- 

confidence and help them achieve personal 

success. How will you do this? Through your  

communication. You teach your child every 

day through the words you choose, and in  
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influences your child’s self-belief and how 

often they will experience genuine happi-

ness and true success. In this way, you are 

not just raising a child, you are shaping the 

future adult.

Separate your child from the           
behaviour

Remember that it is the behaviour that is  

unacceptable, not your child. When ad-

dressing unacceptable behaviour, always 

separate the behaviour from your child. 

Sadly, adults often disapprove of the child 

rather than the behaviour, and this is very 

harmful. 

A London experience...

A number of years ago I was teaching in a school in London. The school had a lot 
of children attending that were classified ‘at risk’—which meant they were close to 
not being allowed to attend school any more due to their behaviour. These children 
were on their last chance, so it was sometimes very challenging. Anyway, I arrived 
on the first day to everyone commenting on the fact that I was going to be meeting 
and working with ‘Jessica’. Jessica, I was told, was one of their more ‘challenging’ 
teenagers at the institution and was a very difficult personality. She had a long 
history, a tragic past, and was both aggressive, and, at times, violent. It was great 
to get a little history, but by the time everyone added their own comments and 
experiences in dealing with Jessica, I was pretty worked up and ready for anything! 
I remember sitting in my new classroom wondering how this east London teenager 
would react to the new Aussie. Would I get the opportunity to gain her trust quickly? 
Would I be able to get to know her without the interference of her peers? Surely 
one-to-one would have been the best way to get to know a troubled girl like Jessica 
without the whole class arriving with her! 

I wasn’t to get that one-to-one opportunity, as the first time I would meet Jessica 
would be as she walked through the classroom door with all the other students. 
Added to this was the fact that this was the senior class in the school ready to go 
up to high school, and in the last months of their school year! The odds certainly 
were NOT in my favour! I won’t say I was worried as I had worked with challenging 
children before—but I will say I was ready for anything and feeling very alert. 

8.30 am arrived and so did my new class. I knew who Jessica was immediately 
as she came right up to where I was standing and told me in her strong cockney 
accent, “I’m Jessica”. She then tightly closed her fist and with all her might 
smashed it down on the keyboard of my brand new, 2-week-old laptop. The laptop 
I had carried so carefully all the way from Australia to England. Time stood still for a 
few seconds. Then she looked at me and with a wry smile said, “See, it’s true what 
they told you, I really am a super bitch!”

Learning to separate the child from the 

behaviour will take time and practice, but is 

imperative for your child’s self-esteem and 

wellbeing. 

Examples of how to separate your child from 

their behaviour include:

•	 	 “I	love	you	David,	but	I	don’t	love	this										
behaviour.”

•	 	 “I	think	you’re	a	great	child	and	when	you	
learn to cooperate you’ll be even more 
grown-up.”

•	 	 “I	like	you	but	I	don’t	like	the	way	you	
hurt your sister. When you learn to use 
your words of strength and power, you’ll 
be like the big boys.” 

Par t  Two  S tep  4A Learn  power fu l  commun ica t i on  techn iques

59

back to 
contents



Powerful Parenting

The other approach reinforces and drives  

the child towards desired behaviour with  

messages such as:

•	 You’re	independent like the big girls.

•	 You	can	make	grown-up	decisions.

•	 You	will	remember	next	time.

•	 You	will	be	more	helpful.

•	 Next	time	you	will	do	what	I’ve	asked.

•	 I	believe	in	you.

Before you speak to your child, please  

remember these two examples and ask  

yourself these questions: What lesson am I 

about to teach my child with my  

communication? And what behaviour am I 

driving my child towards with what I’m about 

to say?

Choose language that encourages 
leadership and promotion

Children love to be referred to as ‘lead-

ers’. They also love to succeed and receive       

promotions for hard work and achievements. 

By using language that promotes a child to a 

new rank or new position, you infer leadership 

and success and this will make a huge differ-

ence to a child’s behaviour! Below are two  

anecdotes to explain this idea further. 

Choose success-laden language

You can drive your child towards a desired 

behaviour with carefully chosen, success 

-laden language. Actively look for oppor-

tunities to set your child up for behavioural 

success. No matter what is occurring or has 

occurred, use your words to inspire your 

child. Look at these two different approaches 

to communication below. In both these cases, 

the communication will teach the child some-

thing and both approaches will get results: 

•	 	 “How	many	times	have	I	told	you	not	to	
take your drink to the lounge because 
you’ll spill it! You never listen. You’ve 
made a big mess for me to clean up!”

•	 	 “You	got	your	drink	ready	all	by	yourself	
just like the big girls. Next time when you 
remember to drink it at the table, you’ll be 
making a very grown-up decision. Help 
me to clean up this drink and next time I 
know you’ll help me and drink your drink 
at the table because that’s what the big, 
helpful kids do!” 

One approach to communication reinforces 

and drives the child towards undesired  

behaviour with clear messages such as:

•	 You	don’t	listen.

•	 You	will	spill	your	drink.

•	 You	are	frustrating.

•	 You	have	failed.

•	 You	make	me	angry.

Without really even thinking I said, “No Jessica. You’re not. You’re a young girl who 
has been through a lot, more than most girls your age. We’re going to get along 
really well ... You’re a great girl, it’s your behaviour that is inappropriate.” You could 
have heard a pin drop. Then all of a sudden she grinned, a lovely big, genuine grin, 
and said, “Ok then, have it all your way!” With that she sat down. Now I won’t say 
our relationship was always smooth sailing. I will say it took a lot of my patience, 
and I worked hard to get her to learn to accept my authority and do what I was 
asking. I will also say this, I meant what I said that day when I separated Jessica 
the child from her behaviour. I meant it when I told her she was acceptable, but her 
behaviour was not. As parents and teachers, we must never, ever give a child the 
message, subtly or explicitly, that they are unacceptable.

back to 
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Real life examples ...

When I visit a class, I always aim to find the loudest children in the group. As a 
form of preventative behaviour management, I then wait for the smallest oppor-
tunity to promote one of these children to the role of leader. I might say, “What is 
your name? Well Samantha, you are putting your hand up and waiting for your turn 
to speak, so I will have to choose you to be my assistant. I only choose children 
who are in control of their behaviour and who put their hand up before they speak. 
If anyone forgets how to put their hand up, Samantha is the boss of this and she 
will show you what to do. Everyone needs to watch her.” The same little girl, now 
promoted to the position of leader or boss, will not move; she will not talk; she will 
sit tall with her hand up; she will not yell out. In fact, she will do what I want for the 
rest of the day because I have promoted her in front of the entire class. She will not 
let me down. And if and when I’m told by the rest of the class that this little girl never 
behaves for the class teacher, I will respond by saying it doesn’t matter what has 
happened previously and that I believe in her and that’s all that matters. While the 
other children stare in shock, this little girl will shine!

In another example of promoting leadership, I might say: “What is your name sir? 
(Boys love to be called ‘sir’!) John? Ok John, because you’re sitting so still on the  
carpet, (maybe he only sat still for seconds!) you need to move up the front and be  
the ‘sitting boss!’ Some other children might need to see how to sit so still and they 
can learn from you!” Once ‘John’ comes to the front, he will not wriggle, nor move; 
he will sit tall and proud. The class will try to tell me that he’s the ‘naughtiest’ kid 
in the class! And I will tell the class, “I’m not interested in what happened when I 
wasn’t here. Today he will be a great leader!” And the little boy? He will never forget 
the day he became the ‘sitting boss’.

back to 
contents

Use leadership and promotional terms when 

you are talking to your child such as: 

•	 my	assistant

•	 a	true	leader

•	 the	boss	of

•	 in	charge	of

•	 big	kid	or	big	girl	or	big	boy

•	 my	special	helper

•	 grown-up

•	 man,	lady.
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Give explicit feedback rather than 
empty praise

Praise can be habitual rhetoric, and in itself, 

does little to help children with their  

behaviour. Many adults use empty phrases 

such as “You’re a good boy”, “Great”,  

“Super”, “Clever girl”, “Good job”, “You’re  

so smart”, which wash over children leaving 

no lasting impression. Many adults believe 

they are doing something proactive about  

behaviour when they use these praises;  

however, praise in itself is nice, but not explic-

itly teaching. Adults need to use powerful  

communication to explicitly teach children 

how to control their behaviour, and that  

includes giving explicit feedback. 

Imagine you paid for a driving lesson and 

the instructor taught you nothing. Instead of 

explaining the rudiments of driving a car, he 

occasionally said “Good girl!”, “Great driving” 

or “You’re smart!” What would you learn to 

prepare you for your driving test? Not much 

and you’d soon find a new instructor.

It’s true, we all feel nice when someone 

says something to praise us. But that’s just 

it—praise is nice. It is not a powerful form of 

communication. It does not teach children 

explicitly about behaviour or help them to 

assimilate new learning into future social        

situations. While praise is far better than 

saying nothing at all or ridiculing a child, it is 

far more helpful to embed or incorporate the 

praise with explicit feedback and teaching. 

That way you can still compliment your child 

and ultimately set them up for success.  

For example:

•	 “What	a	clever	girl!	You	used	your	own	
words to solve your problem and kept 
your hands to yourself. Next time  
someone takes your toy, I bet you will  
use your grown-up words again! You’re 
learning to use your words of strength 
and power just like the big kids.”

•	 “Well	done	clever	boy!	You	put	your	toys	
away as soon as I asked you. That  

means you’re doing high level listening 
and being helpful, just like the big kids. 
You wait until we tell dad about this.  
Next time I ask, I bet you pack up the  
first time again. You’re making such 
grown-up choices!”

At the end of the day, it’s not the ‘clever boy’ 

or the ‘clever girl’ comments that teach a 

child. It is the explicit feedback about what 

the child has done that encourages and 

scaffolds learning and results in change. Use 

praise, but use it with explicit feedback to 

help your child to learn. 

Adopt the ‘because I love you’  
approach

As you start to change your approach to  

behaviour management, your child may  

question you and your new approach and try 

to test your resolve. In all your dealings with 

your child adopt the ‘because I love you’ ap-

proach. In truth, you do love your child and 

you will convey a strong message that you 

have his or her best interest at heart. This 

approach will also make it easier for you to 

overcome objections and more difficult for 

your child to argue with you. Convey  

messages of love and support to your child 

with responses such as:

•	 	 “Because	I	love	you	and	I’m	helping	you	
to become a big girl.”

•	 	 “You	may	not	care	but	I	care	about	you.”

•	 	 “I	love	you	and	I’m	going	to	help	you	with	
your behaviour.”

•	 	 “You	will	do	your	homework	and	I’m	 
going to help you because I love you and 
I want you to get ready for Grade 5.”

•	 	 “If	you	choose	to	be	angry	that’s	your	
decision. I love you and you can’t stop 
me from helping you.”

Thank your child for what he or she  
is about to do

This strategy may seem strange at first but 

children get used to it. Thank your child for 

what they are about to do. By doing this, you 
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give a strong impression that he or she will 

cooperate and do what you’ve asked.  

I use this strategy when I visit different 

schools and it always gets a funny yet  

effective response.

For example:

“Thank you for picking up those papers to 

help the school.” 

“I didn’t pick up any papers!”

“Oh, I know, but you will. You’re such a  

grown-up boy and a great helper! You don’t 

need teachers like me telling you what to do, 

right? So I’m thanking you for what you’re 

about to do!”

Another example:

“Thank you for sitting there so quietly while 

I’m teaching.”

“I’m not sitting quietly!”

“I know but I’m thanking you for what you will 

do when you feel like a big girl and want to 

help me!” 

Be prepared to meet with opposition at first 

and a few strange looks! After a while it 

becomes harder to refuse someone who is 

genuinely thanking you for what you are  

about to do.

Direct your child towards new  
behaviour

Effective behaviour management centres on 

powerful communication. It is imperative you 

give your child time to make small changes 

but also give them something new to work 

towards. For example:

•	 	 “You’re	using	your	words	to	solve	your	
problems and soon when you say your 
words without yelling, you’ll be doing 
grown-up behaviour.”

•	 	 “You’re	being	really	respectful	towards	
your things and when you can pack them 
up all by yourself, you’ll be respectful and 
helpful at the same time.” 

Communicate a strong belief in  
your child

You can push a child towards a desired  

behaviour through your belief and  

encouragement. Some adults choose to 

be negative and communicate messages 

of failure to children, when they could just 

as easily inspire and uplift children through 

their communication. Look at these different 

approaches to children and their behaviour. 

Which approach would inspire you as a child? 

•	 “You’re	always	arguing	over	the	remote	
control. You never give your little brother 
a chance.”

•	 “You’re	always	wasting	time!	You’re	not 
going out for a play until you’ve done 
every, single sum!”

Alternatively, by communicating a strong  

belief that a child can and will achieve a  

desired behaviour, you can inspire them to 

‘lift’ and meet your expectations:

•	 	 “You	can	do	this!	You’re	learning	to	be	
really kind and caring. What a big boy!” 

•	 	 “Come	on	this	is	easy	for	you	now.	 
Remember yesterday when you helped 
your little brother?”

•	 	 “Use	your	words	of	strength	and	power	
with this problem. You’re becoming so 
good at using your words of strength  
and power!”

Concentrate on your non-verbal  
communication

As well as considering your choice of spoken 

language, you must also be aware of your  

unspoken words. Children interpret what 

adults say, but they also competently read 

non-verbal messages. The tone of your voice 

portrays your attitude; your body language 

signals your approval or disapproval, and 

your non-verbal behaviour can scream your 

thoughts and feelings. Most adults don’t  

realise that much of what they ‘say’ is in  

their non-verbal communication and can be 

either negative or positive. back to 
contents
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Sending destructive, negative non-verbal 

messages is just as harmful as saying them 

out loud. Shouting with your mouth shut, as I 

like to refer to it, sends an angry message of  

frustration to your child that he or she is a  

failure, a disappointment or at fault. Teachers 

use non-verbal communication in the 

classroom as a powerful communication tool 

to control children with a finger, a clap or the 

‘look’. 

Focus on your non-verbal communication. 

Make sure you are communicating in a way 

that will work for you and your child rather 

than against both of you. Focus on sending 

messages to your child that promote respect, 

express concern and emanate compassion. 

Make your face light up when your child  

enters the room, clap at achievements—big or 

small, give the thumbs-up, pump your fist to 

signal victory, shake your child’s hand, smile, 

and be loving in your gestures. Control your 

negative impulses. Don’t sigh angrily or fold 

your arms, shake your head in disapproval 

or huff and puff. Put your arm around your 

child, hug them, be sensitive and keep your 

expressions pleasant. Don’t scowl or frown 

angrily; don’t answer in exasperation or with 

frustration. Be attentive to, and honest about, 

how you are communicating to your child. If 

you are not setting your child up for success, 

please make changes.

Communicate succinctly and calmly 

Be specific and succinct in your communica-

tion. Get to the point quickly and calmly. The 

more you rant or rave—the easier it will be 

for your child to learn to ignore you. When 

adults go on and on, children learn to ignore 

the ‘noise’ and tune out. Choose your words 

carefully. Think about what you want to say 

before you say it. Have a plan and stick to it. 

Once you have said what you intended to say 

continue on with your day. 

The second you start endlessly or 

unstrategically repeating yourself, your 

words lose their strength and power! You 

teach your child you are prepared to repeat 

yourself many times in order to be taken 

seriously.

Communicate confidently and  
respectfully

•	 	 Be	respectful,	yet	firm	in	all	your	 
communications with your child.

•	 	 Communicate	calmly	with	
understanding.

•	 	 Don’t	discuss	anything	in	the	heat	of	the	
moment. No matter what has occurred 
it is your role to communicate a sense 
of acceptance and security to your child 
and preserve his or her dignity.

•	 	 Always	keep	your	voice	at	a	 
conversational level. Remember you  
are also teaching your child how to  
communicate with you.

•	 	 Be	expressive,	happy	and	passionate	
about the changes your child is making.

•	 	 Appear	confident	when	you	speak.	Face	
your child and maintain eye contact.

•	 	 Always	allow	your	child	to	finish	talking.	
Don’t be a verbal bully.

•	 	 Nod	in	recognition.

•	 	 Talk	to,	and	with,	your	child	but	never	at	
them.

•	 	 Use	every	opportunity	to	teach.

•	 	 Use	age-appropriate	language.

•	 	 Retain	or	develop	a	sense	of	humour.	
No one said parenting had to be so  
serious! 

•	 	 Pretend	that	your	child	has	a	sign	
around his or her neck saying, “Make 
me feel special and important” 
Not only will you succeed in your 
communications with your child, but in 
your relationship as well.
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Give instructions simply, clearly and 
firmly 

•	 	 Make	your	instructions	or	requests	simple	
and clear.

       Young children have a hard time 
remembering several instructions or 
requests given at once. Even as adults 
we can get confused if instructions or 
directions are too complex, complicated, 
or unclear. As parents and teachers, we 
need to break our requests down and 
make them simple and clear. One way to 
make instructions easy to remember for 
children is to number them, and make 
a pattern with our voice. For younger 
children: “Number one, bag away; 
Number two, wash your hands. Number 
one, bag away; Number two, wash your 
hands...” The repetitive, song-like pattern 
really helps young children to remember. 
When I do this in class, children will often 
chant along with me. For older children: 
“Number one, feed the dog; Number two, 
unpack your lunchbox; Number three, 
play until 5 o’clock!”

•	 	 Get	your	child’s	eye	contact	and	attention	
before you speak.

       It’s a good idea, if your child is playing or 
concentrating on something, to say their 
name and have them look directly at you 
before you deliver an instruction. That 
way, you can be sure they had a good 
chance to hear you. Also, if your child 
is easily distracted, you can get down 
to their eye level to help maintain their      
attention.

•	 	 Make	your	instructions	firm.

       Body language, intonation, and having 
a strong, firm voice all play a role in 
communicating to your child that you are 
serious and will be heard. Understanding 
how to use your voice is a skill. The more 
assertive, yet respectful and powerful 
you sound, usually the more a child will 
look, listen, and understand you mean 
business. The way you hold yourself, and 
your body language, also communicates 
a message. 

							•	 Strategically	repeat	yourself.

       Even with older children, twelve and thir-
teen years of age, I will repeat myself. I will 
tell them initially, “I am going to give an 
instruction now, and then I will repeat it”. 
After I give an instruction, I say, “I am going 
to say that again, so I know everyone had 
the chance to hear it.” Sometimes I make 
a joke and say something like, “Get ready 
everybody, I’m about to say that instruc-
tion again in 3, 2, 1 seconds.” Or “Are you 
ready? Here I go” Or “I’m such a nice girl for 
repeating this instruction! What a good girl I 
am!” I make these little offbeat remarks for a 
reason. Children will stop what they are do-
ing and listen to me if I’m saying something 
a little unusual or funny. Children who were 
not watching or listening initially, will stop 
what they are doing and watch me pat my-
self on the back before I repeat my instruc-
tion! By the time I’m ready to actually say 
my instruction a second time, I’m usually 
very sure all children are watching me.                                                                                   

       As a parent, it is your decision how 
many times you repeat yourself to your 
child. Along with your partner, agree to a 
‘repetition number’ and stick to it. Count 
how many times you have said your 
instruction so your child understands what 
is happening. “This is the first request, 
please unpack your lunchbox.” “This is the 
second time I am going to ask you to help 
me. Please unpack your lunchbox.” “This is 
the third, and last time I will ask you. Please 
help me and unpack your lunchbox. I know 
you will do this for me as you’re learning to 
be such a great helper.” If your child doesn’t 
cooperate, tell them they will have another 
chance to cooperate with you next time 
as they are still learning to be a ‘big boy’ 
or ‘grown-up child’ and learning to listen/
cooperate/be a good friend etc.

•	 	 Be	polite	and	please	use	your	manners!

       Always use your own manners when dealing 
with children. Children deserve to hear the 
same manners we expect them to use for 
us as adults. By using ‘please’, ‘thank you’, 
and ‘you’re welcome’, you demonstrate the 
manners you want your child to learn, and 
communicate respect and appreciation. 
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A footnote on following instructions

Following instructions is the very thing we 

all yearn for children to do. Yet, if you think 

about it, it’s quite an advanced skill; one that 

involves language, listening, comprehension, 

unquestioning compliance and cooperation, 

as well as respect for authority. For some 

children who regularly engage in power 

struggles with their parents, and refuse to 

cooperate, following instructions is something 

that may need to be explicitly learnt and 

practised. It’s no surprise to us that most 

parents want their children to learn this 

particular behaviour skill as soon as they 

begin the Powerful Parenting® Program and 

start the ‘Behaviour Chart’ process. As a 

teacher, I completely understand that! 

However, it is really important that your child 

has multiple opportunities to experience 

behaviour management success first, with 

easier, more achievable skills, before you 

attempt the more challenging skills such as 

‘following instructions’. This ensures your 

child has multiple chances to feel good 

about themselves, build their confidence and 

experience behaviour success. 

By scaffolding your child’s learning, and 

building onto what they can do, you ensure 

your child is slowly preparing for the more 

challenging skills—skills some children go 

through their entire childhood not learning, 

understanding or demonstrating!
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Abusive, threatening language

Adults who choose to hurt, threaten, abuse 

and ‘bulldoze’ children into compliance are 

functioning as inadequate communicators 

and as bullies. Parents and teachers who 

communicate in this way are dysfunctional 

and verbally toxic. These angry adults may 

win compliance from children, but never 

respect. In fact, they just become the adults 

everyone loves to hate. Adults don’t like to 

be threatened and neither do children. If you 

choose to use your communication to coerce, 

intimidate, oppress and threaten a child into 

change, you will teach that child to become 

just as toxic and abusive as you are. Emotion-

ally abusive communication will contaminate 

the relationship with a child and interfere with 

any chance of behaviour modification.

Nagging, lecturing and preaching

Nagging, lecturing and preaching are  

counterproductive approaches to behaviour 

management and roadblocks to change.  

People who lecture and preach to others are 

easily dismissed and inspire rebellion. As 

an adult, how would you react if someone 

followed you around and lectured or nagged 

you? Oppressed people eventually rise up 

against their oppressors. Avoid sowing the 

seeds of discontent and confrontation. Speak 

to others the way you would like them to 

speak to you. 

Name-calling, judging, labelling  
and blaming

The person who judges, labels and blames, 

digs two ‘graves’—one for themselves and 

one for the person receiving the abuse. 

Remember the concept of the self-fulfilling 

prophecy? Damaging messages such as: 

you’re not cooperating; you don’t listen; don’t 

be so stupid; you’re bad; you’re naughty; 

you’re a failure—all inspire feelings of  

inadequacy, hurt and of being unacceptable 

and drive children towards certain behaviour. 

In the same way, messages that imply a child 

is stupid or a failure push children towards 

negative, counter-productive behaviour:

•	 	 “How	many	times	have	I	told	you?”	 
(implication: you never listen!)

•	 	 “Can’t	you	see	I’m	busy!”	(implication:	
you stupid child!)

•	 	 “That’s	just	like	you!”	(implication:	I	 
expect you to be inconsiderate!) 

Name-calling, judging and labelling are 

damaging and poisonous and will ring in your 

child’s ears well after you have walked away. 

Avoid this toxic form of communication at all 

costs. 
back to 
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STEP  4B 
Learn what toxic language makes
behaviour worse
We’ve looked at how to inspire your child through uplifting and powerful  
communication. We also need to look at the toxic, abusive and counter-productive 
types of communication to avoid at all costs.

Par t  Two  S tep  4B  Learn  wha t  tox i c  l anguage  makes  behav iou r  worse

67



Powerful Parenting

•	 	 “You	make	me	angry!”

•	 	 “You’ve	made	a	mess	for	me	to	 
clean up!”

•	 	 “You’ve	made	me	late!”

•	 	 “You	made	your	sister	cry!”

•	 	 “Now	look	what	you	made	me	do!”

When addressing behaviour, try to delete the 

word ‘you’ from your vocabulary. It attacks 

and hurts. It is condescending and blaming. 

It fails to solve the problem and merely  

accuses and demeans. Your chances of  

obtaining compliance and cooperation  

increase when you use ‘We-Messages’ or  

‘I-Messages’ instead. ‘We-Messages’ and  

‘I-Messages’ take the pressure off and are 

less confrontational and attacking: 

•	 	 “Come	on,	we	are	all	learning	to	 
cooperate, please help your sister.”

•	 	 “We	need	to	try	and	work	together	 
because I need to go to work soon.”

•	 	 “I	see	the	situation	is	not	calm	so	we’ll	
talk when things have calmed down.” 

•	 	 “I	don’t	feel	like	I	have	your	attention	
now, I will talk about the incident later.”

Asking your child for permission

Never ask a child a question if you don’t want 

to hear the answer ‘NO’ as the response!  For 

example:

“Can you sit up and eat properly?” 

“No!” says the toddler.

“Can you put your shoes on now?” 

“No, I can’t!” says the child.

“Can you turn your music down?” 

“No!” screams the teenager.

These are instructions, not questions. Avoid 

asking your child for permission to be the 

behaviour manager and the parent.

Coercive ‘you-better-do-what-I-say- 
or-else’ communication

This coercive approach to behaviour  

management tries to force a child into  

submission. It places the responsibility of 

behaviour and control outside the child and at 

the feet of the adult. It inspires rebellion, lack 

of self-discipline and sneakiness as children 

try not to get caught. It challenges the child’s 

independence and is perceived as criticism 

and an attempt by the adult to exert power 

and gain control.

Nobody wants to be controlled and that’s  

why this approach often results in  

defensiveness, confrontation or that glazed 

look that comes over the face of the child  

who has tuned out. This approach is based 

on fear. It is the result of frustration from an 

adult who isn’t handling the situation very well  

and has no other management alternative.  

If being coercive and demanding was an  

effective behaviour management strategy, we 

would know by now.

Accusatory communication

Avoid the ‘finger-pointing’ communication  

that parent and teachers do so well. Avoid  

accusing your child with the dreaded  

‘You-Message’: 
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Meaningless arguments

Meaningless arguments and long winded 

debates will not make your child any more 

cooperative. The only thing meaningless  

arguments do is teach your child you’re not 

serious unless and until you have said  

something 10 times or you get angry. For 

example:

“Pack up your toys, we have to go”,  

says mum.

“Why?” asks the 4-year-old.

“Because if we don’t leave now I’m going to 

be late for work”, says mum.

“I don’t want to pack up now!” says the 4- 

year-old.

“Well, you have to!” says mum.

“Why does Michael get to stay home?” cries 

the 4-year-old.

“Because he’s younger. Now pack up!” 

This exchange will continue until mum  

either screams or packs up the toys herself 

and nothing will be achieved. When you  

start to argue with your child, you lose  

credibility and you show them how to  

question your authority.

Telling your child what NOT to do

Adults spend a great deal of their time telling 

children what not to do! “Don’t hit your sister.” 

“Don’t touch that!” “Don’t run.” “Don’t leave 

your toys there!” “Don’t put your wet towel on 

your bed!” This is a waste of time as you don’t 

give the child any information about what he 

or she should be doing. 

The dreaded ‘why’ question

Avoid questions such as:

•	 	 “Why	haven’t	you	done	your	homework	
yet?”

•	 	 “Why	are	you	late?”

•	 	 “Why	is	your	wet	towel	on	the	floor?”

•						“Why	do	you	never	listen	to	me?”

‘Why’ questions are quite confrontational. 

You ask why, but you don’t actually want to 

know why! What you mean is, “Uh-ha! I’ve 

caught you out! Just try and explain this!” Or 

”I’ve just about had enough of you!” The ‘why’ 

question is not really a question and children 

know it.

In summary
How you communicate with your child has 

enormous impact on your effectiveness as 

a behaviour manager and parent. Behaviour 

management is inextricably linked to how 

and what you communicate. Take every op-

portunity to teach and inspire. Focus on your 

child’s efforts rather than on correctness or 

accuracy. Use your words to demystify be-

haviour and confirm and reinforce your child’s 

great choice of behaviour. Affirm he or she is 

on-track. Promote independence and teach 

for powerful decision making. In this way, 

you will be teaching for strong, independent 

behaviour and social competence. 

Focus on and acknowledge your child’s 

skills, abilities, interests, achievements and 

strengths. Use your words to thrill, excite and 

uplift. Don’t use words to wound, devalue, 

degrade or castigate. This will poison 

your relationship with your child. You can’t 

always choose what you think but you can 

always choose what you say! So choose the 

language of success, for success. If you hear 

yourself say something you know is harmful 

or abusive, tell your child honestly that this 

was a mistake. Demonstrate that you are also 

learning to use your words of strength and 

power and are prepared to re-learn and try 

harder with your own behaviour and  

communication.
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In implementing the Powerful Parenting® Program and in teaching for powerful 
behaviour, you are, in effect, preventing future behaviour problems. In this 
section, we will outline some additional preventative measures that will help to 
make your job easier! These measures should increase your child’s chances for 
behavioural success. After spending years in the early childhood classroom, I 
know these principles work and are effective in preventing behaviour problems 
from developing in the first place or from escalating.

STEP  5
Take action to prevent behavioural     
problems from occurring

Plan for stimulation and  
engagement
Many behaviour issues arise when children 

become bored. Behaviour management  

principle 101 is busy and engaged children 

in a stimulating environment are less likely to 

turn their attention to inappropriate behaviour. 

If your child is busy, in an environment that is 

inviting, they will play and investigate. A stark 

environment devoid of stimulation encour-

ages disruptive behaviour. We are not sug-

gesting you go out and spend large amounts 

of money on play equipment and toys. But 

we are suggesting you invest some time and 

energy in ensuring your child’s environment is 

rich and rewarding.

Note: Not all engaging activities need to be 

loud and involve costly equipment. We will 

soon talk about ‘Alone Time’, and ‘Quiet 

Time’, which can be busy and stimulating 

time as well as quiet.

Plan a wide range of  
activities
To encourage your child to practise being self-

managed in a variety of settings, we suggest 

you plan a diverse range of activities for your 

child. Having a varied and diverse timetable 

will allow for self-expression, creative play 

and socialisation. It will also ensure your child 

has a well-rounded schedule, and provide a 

good balance between quiet and active times, 

structured and unstructured times, and group 

and alone times. Below are seven different ac-

tivity times that can be incorporated into your 

‘Family Routine’ sheet. We’ve listed some 

activity examples, some of which will overlap 

with other areas:

•	 	 Parent and Child Time—go to the park; 
read a book; have a fun day out; go bike 
riding (but make it just the two of you).

•	 	 Family Time—play board games; go on 
a family picnic; have a video night; go out 
for dinner; enjoy a day trip together.

•	 	 Alone Time—enjoy activities such as 
drawing or writing; work in an activity fun 
book; watch television; listen to music; 
have computer time. 

•	 	 Quiet ‘Thinking’ Time—enjoy 
construction activities using blocks; play 
with educational toys, jigsaws or  play-
dough; do art activities; trace; make a 
collage; read books.  
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•	 	 Active Time—enjoy loud activities; play 
sports; actively play outside; exercise; 
swim; bike ride; run around with the 
neighbours!

•	 	 Structured Activity Time—do home-
work; hobbies; cooking; jewellery making 
kits; construction etc.

•	 	 Unstructured Activity Time—engage in 
free, creative, child-directed play with no 
adults or structure.

Having just given these examples, we also 
want to note that sometimes, as adults, we 
need to ignore the need to fill children’s 
every waking moment with stimulation. When 
we consciously refrain from the need to fill 
each hour with an activity, children have an 
opportunity to learn to be creative, handle the 
boredom and lulls, and in doing so, learn to 
better manage themselves. 

Establish a work area for 
your child
Children of all ages enjoy playing in a special 

‘work’ area set aside just for them. Even older 

school-aged children will enthusiastically visit 

an area set aside as their ‘office’ or ‘work 

area’. Adults have their areas for activities 

such as cooking, gardening, watching  

television, relaxing, entertaining guests and 

doing handyman jobs, but rarely is there a 

‘work place’ for children. Children can play  

in their rooms, but a designated area  

encourages quiet, focused play and also  

allows for more messy activities.

If possible, set up an old desk and chair in  

an area with an easy-to-clean floor, where 

your child can be easily supervised. Include 

items such as: pencils, pens, stamps, stamp 

pad, paper, notepads, a variety of  

stationery, clip charts, old magazines or 

books, raffle tickets, bank deposit slips, old 

phone, old keys. 

Once the area is ready, introduce it as  

something that is both exciting and a result 

of your child’s new grown-up behaviour. This 

desk area could even be something your  

child earns through his or her ‘Behaviour 

Chart’ as a ‘Responsible Activity’ idea! 

Choose promotional-laden language such as: 

•	 	 “Because	you	are	learning	big	girl	 
behaviour, I have made a special office 
area just for you to do your work and fun 
activities just like the big people!”

•	 	 “This	special	area	is	just	for	you	to	 
do your activities because you are  
learning to control your behaviour and 
need a special area like the grown-ups  
to do your work!”

Before your child is permitted to play in this 

special area, establish how and where the 

equipment is to be used. Set up the rules and 

expectations with your child. Explain that it is 

her or his responsibility to keep the desk area 

tidy and help you to clean up any mess.

Supervision
Another valuable key to behaviour  

management is supervision. Supervision 

doesn’t equate to being an overbearing,  

oppressive parent. It simply means you  

oversee, manage and observe. Be available, 

be present, be seen in the background and  

be vigilant. Good teachers supervise  

stealthily and can be seen and heard here, 

there and everywhere. By being available,  

you stop many problems before they start  

because you’re on the spot. You can also 

stop any behaviour problems from  

escalating by putting out the ‘spot fire’ before 

it becomes a ‘bush fire’. Supervising can be 

as simple as doing your work within earshot, 

or strategically positioning yourself so you can 

intermittently see what’s happening. In other 

words supervision can be subtle, intermittent, 

non-confrontational and relaxed!
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Allow your child to be 
a child
Parents can be overprotective. Some don’t 

allow their children to simply be children. 

Restricting a child’s freedom and reacting to 

every incident sees these parents constantly 

nagging and over-reacting. Children need 

opportunities to be expressive and curious. 

Children need the freedom to sing loudly, run, 

jump, get dirty, bang things together, make 

loud noises, swing on branches, play with 

water, make mud pies, wear no shoes, run 

in the rain and be childlike or childish. This 

behaviour does not warrant anger or yelling. 

In fact, early childhood educators will tell you 

when children ‘play’ they explore, experiment, 

investigate and learn about the world around 

them. Sadly, I’ve heard parents scream and 

yell over the smallest of things. Your child may 

get dirty or wet—but the ‘work’ of the child 

is play. Naturally, there is an appropriate time 

and a place for every activity, but see play 

and investigation for what it is and please al-

low your child to enjoy being a child!

event taking place. I explain the limits and 

then I invite only those children who agree 

to my terms to participate. This approach is 

effective because everyone knows what is 

expected and those who agree to participate 

agree to my behavioural terms. Everyone 

understands how I will evaluate behaviour and 

should a problem arise, I have a tangible set 

of guidelines to refer back to. While setting 

up the terms, I also make sure I challenge 

children to want to control their behaviour and 

participate. 

For example:

•	 	 “The	only	children	going	to	the	carpet	
now are the ‘leaders’ who can do so  
quietly and walk. If you’re not fully  
in control of yourself and you don’t feel 
like being a leader today, you stay here 
and walk to the carpet with me. I will  
help you control yourself!”

•	 	 “Now	we	are	going	to	the	oval	for	sport.	
We’re going to walk quietly and listen 
to the teacher when we get there. If you 
have your ‘grown-up’ behaviour with you 
today and you’re sure you don’t need my 
help, you need to line up now. You are 
the leaders. If you’re not sure you can do 
it, you walk with me and I will help you.”

•	 	 “That’s	the	bell.	If	your	desk	is	tidy	and	
you are ready to walk, you may get up 
and go to lunch. If you’re not sure you 
can walk, stay behind and I will walk  
with you!” 

Can you imagine how quickly the entire class 

quickly agrees to my terms so as not be left  

behind? Do you think any child wants to 

receive the teacher’s help? And if a child does 

stay behind to ‘show off’—they will only do 

it once, as I will slowly teach them how to do 

the behaviour. It’s not ‘cool’ to stay behind 

because you don’t have ‘grown-up’ behav-

iour, like your friends! 

Set up your behavioural terms before an 

activity, outing or before play begins to ensure 

your child knows exactly what you expect and 

knows exactly what they need to do for an 

activity to continue. 

Communicate terms be-
fore an activity begins
Always communicate your expectations 

to your child before an activity begins. 

Never assume your child knows what your 

behavioural expectations are for an activ-

ity, event or outing. I always explain the 

terms of an activity before it begins and set 

up the standards of behaviour prior to an 
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For example:

•	 	 “It’s	TV	time	now.	TV	time	is	a	quiet	 
activity. If you are ready to sit quietly and 
you will turn the TV off when I ask without 
any problem, you can have your TV time 
now! What is your decision?”

•	 	 “We	are	going	to	Grandma’s	house	now.	
When we get there we will walk inside 
and use our quiet voice. Do you have 
your ‘grown-up’ behaviour ready today  
to do that?”

•	 	 “I	am	going	shopping	now.	The	only	
people coming with me are the people 
who have ‘big kids’ behaviour’ and will 
not ask mummy to buy things! Who has 
their ‘big kids’ behaviour’ ready to come 
shopping?” (Have a babysitter lined 
up beforehand—just in case your child 
wants to test you!)

I also ask, “Are you sure?” before a child  

participates just to reiterate that it’s their  

decision to agree to my terms. Offer your  

encouragement and feedback during an  

activity and always congratulate your child 

when they adhere to the agreed behaviour.

Identify behavioural triggers
Now that your child is explicitly learning  

about behaviour and how to control it, they 

will greatly benefit from having a supportive 

and calm home environment. When it comes 

to your child trying to control their behaviour 

in high-risk and challenging scenarios,  

prevention is better than cure. A driving  

instructor would never take a learner driver 

out into heavy traffic when they first start out 

as it’s too demanding, and it isn’t  

advantageous for your child to have to deal 

with demanding or high-risk situations either.

Behaviour problems arise when children  

don’t have the coping skills to manage or  

problem-solve. If you can identify your child’s 

behaviour triggers—those situations or  

circumstances that often result in your child 

getting frustrated, stressed or angry—you can 

then help to reduce your child’s stress while 

they are learning. Examples of typical behav-

iour triggers include: travelling long distances 

in the car, sitting in waiting rooms, standing in 

long queues, grocery shopping, computer or 

TV time, fights over equipment, being hungry 

and over-tired. Once you have identified your 

child’s triggers:

•	 	 Plan	to	prevent	potential	problems	by	
controlling or eliminating these triggers.

•	 	 Cancel	or	supervise	problematic	activities	
and use timetabling to roster ‘turn-taking’ 
until your child becomes more socially 
skilled and competent.

•	 	 Offer	a	solution	to	a	problem	that	your	
child has tried to solve before they  
become frustrated.

This doesn’t mean you have to step in and 

prevent and sort out all problems! It just 

means you sort out the bigger problems or 

help your child avoid high-risk situations 

while they are learning. Planning to prevent 

problems gives your child even more chance 

to achieve real behavioural success.

Attend to sibling rivalry
There’s no telling where and when sibling 

rivalry will raise its ugly head. In the car, at the 

dinner table, in a restaurant or at the shopping 

centre. And there’s no limit to what siblings 

will find to fight about! While we can’t be sure 

where and when sibling rivalry will manifest  

itself, we can be sure of this—the constant 

battles between brothers and sisters, the 

incessant squabbling, the yelling, the jealousy 

as well as the frustrated attempts of the par-

ents trying to get their children to stop argu-

ing, can rip at the fabric of the family. Parents 

living under these conditions just want their 

household to be peaceful and harmonious.

If this sounds like your place, use your 

children’s ‘Behaviour Charts’ to teach those 

behaviour areas that involve getting along and 

working in with one another such as: coop-

eration, being a good friend, sharing, solving 

your problems with words, negotiation, con-

sideration and being kind and caring. 
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Concentrate intently on teaching all your 

children the same behaviour skill at the 

same time, as this will make it easier and 

more convenient. Go through all the steps 

within ‘Step 3: Teach behaviour to empower 

your child’. If things are particularly volatile, 

focus on moving your children through their 

‘Behaviour Charts’ quickly in the first instance. 

Get them to maybe receive three stickers 

before they achieve their ‘Responsible Activity 

Time’. Find examples of them cooperating or 

examples of them just not fighting. This way 

they will start to feel behaviourally successful 

and have something to concentrate on rather 

than fighting with one another. 

When arguments arise, don’t lay blame or 

label anyone as the troublemaker. Don’t 

favour one child over the other. Never try to 

referee, as most things have gone on before 

you were involved, and if you try to choose 

one side against the other, or try to work out 

who’s ‘right’, you’ll run the risk of isolating 

one child and further turning them against one 

another. It’s important in your response to be 

reasonable and fair and comment only on the 

situation. For example:

•	 	 “You	and	your	brother	are	not	ready	to	
watch TV yet. TV is a quiet activity and 
you are both yelling and angry. You can 
try again to watch TV calmly together in 
five minutes.”

Give time reminders
Give your child time reminders during an        

activity so they will be well and truly prepared 

for the finishing time when it arrives. 

Note: If you have a younger child, two, three 

or even four years of age, they will not un-

derstand the concept of time. Perhaps you 

could sit beside your child and perform these 

time reminders as you join in their activity. 

Start with simple two and three minute time 

reminders.

An example for older children:

•	 	 After you have your child’s attention 

and eye contact: “There are exactly 20 
minutes left for play, and then it will be 
dinner time.”

•	 	 10	minutes	later:	“In	10	minutes	it	will	be	
pack up time, I will remind you again in a 
few minutes!”

•	 	 “In	5	minutes	it	will	be	pack	up	time.	I	will	
be back soon to help you pack up.” 

•						“It	is	nearly	time	to	pack	up.	I	will	sit	with	
you and help you. In two minutes we will 
pack up together.”

•	 	 “It’s	pack	up	time	now!	Thank	you	for	
packing up now! I know you’ll help me 
because you are learning to be such a 
good leader/good helper! Let’s pack up 
together, and then come and get a sticker 
for your Behaviour Chart for really grown-
up helping!” 

Distract inappropriate  
behaviour
Sometimes by distracting inappropriate 

behaviour you can prevent it from escalating. 

Divert your child’s attention away from a 

problem by refocusing their attention onto 

something else. It’s worth a try! 

Tactically ignore  
unacceptable behaviour
Typically, children try to gain control over a 

situation, exert power or get attention through 

demanding behaviour. If they achieve their 

objective by getting a response, they have 

learnt something about the art of manipulating 

adults. Even if the attention they receive is 

negative, it’s still attention and it’s better 

than gaining no response at all. If the adult 

withholds their attention, children can easily 

escalate their behaviour until they get the 

attention they want. After a while, it becomes 

a pattern. And what a hard pattern it is to 

break! 
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Attention seeking behaviour only succeeds 

when the adult gives attention. Tactically 

ignoring your child’s inappropriate or unac-

ceptable behaviour means you deliberately 

withhold all attention from your child while 

they are exhibiting the behaviour. But it’s not 

as easy as it sounds. Tactically ignoring a 

behaviour means no speaking, watching or 

interacting with your child while he or she is 

demonstrating the inappropriate behaviour. 

If safe and practical, walk away or carry on 

with what you were doing. Be prepared for 

your child to challenge your strange, new 

resolve and for their demanding behaviour 

to escalate. Start ignoring the inappropriate 

behaviour when it starts and stop ignoring 

your child when the behaviour stops. What 

behaviour you choose to ignore will be up to 

you (and your partner) and depend greatly 

on your child and the situation, but here are 

some typical behaviours that can be ignored 

to prevent them from escalating: temper out-

bursts, stomping, annoying sounds, silly facial 

expressions, whining, negative comments 

about self or others, complaining, yelling, cry-

ing and some swearing.

Your aim will be to teach your child that their 

inappropriate behaviour is not a valid way to 

behave and will not be effective. A word of 

warning though—things will probably get a 

lot louder before they get better, especially 

if your child doesn’t like you ignoring them! 

Retain your sense of humour while you try to 

break what is potentially a debilitating pattern 

of behaviour. You’ll have to try and see the 

funny side of your toddler writhing on the 

ground in an attempt to get your attention 

or your screaming child who will manage to 

cry and yell at you during an award-winning 

performance. You’re going to have to ignore 

the disapproving glances of onlookers and 

remain resolute. 

Remember, you’re doing this for your child, 

not to your child. Don’t judge yourself by 

the volume of the screaming but rather on 

how confidently and skilfully you ignore your 

child’s unacceptable behaviour.

Implement strategies to 
help with tantrums
Ok. We will spend a little time now looking 

specifically at ‘tantrums’. Temper tantrums 

are a bit more habitual than the inappropriate 

behaviour we just discussed, and could be 

described as ongoing, highly emotional, angry 

or irritable responses to people or situations. 

While they may be considered by many as a 

natural part of growing up for some children, 

and not usually a cause for serious concern, 

they can also be loud, very disruptive and 

quite challenging. Added to this, the more a 

child practises reacting with a tantrum, the 

more practised they become for any future 

tantrums! Parents need to have some strate-

gies in their parenting toolkit ready to respond 

to these loud, emotional outbursts—strategies 

that will both encourage the child to stop the 

tantrum in the present, as well as stop resort-

ing to tantrums as a response to things in the 

future.

Unfortunately, parents reacting to these 

tantrums in anger, or who try to control them 

in a forceful way, reinforce for the child that 

yelling or screaming or getting angry is a 

valid and legitimate way to problem solve. 

Parents actually need to teach their children 

that yelling, screaming or getting upset and 

emotional is NOT an option when responding 

to people or problems. As a parent, you need 

to be teaching your child how to have a calm, 

thoughtful response just like the adults and 

big children do!

When your child is over-emotional or in the 

throes of having a tantrum, your only goal 

should be to try and take the ‘heat’ out of the 

situation. There are a number of things you 

can try, but the single most important rule to 

remember is do not engage in a power strug-

gle with your child when a tantrum is occur-

ring. During a tantrum it is not the time to try 

and reason with, or assert your authority over, 

a highly emotional two, three or four year old! 
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Parents need to try some of the techniques 

we have included below to diffuse the 

situation, but if these strategies do not calm 

things down—you need to remove yourself 

from the situation and walk away. In walking 

calmly away, you maintain your composure; 

you do not reinforce your child’s belief that 

yelling or getting angry is a viable option to 

solve problems; and you can also take the 

‘heat’ out of the tantrum quite quickly, as 

you represent the ‘audience’ which is no 

longer watching. It is difficult for the ‘show’ 

to continue when the audience has shown 

they really are not interested and have left!  In 

fact, removing oneself from a highly emotive 

situation is a strategy used by teachers and 

students when a child in the classroom is out 

of control. I was the teacher of a class in the 

past with a particular young man who could 

become very upset and even violent towards 

others. At the point where I could see he was 

losing control, the entire class would stand 

up and evacuate the classroom. It is a very 

powerful way to keep everyone safe, and take 

some of the heat out of the situation. 

Strategies to implement

•	 	 Strategy	1.	Join	in!	Yes,	that’s	right!		
When your child is starting to have a   
tantrum, join in! It sounds strange, and 
your child will inevitably think you’ve 
gone crazy, but join in! Sit beside him or 
her and have a yell too. Have a good ol’ 
fashioned, yeah-hah, scream-down! I’ve 
even done this with a young child while 
shopping. The child I was with stopped 
dead in his tracks, forgot to cry, and in 
shock, just stared at me. As did all the 
other shoppers around me at the time! 
But my point is, it is the last thing your 
child expects you to do and it will give 
them a real shock! It will feel strange for 
you to do, but you are doing it for your 
child to help them calm down before 
things get too emotional. It shows your 
child that what they are doing is not 
unique to them and you can do it too. It 
takes the focus off them, and can also be 
quite startling and off-putting, as well as 
slightly scary and funny. 

       Naturally as your child is staring at you, 
you can smile and give them a wink to 
show them you are still in-control and 
have chosen this reaction. Then have 
another scream, and smile again! It may 
work, it may not.

•	 	 Strategy	2.	Do	something	funny!	It	is	
well known that, even as adults, if we 
change our physiology, we change our 
state. I remember as a teenager, my 
father taught me, when I felt upset, to do 
a funny dance! It is one of the hardest 
things you will ever learn to do when 

you’re upset—but to go from crying to 
doing the ‘Chicken Dance’ definitely 
takes the heat out of your emotional state 
and makes you calm down somewhat. 
It is the same for children. When your 

child is upset and having a tantrum—
have some music ready to go, press 
play and start dancing! It may be the last 
thing you ‘feel’ like doing, but that’s just 
why this works. It’s the last thing your 
child thought you would do, grabs their 
attention and also demonstrates to your 
child that you can be happy even when 
things around you are not! It is a beautiful 
thing to be able to dance freely while 

someone is screaming and crying—and 
sends a strong message that the tantrum 
is not working with you!

If the strategies above do not work

•	 	 Do	not:	hit your child, yell, scream, 

threaten or put your child ‘somewhere’, 

for example, on a naughty mat. Don’t 

resort to slamming doors, banging things 

around or showing any anger. Shut your 

lips tightly together and get ready to 

evacuate. The idea is, you tried to help 

your child with a few ideas; they didn’t 

work. Stage 2 is to stay absolutely in 

control, model the behaviours you want 

your child to learn, and no longer give 

the tantrum any attention—even angry or 

negative attention. 
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•					Do: calmly, without emotion, remove 

yourself and others from the room, until 

things calm down. If you’re out some-

where, I would suggest, especially for 

the first few tantrums, the outing is 

over. Outings to the park or shopping, 

for example, are only for children who 

are calm and in control. It may be really 

inconvenient to leave whatever you are 

doing at that time, but by going through 

these motions a few times, you show 

your child you mean business, and are 

very prepared to follow through. If need 

be, pick your child up and carry them to 

the car. On the way home, don’t engage 

with them. Turn on some beautiful music, 

and stay calm.

•						Debrief: Later when things are calm, you 

need to debrief your child and use this 

opportunity for teaching. Say something 

to your child about the consequences of 

their choices, that is, what happened as 

a result of their choice to get upset and 

have a tantrum:

       “After we turned off the TV, you were not 

calm like the big boys, so mum and dad 

and your brother all walked away. When 

you are not calm and gentle like the big 

boys, we will walk away. You are learning 

to be a big boy and will soon learn to be 

more calm.”

       Your son or daughter may not fully 

understand these words at two or three 

years of age, but after a number of 

times of this same sequence occurring, 

young children are clever, and they will 

learn you’re not giving their tantrum the 

attention they hoped it would receive. It’s 

a bit like operant conditioning with a dog: 

‘Every time I do this, that happens!’ 

       The most important thing is, they will 

learn, over time, that their response is 

inappropriate, not supported, not being 

watched, not garnishing attention; and 

through your teaching, not what big kids 

do! Ultimately, they will learn it is just not 

an effective or successful strategy. 
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STEP  6
Use ‘meaningful consequences’ to    
create change
In Steps 1–5, we outlined how to create a home environment to succeed with 
behaviour, teach behaviour to empower your child, communicate for success and 
prevent behaviour problems from occurring or escalating … With these steps, 
your child has a great opportunity to learn to become more socially competent, 
cooperative, personally successful and more self-managed. However, change 
will take time, especially if your child is very practised in antisocial, oppositional 
behaviour. While your child is learning various behaviour skills through the ‘Be-
haviour Chart’, and depending on his or her ability and willingness to adopt new 
ideas, there may be days when you’re faced with angry outbursts, aggression or 
defiant behaviour. Rather than viewing these behaviours as punishable offences, 
as so many adults do, see them as an indication of what you already know—your 
child needs help learning alternative ways of responding and coping with prob-
lems and challenges. Your response to aggressive and oppositional behaviour 
must be teaching. Teaching is the key to change. In this section, we will look at 
how to respond to your child’s angry or oppositional behaviour with carefully 
thought-out, meaningful consequences that will teach your child and prevent 
antisocial behaviour from becoming any further entrenched. 

Please note: In this section we will discuss oppositional behaviour and aggressive and violent behaviour 
separately. While we recommend that you respond to both forms of antisocial behaviour with meaningful 
consequences, the approaches you take will differ. We will look at how to respond to oppositional and       
defiant behaviour first. 

Children must learn all be-
haviour has a consequence
Children are often egocentric. Many are not 

aware of how their actions can adversely 

affect others. In learning about behaviour, 

children need to learn that all behaviour has 

a consequence. When children understand 

their antisocial or aggressive behaviour has 

an effect, they learn about accountability and 

responsibility. This helps them to own their 

behaviour and choose how they respond to 

people and situations more carefully.

Recently I explained to some upper primary 

school girls that their behaviour was stopping 

me from teaching properly. I told them their 

behaviour was making my job harder and 

that saddened me and hurt our friendship. 

Some of them were reduced to tears and they 

begged me for another chance. They really 

didn’t understand that their behaviour was 

affecting me in that way. They didn’t think 

about their behaviour in terms of what was 

happening to me. They didn’t think outside 

themselves. My relationship with them was 

such that they wanted to help me, once they 

understood what they were doing was hurting 

our relationship. 

Many children don’t learn about the 

consequences of their actions as adults step 

in and protect children from experiencing the 

reality of their choices, or simply punish  

inappropriate behaviour. We’re going to show 

you how to respond to antisocial behaviour 

with meaningful consequences that will 

surprise your child, teach them to choose 

their behaviour more carefully, and teach 

accountability.
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Oppositional and  
defiant behaviour

Responding with angry confrontations, 

harsh reactions and punishments will usually 

backfire with oppositional children, and serve 

to confirm what they already thought—they 

really do need to fight against adults to exert 

their power because that’s how adults exert 

their power. Having a heavy-handed response 

to oppositional behaviour could also result in 

your child becoming less assertive and less 

prepared to question things. This in itself is a 

problem, as later on as a teenager you do  

want your child to question things, feel strong 

and confident, refuse peer pressure and be  

assertive enough to say ‘no’ to situations  

that aren’t comfortable or safe. Having the 

courage to question what’s happening around 

them is a valuable skill and makes for a more 

aware person. You don’t want your child to  

be manufactured into an automated soul  

incapable of saying ‘no’, lacking in  

independent thought and easily pressured 

into things. Your goal is for your child to  

become more compliant, but retain their  

independence and self-assuredness. 

How to respond to  
oppositional behaviour
When faced with defiant behaviour, and 

where practical and safe, allow your child to 

experience the relationship between his or 

her behaviour and its effect. Learning about 

the effects of our behaviour, and being made 

responsible for it, helps us to become more 

accountable and informed, and less likely to 

repeat our behaviour. It’s a little bit like getting 

prickles in your feet when you walk across the 

grass—it doesn’t take long before you learn 

to avoid the grass or wear shoes! We are not 

saying you should let your child experience 

the consequences of all their behaviour. 

Decide beforehand (with your partner if you 

are in a relationship) which situations you 

will respond to with this ‘consequence-

based approach’ so that you are prepared. 

Sometimes it will be advantageous to have 

a back-up plan or have the enlisted help of 

others to ensure maximum success. 

Today’s children don’t hesitate to test the 

limits, defy adults, ignore the rules, refuse to 

listen, resist, ignore directions and oppose 

authority. Even the youngest of children  

engage in power struggles and attempt to 

defy teachers and parents. As the adults on 

the receiving end of this behaviour, it helps to 

understand why children are so oppositional, 

and know how to respond to antisocial  

behaviour when it happens. 

Regardless of age, most oppositional or  

defiant behaviour is a power struggle and  

bid to gain control. Sometimes children  

oppose adults due to fear of failure or  

embarrassment, but mostly children oppose 

adults in a bid to exert their independence 

and be in charge of their world. Added to this 

is the fact that they have been taught the ‘no’ 

word and are not afraid to use it: “No! Put that 

down!” “No! Don’t touch that!” “No! Leave 

your sister alone!” “No, you can’t have it!” “No 

TV!” “No pocket money!” Adults use the word 

‘no’ a lot and children learn fast. If your child 

has had practice hearing the word ‘no’, don’t 

be too surprised to hear them giving the word 

a test run!
back to 

contents

Par t  Two  S tep  6  Use  mean ing fu l  consequences  to  c rea te  change

79



Powerful Parenting

Mentally rehearse how you will respond to 

these ‘situations’ before they occur, as this 

will help you to keep calm, maintain your 

resolve and not deviate from your plan. 

Below are some examples of meaningful 

consequences for oppositional behaviour.

•	 	 If	your	child	refuses	to	put	on	a	jumper	
when it’s cold outside, allow them to 
experience the cold: “I see that you have 
decided not to put your jumper on. You’ll 
have another opportunity to put one on 
tomorrow.”

•	 	 If	your	child	has	been	refusing	to	eat	
their dinner, do not cook a new dinner, or 
offer any dessert. “You have decided not 
to eat your dinner tonight. You will have 
another opportunity to eat your dinner 
tomorrow night. If you feel hungry, this is 
your dinner here in the fridge.” It won’t 
take long for this lesson to sink in.

•	 	 If	your	children	are	fighting	over	the	 
television, don’t lay blame. Turn the  
television off for 15 minutes: “I see that 
you have both decided not to cooperate 
during this television time. TV time is a 
quiet and cooperative time. You may  
try again in 15 minutes.” Later, if the  
fighting continues, the TV is turned off 
for the rest of the day: “I see that you 
have both decided not to watch TV today 
because TV time is a quiet, cooperative 
time. You may try again tomorrow.”

•	 	 If	your	child	chooses	not	to	do	their	
homework as per the Family Routine,  
the television is not turned on. “Our  
Family Routine Sheet tells us that TV  
time comes after homework is done.  
You have chosen not to do your  
homework and therefore not to have  
the TV time that follows. You will have 
another opportunity to do your  
homework and watch TV tomorrow.” If 
your child does their homework, they can 
have their TV time.

•	 	 If	your	child	has	not	completed	their	
homework for the week, notify the  
class teacher of your child’s choice  
and allow your child to experience the  
consequence of their choice with the 
class teacher: “You have chosen not to 
do your homework this week. You will get 
another opportunity to do your homework 
next week.”

•	 	 If	your	child	ignores	your	advice	and	gets	
hurt: “You chose to ignore me and to run 
on the concrete. You will have another 
opportunity to listen and walk on the 
concrete again tomorrow.”

•	 	 If	your	child	breaks	something	due	to	
antisocial or defiant behaviour,  
organise for them to clean up the mess 
and replace the broken product. “I see 
that you decided to use your sister’s toy 
even though you were asked not to touch 
it. You need to clean up the mess and for 
the next three weeks you can earn money 
to go towards buying her a new one.” If 
your child refuses to do the jobs to earn 
the money, simply nominate a ‘service 
fee’ and an amount to re-purchase the 
toy. Use your child’s ‘entertainment’ 
money for a number of weeks to go  
towards the cost of replacing what was 
broken. This lesson will be hard to forget!

•	 	 If	being	late	for	school	has	become	an	
issue, organise a ‘babysitter’ to be on 
standby. When your child again refuses 
to be ready at the designated time,  
assume they have decided to stay home. 
Call the babysitter. At that point your 
child may try to get ready quickly for 
school. Inform them that time is up and 
that they have clearly indicated their  
decision by not being ready prior to  
leaving time. Remind your child they may 
try again tomorrow. “You have decided 
not to be ready on time for school. You 
will have another opportunity tomorrow  
to get ready on time and go to school.” 
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At that point (even if you need to be an 
hour late for work) disable all televisions 
and computers, put away all play  
equipment and leave your child with 
nothing to do for the day but wait. Tell 
your child there will be no games or TV 
etc., and make sure the babysitter  
understands beforehand that there is to 
be no play, television, fun or games. This 
day is to be an empty day of waiting. You 
will not have to repeat this procedure too 
often. It will be a very long day at home 
with no stimulation and not a day your 
child will want to repeat in a hurry. (Tell 
the babysitter to bring a book.)

•	 	 If	your	child	refuses	to	do	their	weekly	
job, explain that the job must be done. 
Explain that you will have to ‘hire’  
someone to do it and nominate  
yourself and a ‘service fee’. Establish a 
job deadline and tell your child if the job 
is not done by that time you will assume 
they have decided not to do it and to hire 
your services. You can even present a 
bill. Explain that two weeks of ‘treat’ or 
‘entertainment’ money should be enough 
to cover the payment: “You have decided 
not to do your job and to hire me. Your 
DVD and treat money for two weeks can 
pay for my services.”

•	 	 If	your	child	does	not	come	for	breakfast	
when you call, put the breakfast away 
and announce there will be a new  
opportunity tomorrow for them to have 
breakfast: “I see that you have  
decided not to eat breakfast today.  
We have to go to school now. You will 
have another opportunity to eat  
breakfast tomorrow.”

•	 	 If	your	child	treats	some	equipment	 
with disrespect despite being explicitly 
told how to look after it, take it away or 
turn it off. “You have decided not to treat 
the computer with respect or with enough 
care. The computer is only for people 
who treat it with respect. You will have 
another chance in 15 minutes to look 
after and respect our family computer.” 
If your child continues to disrespect the 
computer, turn it off for the day. “You 
have decided not to treat the computer 

with respect. You will have another oppor-
tunity to care and look after our computer 
tomorrow.”

•	 	 If	your	child	demonstrates	antisocial	 
behaviour during an outing, despite all 
the preventative measures you have 
put into place (referring to Step 5), take 
decisive action. Although it may be very 
inconvenient and difficult at the time: 
stop the car, leave Grandma’s house or 
exit the shopping centre. Sit quietly and 
when your child is calm enough, say: “You 
have decided not to be calm/cooperative/
quiet etc. The only people who come in 
my car/shopping/to Grandma’s house 
are cooperative people who are in control 
of their behaviour. You will have another 
opportunity to be calm/cooperate/quiet 
etc. in 10 minutes.” (Beforehand explain 
to your family and friends that this 
situation might occur and ask for their 
understanding and support if you need 
to leave.) Allow your child to try again 
in 10 minutes. If your child chooses not 
to cooperate again, the outing or trip is 
immediately over: “You have decided 
not to cooperate. You will have another 
opportunity to be calm/respectful/
cooperative/quiet etc. next time.” Even 
though it may be very inconvenient for 
you at the time, your child needs to learn 
you mean business and that you will not 
just accept antisocial, uncooperative 
behaviour—return home immediately.

Ensure the consequence is not  
perceived as a punishment

Meaningful consequences need to be a 

logical, natural result of your child’s choices. 

Meaningful consequences need to teach your 

child how their decisions impact their life, and 

help them learn to make careful decisions that 

don’t have unwanted results! For a child, the 

line between punishment and consequence 

is very fine. Unlike punishments, which are 

imposed by adults, usually unrelated to the 

behaviour and more about control, power and 

submission than helping the child learn, these 

consequences result directly from a child’s 

choice and are a meaningful reality of life. 
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They motivate children to become responsible 

for their decisions. To ensure this approach 

is not mistaken for a punishment, avoid 

all ‘you-messages’ and ‘finger-pointing’ 

statements like: “I told you so” or “Look what 

you’ve done now!” These messages are 

confrontational. So your child doesn’t mistake 

your response as ridicule or punishment, 

adopt neutral body language, a matter-of-

fact tone of voice and relaxed attitude. When 

responding to your child’s behaviour, stick to 

the same repetitive sentences: “I see that you 

have decided to …” or “You have decided not 

to …” or “I can see by your behaviour that 

you have chosen to…” This format makes 

it clear to your child that they have made 

the choice and will therefore experience the 

natural consequence of that choice. Use this 

sentence as your standard response, as it’s a 

fail-proof way to ensure you remain calm and 

that your message gets across. Your child will 

learn very quickly—choose your behaviour, 

choose the consequence!

Always ensure your child can try  
again later 

As we have said, learning about behaviour  

is all about skill acquisition. To become  

socially competent, children need multiple 

opportunities to learn, to make better choices 

and practise being more self-managed. For 

this reason, always make sure you tell your 

child that they can have another opportunity 

to try again later. That way, your child will  

understand there will be more opportunities  

to try and manage the situation differently 

in the near future. 

To conclude on oppositional behaviour

We hope these examples have given you 

ideas about how to respond to oppositional 

behaviour and the language to use. These 

meaningful consequences are ‘lessons’;  

important but hard, tough but realistic  

lessons. They are the reality of your child’s 

decision to oppose you and the natural result 

of his or her behaviour.   

Don’t give in and stop the consequence 

because of your child’s crying or reaction. 

That will just undermine your authority and 

teach your child that you can be manipulated. 

Stay strong because it is far better for your 

child to learn about the consequences of their 

behaviour with your support now rather than in 

the future when their behaviour problems have 

increased. Don’t use this ‘consequence-based’ 

approach in response to genuine mistakes or 

accidents. 

After the consequence has come into effect, 

try to find a ‘teachable moment’ to discuss 

what happened and problem-solve what your 

child could do next time. You shouldn’t have 

to teach through consequences for long. Once 

your child learns that you won’t automatically 

step in and stop the effects of his or her 

behaviour, your child should learn to be more 

accountable for, and consciously aware of, 

their choices.

A note on young children: When dealing 

with young children, you will need to choose 

one consequence to teach at a time. Break 

your language right down and use the same 

repetitive sentence each time you teach each 

consequence. Young children may not fully 

comprehend, but over time, they will begin to 

understand they don’t like the result of their 

decision, especially when it keeps occurring.

How to respond to 
aggressive and violent 
behaviour
When dealing with angry, aggressive, violent 

or dangerous behaviour, the steps to take are 

different from those of oppositional behaviour 

as you may need to take control and intervene 

to protect your child, other people or property. 

When responding to an angry or aggressive 

altercation, your main goal is to calmly defuse 

the confrontation. 

If safe and practical, try to verbally calm the 

situation down. If this fails, you may need  
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to gain control over the situation by  

physically stepping in and restraining your 

child or removing them to a safe  

environment where there is no immediate 

threat to anyone’s safety. If this is not  

possible, another alternative is that everyone 

else leaves the room or house …

Once your child is out of harm’s way, give 

them time to calm down. Even if you can  

hear them screaming and swearing, prevent 

further escalation of the incident by  

remaining calm and in control yourself. The 

worst possible reaction you could have is the 

reaction of many adults and that is to yell, get 

angry, punish or become aggressive yourself. 

That will simply exacerbate the conflict 

cycle and confirm what your child already 

believes—anger and aggression are valid 

ways to behave and solve problems. Don’t 

take the altercation personally. Remember 

this behaviour is an indication of a much 

deeper problem than a simple violation or 

attack on you or your parental authority. When 

your child is calm, your overall response to 

the incident must be continued teaching. This 

is the only way your child will learn to replace 

old patterns of behaviour. (If your child’s 

behaviour is aggressive now, can you imagine 

what it will be like in years to come if you 

don’t teach for new behaviour now?) 

Choose your teaching moment      
carefully

Don’t try, as many parents do, to engage in 

meaningful discussion during a stressful  

situation or immediately after it. Wait until  

your child is calm then:

•	 Ask your child to explain what happened 
and listen carefully to their explanation. 
Look at their motivation to try to  
understand why they became so upset. 
Was it frustration? Was it a sharing or 
cooperation, jealousy or personal space 
issue? Did your child try, but not have 
the words to solve the problem or did 
they react immediately with aggression? 
Understanding what occurred and why 
your child lost control will show you 
exactly where to focus your teaching to 
help him or her for next time.  

•	 	 If	your	child	did	try	to	problem-
solve calmly or did make some great 
behavioural choices before they lost 
their ‘cool’, acknowledge this behaviour 
and congratulate them for attempting to 
solve the problem before things became 
volatile. 

•	 	 Problem-solve	and	teach	for	future	 
behaviour. Discuss the incident and link 
your child’s behaviour to their ‘Behaviour 
Chart’. Tell your child that this behaviour 
is not ‘grown up’ behaviour and it is not 
the behaviour they are learning through 
the ‘Behaviour Chart’. Explain that ‘big 
kids’ or ‘grown ups’ use their words to 
solve problems; or that ‘big kids’ come 
and get an adult to help when their 
words aren’t enough; explain that it’s 
the ‘toddlers’ or ‘preschoolers’ that have 
to resort to using their hands and feet 
because they don’t have the powerful 
words to use yet! This will be very 
confronting, but it’s the truth. 
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       As we’ve discussed in Step 4, make sure 
you use age-appropriate yet challenging 
language. Remember to separate your 
child from their behaviour—your child is 
acceptable, their behaviour is not. For 
example, “I love you Matthew, but I don’t 
love the way you hit your brother.” If your 
child is willing to participate, problem-
solve together. Discuss what they could 
do next time when a similar situation 
arises. If your child is not particularly 
responsive, tell them explicitly how to 
solve the problem next time. Tell your 
child explicitly how to handle anger and 
frustration:

• “Next time you feel angry because 

something’s not working, come and 

get my help.” 

• “Next time if your words can’t solve 

the problem, come and get me and 

use my words—my words will work!”

• “You’re learning to be a leader.  

Leaders use their words of strength 

and power to solve problems, not  

their hands or feet. That is toddler 

behaviour. What could you do next 

time to solve a problem like the great 

leader you’re learning to be?”

• “You’re learning to be a great friend. 

Friends always look after other  

people’s things. What could you do 

next time to be a good friend?”

• “You’re learning to have big boy 

behaviour. Big boys always come and 

get help when there’s a problem.”

After the discussion get back to teaching 

for powerful behaviour with the Behaviour 

Chart. Once the incident has been discussed, 

consider it over. Don’t drag it up later to 

relive it. Through your child’s Behaviour Chart 

continue to explicitly teach the difference 

between being out of control and angry and 

being in control and calm. Where possible, 

try to prevent potentially explosive situations 

from occurring in the future while your child is 

learning to control his or her behaviour (refer-

ring to Step 5). Next time you see your child 

is faced with a new frustrating or potentially 

explosive situation, clearly tell your child what 

to do to remain in control and calm. If need 

be, step in before things get out of control 

and model to your child how to solve the 

problem. Otherwise, focus your attention on 

those times when your child is not angry or 

aggressive and celebrate these times—that is 

genuine preventative behaviour management!

To conclude on aggressive or  
violent behaviour

It’s a fact that your child may not make  

profound and immediate changes to their 

behaviour. In my experience, angry and 

aggressive children need time to assimilate 

the new information into different scenarios 

and to slowly adopt new ways of thinking and 

responding. They need time to be convinced 

your response to them and their behaviour 

has genuinely changed—at first your child 

may be unwilling to trust your new approach 

to their behaviour. Your child may slowly 

and begrudgingly accept your help and 

encouragement, but once children start to feel 

more socially competent and in control, they 

usually appreciate being more like the other 

children and enjoy their new found personal 

success. When you slowly break through 

their angry façade, many aggressive children 

actually appreciate learning to be calm and 

in control. I’ve even had children who, having 

learnt to problem-solve calmly, thank me for 

helping them change. Some admitted that it 

wasn’t nice to be angry all the time. So stay 

motivated and remember your child needs 

time to learn and to make changes. Be happy 

that you’re on the job. Celebrate what you 

know and any small victories along the way.
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How you conduct yourself as a human being—the way you react to others, the 
way you think and behave—comes down to knowledge, skill and choice. We 
all have the free will to choose our behaviour and our reactions to children’s      
behaviour. We have the free will to react to our problems with frustration, anger 
and hurt or with calmness, strength and resolve. The more you can learn to 
consciously recognise your choices, the greater the chances are that you will 
learn to control them and become a stronger, more successful human being.

STEP  7
Teach the power of making great
choices

Everybody has a choice
“You make me so angry!” “She made me 

do it!” “He hurt my feelings so I hit him!” 

“She made me so upset!” Ever heard these 

sorts of comments before? Ever said them 

yourself? If you read them again, you will 

realise they could just as easily be the 

words of a parent or teacher as they could 

a child. Either way, this language holds a 

very destructive and counterproductive 

message for the user. It teaches and re-

teaches that you are a victim and don’t 

have the personal power needed to control 

your thoughts or actions. It teaches that 

you really have no choice—which is always 

incorrect. This language, and the thinking 

that comes with it, is deeply entrenched in 

our psyche and ‘collective thinking’, and 

teaches children to relinquish ownership 

over their behaviour and blame other 

people and problems for their choices. This 

is not reality. Every person has the free will 

to choose, and even if that choice is how 

to respond to challenge and adversity, it is 

still choice. It stands to reason that if we 

are making choices about our lives and our 

behaviour every day, we should learn to 

choose very carefully.

Teach your child about the 
power of choice
Choice is a powerful self-management tool. 

Recognising you have choices in life, and then 

learning how to make your choices work for 

you rather than against you, is fundamental to 

self-control and behaviour management.  

Making powerful choices is a valuable life skill 

that will serve you not only in childhood, but 

for the rest of your life. That is why we have 

spoken at length about children learning to 

make powerful choices with their behaviour. 

As a parent, it is your role to challenge the 

thinking that teaches your child they are a 

victim with no control over how they behave. 

To do this, you must explicitly teach your child 

about choice in a variety of ways:

•	 	 Teach	your	child	about	choice	through	
their ‘Behaviour Chart’.

•	 	 Highlight	your	child’s	choices	before	and	
after an event: “You have decided not    
to …” “I see you have chosen to …” “This 
was your choice to ...” “You had a choice 
and you decided to …” (For more  
information refer to Step 6.)

•	 	 Give	your	child	choices!	All	democracy						
permits choice. Having alternatives is  
an essential part of being human. A 
person who is offered a choice will 
never feel like they’re losing out because 
they have been given a say. Children 
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respond well to being given a voice and 
having some control over their world. 
You can teach your child about choice 
and decision-making by providing them 
with opportunities to make decisions. 
Giving choices to your child is a 
powerful behaviour strategy. It promotes 
communication, decision making skills, 
independence and self-monitoring! 
You can offer your child choices 
regarding general life. For example, play 
equipment, play friends, materials to use, 
and television programs to watch. Start 
with small choices that offer your child 
a choice between two or three things: 
“Which shirt would you like to wear 
today, this one or this one?” or “Which 
snack would you like, this one or this 
one?” Depending on your child’s age and 
behavioural maturity, you can also offer 
more complicated, open choices such as: 
“Which video do you want to borrow?” 
Or “What would you like to do today?” As 
your child demonstrates more and more 
self-control, you can increase the number 
of choices you give. This will encourage 
your child, and provide experience with 
more complicated decision-making 
issues.

A word of caution 

Limit your child’s choices. Don’t fall into the 

trap of offering too many choices because 

this is not appropriate nor helpful. Never 

ask your child to decide if they would like 

to cooperate or follow your instructions. For 

example, never ask: “Can you clean up now?” 

“Do you want to do your homework?” “Can 

we go now?” These are not choices, they are 

instructions. Instructions are opportunities for 

children to follow directions and cooperate.

Parents must also  
choose carefully
Children are not the only ones who need to 

learn to become conscious of their choices. 

As a parent, you must also choose your 

behaviour very carefully. How you respond to 

adversity is a direct indication of what you are 

thinking. Every choice you make is on display 

and teaches your child. If you look closely at 

your choices and don’t like the choices you 

are making, keep reading. In Step 12, we will 

look at some powerful strategies to help you 

make some personal changes for yourself.  
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STEP  8
Teach skilled, independent 
problem-solving
Whether you’re an adult or a child—whether it’s paying a bill or trying to get the class 
bully to stop teasing you—we all spend a great deal of our life solving problems.   
Problems are an integral part of life. Unfortunately, most people view problems with 
disdain and get emotional or angry about them, when in fact, problems are great 
opportunities to become more confident, self-assured, assertive, incontrol, as well 
as better communicators. Our problems are our opportunities to learn and to grow 
stronger. It is the way that we solve our problems that builds our character. Skilled 
problem-solvers can conduct themselves calmly and confidently without all the stress, 
anger or high emotion. They are in control of their behaviour. The more calmly you 
learn to solve your problems, the more simple, controlled and happy your life will be. 

Problems expose our  
weaknesses
Anyone can be relaxed and happy, calm and 

pleasant when there are no problems. Howev-

er, when we are confronted with adversity, our 

‘lower self’ is revealed. When faced with prob-

lems we see how quickly we resort to anger 

or high emotion as a coping mechanism. 

Adversity and problems expose our 

weaknesses. If you want to know more 

about your ability to stay in control and how 

well you cope in the face of adversity, step 

back the very next time the children are 

screaming and fighting, someone is rude to 

you or the car breaks down. Take a long and 

objective look at what you say and how you 

feel when you’re faced with a challenge. Do 

you conduct yourself calmly, with confidence 

and a smile? Are you compassionate; firm 

yet understanding? Do you problem-solve 

without the frustration or stress, or do you 

resort to anger and sarcasm? Do your feelings 

get hurt? Do you feel agitated or frustrated? 

Do you respond aggressively or do you 

shrug your shoulders and walk away non-

assertively? Did you find a solution to suit 

the needs of all concerned? Were you able to 

problem-solve with respectful communication 

or did you resort to blaming others, name-

calling and losing your temper? How ever you 

cope with adversity is the way you have learnt 

to cope ... That said, you must look carefully 

at how you are teaching your child to solve 

their problems.

What are you teaching  
your child?
Most adults react to problems with anger, 

fear, sadness, aggression, confusion and 

frustration, all while children watch and learn. 

Today’s children readily accept and replicate 

these negative, destructive qualities, and 

many face their problems with as much anger, 

frustration and high emotion as adults. This 

insidious pattern in our society has produced 

behavioural responses that are emotive, 

antisocial and unacceptable. 

As a parent, look carefully at what you are 

teaching your child. Don’t allow your challeng-

es and problems to control you or ‘knock’ you 

over. Go against the ‘norm’ and try to train 

yourself to view adversity as something to be 

met and mastered. (We will look a bit more 

closely at how to do this in Step 12.) No one 

wants to find themselves enslaved by their 

problems, controlled by circumstances and 

teaching these patterns of behaviour to their 

children. What a painful legacy! 
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Children need to be taught how to cope with 

adversity and how to problem-solve with 

calm strength and courage. Our problems are 

opportunities to learn and grow stronger. We 

can’t stop our problems, but we can develop 

our skill for solving them.

Use the Behaviour Chart 
to teach your child how to     
problem-solve 
Teaching your child to problem-solve is all 

about teaching them to find solutions, stay 

in control and communicate competently 

and calmly. Whether we are responding to a 

situation, or another person who has caused 

us a problem, it is a skill to think of alternative 

solutions, remain calm and speak respectfully 

to others. Here are some ideas outlining how 

to teach ‘problem-solving’ to your child. 

Start by giving them a lot of support and 

guidance. Explicitly teach the process of 

problem-solving and give your child a lot of 

encouraging, explicit feedback. As your child 

starts to learn, allow them opportunities to 

try and solve some problems by themselves. 

Oversee their ideas, but afford them a little 

room for practising and having a go!

•	 		Teach	your	child	how	to	problem-solve	
with their ‘words of strength and power!’ 
Children of all ages love this term as it 
makes them feel strong and in control. 
Using the term ‘words of strength 
and power’ also teaches children that 
there is strength in communication, 
and power in finding a solution without 
resorting to aggression or anger. I teach 
children I work with to try their ‘words 
of strength and power’ first, and then, if 
their words weren’t successful at solving 
the problem, to come and ‘borrow’ my 
words, as my words will work! Children 
really understand this concept. When 
they come to me, they usually tell me that 
they tried their own words but they didn’t 
work! I always ask, “What did you say? 
What words did you use?” That way, we 
can have a chat about the words that 
were chosen later. I also teach children 

sometimes their words will work and 

sometimes they won’t—that is life. 
Regardless, the challenge is to remain 
in control, and not let the situation 
make you change how you feel. The 
more explicitly you can discuss this 
concept, the better. Children (and many 
adults) need to learn that problems 
are going to continue. You can’t stop 
problems occurring; you can, however, 
choose your reaction and how calmly 
you solve them. I often say to myself 
personally, “The problem has occurred 
but I own my reaction, and I am not 
prepared to give my happiness away 
as well. Then I will have two problems!” 
Children need to learn this as well. 

       Teach your child to try their own words 
calmly first, and then come to an adult 
and ask for help. I also explicitly teach 
children that people who learn how to 
use their words of strength and power 
don’t need to hurt others, as they can 
solve problems through the power of 
their words. Children of all ages un-
derstand this. Even older children at 
12 and 13 understand that words can 
move others into action. Unconfident 
people, who do not feel powerful within 
themselves, often lash out and hurt oth-
ers physically and verbally, as they still 
haven’t learnt to use words of strength 
and power.

•	 	 Encourage	your	child	to	use	their	
‘words of strength and power’ like the 
big kids or grown-ups. Use language 
that will challenge and inspire them to 
respond to their problems with their 
words: “When you have your grown-
up ‘words of strength and power’, you 
won’t need to use your hands and feet 
or yell like the toddlers/preschoolers.” 
Teach your child that only little chil-
dren use their hands and feet to solve 
problems, because they haven’t learnt 
to use ‘words of strength and power’, 
or to borrow ‘words of strength and 
power’ from an adult if their own words 
can’t solve the problem. Give children 
clear examples they can understand 
about using their words.
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       I give children the example of babies 
or little toddlers that hit each other in 
the sand pit when they want something 
or their toy is taken away. Babies are 
babies, and they don’t have words of 
strength and power yet. Big children 
need to learn how to use their words of 
strength and power because that’s what 
big kids/adults do. It can be quite con-
fronting. I’ve even had older children look 
at their hands after hurting someone and 
tell me they hadn’t learnt that before.

•	 	 Model	problem-solving	yourself	and	
teach your child the steps involved in 
finding solutions without getting angry or 
frustrated. Show your child examples of 
how you problem-solve or examples of 
how other people problem-solve calmly 
through communication. For example: 
“You both want to watch TV at the same 
time. I will solve this problem with my 
words. You can have the first half-hour 
and you can have the second.” Or “I 
couldn’t hear when I was on the phone, 
so I solved the problem calmly by going 
outside.”

•	 	 Before	a	problem	is	solved,	discuss	pos-
sible solutions and outcomes. “We could 
use the dish cloth to solve this problem, 
but there is a lot of drink spilt, and the 
dish cloth isn’t really for cleaning the 
floor. What else could we do to solve this 
problem?” While your child is learning 
to problem-solve, provide verbal hints, 
and ask open-ended questions of your 
child so that they can search for an-
swers to problems by themselves. “This 
is such a good idea, but it’s not really 
working out, what else could you try?” 
After a problem is attended to, discuss 
possible alternative solutions you could 
have tried, or ways this problem could 
have been prevented next time. Discuss 
how your child could try and react next 
time if they became emotional and upset 
this time. Tell your child how to handle 
anger and frustration: “Next time you feel 
angry because something’s not working 
and you have tried to solve the problem, 
go and get help. You can borrow my 
words because they will work.” Or you 

could say: “You’re learning to be a leader.   
Leaders use their words of strength and 
power to solve problems, not their hands 
or feet. That is toddler behaviour. What 
could you do next time to solve a problem 
calmly like the great leader you’re learning 
to be?” All these examples and discussion 
lay a strong foundation and give your child 
permission to start thinking creatively and 
confidently. Teach your child there is no 

absolute right or wrong—just decisions 
and better decisions! As well as lot of 
learning! 

•	 	 Give	your	child	explicit	feedback	so	they	
can start to feel confident about their at-
tempts to problem-solve, rather than look-
ing for you to intervene. Give comments 
such as: “You solved your problem all by 
yourself!” Or “That was great problem-
solving! You didn’t get upset and you used 
your words to solve your problem just as 
the big boys do!” Or “You didn’t call me 
and you found your toy all by yourself! 
Well done, super problem-solving.”

•	 	 Tell	your	child	how	to	handle	anger	and	
frustration: “Next time you feel angry 
because something’s not working and 
you have tried to solve the problem, go 
and get help. The most important thing is 
you must stay calm. Today you didn’t get 
help fast enough and you got upset. Next 
time...” or “Leaders use their words of 
strength and power to solve problems, not 
their hands or feet. Next time your brother 
does something you don’t like and you 
can’t solve it, I want you to come to me 
and let me do my job as the parent.”

Please note: Some children correctly note 

that their parents hit and hurt them to solve 

problems or that their teachers don’t stay calm 

when they solve their problems. This is the 

sad reality of our society. I acknowledge what 

the children are saying and explain that some 

adults have not learnt to use their ‘words of 

strength and power’ to solve their problems. I 

ask them if they like it when someone yells at 

them or hits and hurts them ... Naturally the 

answer is no. 
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I tell them that they are learning to solve their 

problems in a more powerful way and that 

they are learning to be leaders. I remind them 

that toddlers hurt and hit to get their way be-

cause they don’t have the ‘words of strength 

and power’ to influence a situation. This may 

sound controversial—but it’s the truth. Power-

ful communicators don’t have to scream, slap 

or hit others to be influential. Children are 

usually happy with this explanation, and some 

try even harder to problem-solve calmly. 

Children need opportunities 
to problem-solve 
independently
Children need opportunities to learn how to 

problem-solve, and then multiple opportuni-

ties to practise. Many children do not know 

how to problem-solve even simple problems 

competently or calmly because they either 

take their problems straight to an adult or 

else an adult steps in uninvited and solves 

the problem on their behalf. To the detriment 

of children, adults have a habit of assuming 

ownership over even the simplest of children’s 

problems. Solving problems for your children, 

instead of allowing children to try to problem-

solve themselves first, inhibits children from 

learning skills of their own. There’s an old 

adage about giving a person a fish or giving 

him the fishing rod and the skills to catch his 

own fish. Rather than problem-solving all of 

the problems for your child, give a greater gift. 

Teach your child how to solve problems skil-

fully and confidently by themselves. 

Learning to problem-solve 
takes time
Learning to problem-solve with confidence 

and skill takes time. It encompasses all that 

your child has learned, and will learn, about 

leadership, sharing, taking turns, being kind, 

being a friend, remaining calm, being in 

control and communicating for success.

Learning to problem-solve skilfully is perhaps 

one of the most complicated and challenging 

of all lessons. And it’s not just for children to 

learn. Encourage your child to solve problems 

calmly using their words, while you do the 

same. Train yourself as well as your child to 

see times of adversity as opportunities for 

you to teach, and for your child to learn. And 

remember, adversity is an inherent part of 

life and how we learn. Technically, the more 

problems you solve the more practice you 

get, and the stronger you become. Trusting in 

your ability to problem-solve to the good of all 

concerned is a life skill—a very complicated, 

but crucial life skill. 

A note on young children

Younger children will not understand the 

term ‘solving your problems’. As a parent 

of a younger child, you will need to break 

your language down to ‘fixing the problem’, 

or ‘fixing what is wrong’, or ‘making things 

better’. Young children will need a lot of 

guidance and modelling. Use words like 

calmly, gently and kindly when explaining how 

to solve problems. “You couldn’t find mummy 

in the house, but you stayed so strong and 

calm. That’s what the big boys do when they 

have a problem.” Or “You spilt all your drink 

and you didn’t cry or get sad! That’s what the 

big kids do. They stay happy even when they 

have a problem! Now, how can we fix this 

together?” Or “You tried to use your big boy 

words with your brother to fix this problem. 

Big boys always use their big boy words 

first. Now come and tell me what happened 

and we will fix this together.” Or “Well done 

for asking me for help. This is a problem for 

mum and dad to fix. Come and get a sticker 

for your ‘big boy chart’ for being so calm with 

this BIG problem!” Encourage children to try 

and think of a solution through questioning 

and guidance. 
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So much of the antisocial behaviour at 

school, and in the home, all started as 

an incident that was solved with stress, 

high emotion, yelling and aggression, or 

by physically hurting others. With every 

opportunity, teach your child (as well as 

yourself!) to celebrate the learning you do 

when solving your problems. Even when 

things don’t work out as expected or as you 

had hoped, problems bring forth strength and 

courage, or else, show us exactly what we 

need to learn to be fully in control and ready 

for all the other problems life will inevitably 

lay at our feet well into the future!

Give your child lots of explicit feedback on 

their attempts to problem-solve, even with 

minor problems; always recognise when they 

tried to use their words to solve a problem 

instead of lashing out physically; but most of 

all, recognise those times when they remained 

calm.

To conclude on problem-    
solving
It is a wonderful thing to teach your child 

to solve their problems thoughtfully and in 

consideration of others. 
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STEP  9
Avoid making behaviour worse with 
toxic management techniques
What is toxic behaviour management?
Toxic behaviour management contaminates relationships, impedes  
social-emotional development, intimidates children and does more  
harm than good. It shows itself in many forms:  

No matter how little or often you use it, all 

toxic behaviour management is damaging 

and will work against you, your child and your 

child’s behaviour. We want to be very clear 

about this: Any behaviour management  

approach that hurts, browbeats, persecutes,  

intimidates, stands-over or bullies a child into 

submission; that tries to keep a child under 

control through screaming, oppression,  

retaliation, punishments, bribes or physical 

penalties; that is in any way abusive, ridiculing,  

sarcastic, dictatorial, repressive or aggressive 

in nature—is counter-productive, damaging 

and highly toxic for children learning about 

behaviour and self-control!

Toxic behaviour management does not  

encourage children to embrace change or 

strive to achieve behaviourally. Adults who 

use these detrimental forms of behaviour 

•	 	 the	dominator

•	 	 the	oppressor

•	 	 the	screamer

•	 	 the	ridiculer

•	 	 the	spoiler

•	 	 the	manipulator

•	 	 the	over-protector	

•	 	 the	punisher

management see a child’s behaviour as a 

direct challenge to their authority and an  

attack on their personal power. They react 

with emotion taking the child’s behaviour  

personally, rarely separate the child from the 

behaviour and see behaviour as something 

the child is doing ‘to them’. In differing  

degrees they shape a child’s behaviour  

according to an unseen yet absolute set 

of standards; their communication and the 

words they choose are usually wounding,  

destructive and full of put-downs, sarcasm 

and scorn. The child has to try to sort out 

their behaviour in a climate of criticism, 

ridicule and sometimes even hostility. Toxic 

behaviour management is mistake-centred, 

fault finding and highly combative. Yet it is not 

uncommon to see children, even really young 

children, experiencing it.
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What effect does toxic  
behaviour management 
have?
When an adult reacts with toxic behaviour 

management, a child may stop an  

inappropriate behaviour instantly, but this  

is usually only to avoid the adult’s emotional 

reaction or harsh approach. Rather than  

focusing on learning or changing their  

behaviour, children focus on the adult’s  

reaction. As we have discussed, this is  

Reactive Behaviour Management and it  

does not result in new learning or in any real 

change taking place. Toxic behaviour  

management usually elicits fear in a child—

which makes it a form of bullying and is 

the lowest form of behaviour management. 

Skilled and informed behaviour managers 

never refer to these low-level, basic  

approaches to addressing children’s  

behaviour. Toxic behaviour management  

often results in a child: 

•	 	 fighting	with	the	adult,	answering	back	 
or becoming confrontational 

•	 	 displaying	the	same	antisocial	and	 
aggressive behaviours 

•	 	 demonstrating	resentment	or	sadness,	
being fearful or hiding from the punisher

•	 	 demonstrating	evasiveness	or	secretive	
behaviour or lying so as not to be  
‘in trouble’.

Toxic behaviour  
management is confusing 
to a child
Why is it adults demand politeness,  

self-control and respect from children but 

don’t always demonstrate or exhibit these  

qualities to children? Toxic behaviour  

management is harsh, restrictive and often, 

aggressive. It focuses on what children have 

done wrong, centres on punishment and 

teaches children the very qualities we don’t 

want them to learn. If parents in any way, no 

matter how infrequently, use intimidation,  

yelling, screaming, blaming, insulting,  

threatening or even hitting to manage their 

child’s behaviour, they are teaching strong 

and unmistakable lessons to their child. How 

confusing for a child! Somewhere between 

home and school, the same child is expected 

to unlearn what they have experienced at 

home. Can you imagine how confusing this 

must be to get ‘into trouble’ for being angry or 

hitting others at school, when it’s acceptable 

for mum and dad to do so at home? 

Behaviour management based on the  

premise that children need to be yelled at or 

intimidated in order to change their behaviour 

is a toxic form of behaviour management. If 

you help a child to lose belief in ‘self’, you 

help him or her to lose self-respect, self-love 

and intrinsic motivation. Over time, the hurt, 

resentment, anger and aggression that can 

follow in the aftermath of these toxic reactions 

contaminates the parent-child relationship 

and impedes the chances of having a happy, 

calm, controlled and loving home  

environment. Let’s look at five specific forms 

of Toxic Behaviour Management to avoid!

1. Physical punishment
Parents, who resort to punishing their child 

physically, whether regularly or only  

occasionally, believe that smacking is the 

most efficient way of getting their child to 

stop or change a behaviour the moment it 

occurs. We want to take a careful look at that 

belief and consider the argument that physical 

punishment is an effective way to teach  

children and help them improve their  

behaviour.

“A little smack every now and then won’t 

hurt.” “I was hit by my parents and it didn’t 

do me any harm.” Well, that’s debatable. We 

believe that adults have been harmed if they 

were hit or slapped as children and believe its 

okay to hit their child while highly emotional 

and cause them stress, fear or pain. We want 

to look more closely to what actually hap-

pens when an adult resorts to hitting a child 
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and outline what makes physical punishment 

archaic and toxic to children of all ages. 

•	 	 Striking	a	child	when	things	go	wrong	is	
not about helping that child with his or 
her behaviour. It’s about power, control, 
asserting authority, retaliation and  
releasing stress. We’ve all seen it, the 
over-emotional parent at breaking point 
in the shopping centre, slapping the 
uncooperative child and the consequent 
screaming and crying of the child. Hitting 
a child is about what the parent needs 
rather than what the child needs. The 
American Academy of Paediatrics states: 
“Spanking may relieve the parent’s  
frustration for a moment and extinguish 
the undesirable behaviour for a brief 
time, but it is the least effective form 
of discipline.” In a nutshell, physically 
punishing a child is an emotional reaction 
in the heat of the moment, rather than a 
carefully considered, calm response to 
unacceptable behaviour that aims to help 
the child.  

•	 	 A	child’s	learned	behaviour	is	not	
changed by a smack. In fact, physical 
punishment is nothing more than a  
vigorous indication that the adult feels 
strongly about what they have said. 
That’s why children who are slapped  
often return to repeat the behaviour. 
Think about it—if smacking was effective 
in changing behaviour, we’d all be doing 
it. Being oppressed, feeling fearful or  
being hit does not bring about true  
compliance or real change.

•	 	 Recent	research	suggests	that	simply	
hurting children to try to manage their 
behaviour promotes fear, anxiety and 
anguish rather than any form of respect 
or any change in behaviour. Having been 
hit, many children get so upset and  
emotional they forget why they were 
slapped in the first place. The same 
research also found that the relationship 
between a parent and child affects the 
child’s development in many ways.  
When children have loving and caring  
experiences, they feel nurtured and  
develop self-esteem and confidence  
and are better able to cope with life’s 

challenges. When the opposite happens, 
the opposite is true. It’s well documented 
that many habitual criminals were  
physically abused or witnessed  
significant violence and turmoil as  
children. 

Source: Runions & Keating 2004. See Appendix 3:  
Authoritarian parenting. 

•	 	 Children	need	to	feel	safe	in	a	loving	and	
caring home environment. Hitting a child 
is not a loving, kind or gentle act. It does 
not communicate care, support or  
respect and can undermine a child’s 
sense of security and instil feelings of 
anxiety or resentment.

•	 	 Children	are	constantly	watching,	 
listening and learning from the way  
adults handle themselves. They watch 
our behaviour, how we solve our  
problems, how we express our feelings 
and how we relate to others. Added to 
this, they have an intense desire to copy 
their parents and will work hard to imitate 
what we do. Research has shown a clear 
link between the way a parent behaves 
and their child’s aggressive, disruptive 
or hostile behaviours (Runions & Keating 
2004). If we yell, get angry, threaten  
and use physical means to solve our  
problems, then that is exactly what will 
be reciprocated. We can not expect 
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children to somehow differentiate 
between our behaviour as adults and 
how they should behave as children.

Source: Runions & Keating 2004. See Appendix 3: 
Authoritarian parenting. 

•	 	 Physical	punishment	has	been	shown 
to increase a child’s aggression, which  
in turn affects a child’s ability to process  
social information. Children who  
experience aggression are more likely to 
believe that the intentions of others are 
malicious and confrontational. Added to 
this, they are more likely to plan hostile 
and aggressive responses to retaliate. 
This aggressive method of processing 
social information seems to be in place 
for many children by the time they start 
school. Violence or aggression should 
never be a means of conflict resolution 
as it can exacerbate a child’s behaviour 
problems and social functioning. 

Source: Runions & Keating 2004. See Appendix 3:  
Authoritarian parenting. 

•	 	 Children	need	to	communicate	to	exert	
their will and influence on others. They 
need non-physical and non-violent  
ways of responding to the world and  
the people around them. If adults use 
physical means to push children into 
submission, children will learn that  
violence, hitting and smacking are all 
legitimate ways to problem-solve  
when things don’t go the way they  
want them to.

•	 	 Simply	trying	to	control	children’s	 
behaviour through intimidation or  
punishment implies children are  
incapable of learning to self regulate 
themselves, and that an adult must  
always be in charge. Nothing could be 
further from the truth! Children need  
to learn to be in-control, self-reliant, 
responsible and self-regulated regardless 
of who is watching or because they are 
worried about the reaction of an adult. 

Physically hurting instead of teaching a child 

is superficial and based on ignorance and 

lack of understanding. How can children learn 

alternative behaviour through punishment 

when nothing new is taught? Also, parents 

who use physical retribution on their children 

have often been pushed to breaking point and 

lack the coping strategies to deal adequately 

with the situation in any other way. Many 

regret the incident later and wish they hadn’t 

done it. 

The word discipline comes from disciple 

which means student and learner. The word 

discipline although often used to mean  

punishment, actually means to instruct,  

prepare, educate and teach. And that’s  

exactly what we’re advocating you do.  

Children don’t need to be physically knocked 

about to be good learners or to become  

socially productive and parents don’t need  

to hit or hurt to be teaching. The aim of 

parenting must be to help children learn about 

behaviour and how to control it, learn to take 

responsibility for their choices and ultimately, 

learn acceptable ways of responding to the 

world. To do this, they need to be loved and 

nurtured, taught and shown, supported and 

respected. Adults need to feel confident with 

their own personal power and able to  

communicate skilfully without needing to 

strike a child or wound with words to be  

in-control and influence their children.

2. Timid or submissive 
parenting

Timid and submissive parenting is a weak 

form of behaviour management. Submissive 

parents who are unable or unwilling to be  

firm and consistent in their parenting enable 

children to gain power through demanding 

and inappropriate behaviour. It is not  
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uncommon to see these children openly 

question their parent’s authority and blatantly 

refuse to cooperate. Submissive parenting 

encourages children to make demands, throw 

tantrums, engage in power struggles, 

manipulate others and get away with  

antisocial behaviour. Submissive parenting 

also creates multiple problems for teachers 

at school as children are required to follow 

instructions, accept authority and understand 

social limits. Any approach to behaviour 

management that allows children to practise 

unacceptable, antisocial behaviour is harmful 

and the reason why we refer to it as toxic.

for their child but often step in and rescue 

them from difficulty and treat their child as 

incapable. This communicates a message  

of ‘inadequacy’ to a child and can result in  

a child learning that they are somehow  

weak or incapable of autonomy and self- 

achievement. Over-protection may make the 

parent feel needed and useful but it’s at the 

expense of the child. Over-protection and  

being too emotional about a child can  

promote a learned weakness and be a source 

of handicap to a perfectly capable child. 

4. Bribes, manipulation 
and rewards

“If you do this, I’ll give you that.” “If you don’t 

do this, you won’t be getting that.” As adults, 

we really do have to get away from this idea 

that we have to do something to children or 

give them something to get them to comply. 

Offering children bribes or rewards to get 

them to cooperate does not do us any favours 

as many children consider being rewarded 

for behaviour their right. The idea of giving 

presents or rewards for appropriate  

behaviour comes from an assumption that 

children need to be paid something for  

cooperating with us! Society doesn’t give  

out rewards for expected standards of  

behaviour and neither should we! As adults, 

it’s our responsibility to teach children the  

behaviour and communication skills we 

expect of them. Many adults however, seem 

to be opting for this quick-fix idea of bribing 

children and giving pay-offs for cooperation. 

A reward-based behaviour management  

system may be good for training animals but 

not for managing the behaviour of today’s 

child. Here’s why:

•	 	 When	you	trade	rewards	and	gifts	for	 
behaviour what you are ‘buying’ is  
temporary obedience and instant  
compliance. You are not working towards 
any genuine changes in your child’s  
behaviour but rather a short-term reprieve 
before your child returns to the same old 
patterns of behaviour. 

3. Over-protective  
parenting

Over-protective and over-emotional  

parenting is also counter-productive and 

problematic for children learning about  

behaviour. It also inhibits their learning  

about how to be strong and independent. 

Over-protective parenting is restrictive,  

inhibits children from becoming autonomous 

and contributes to under-achievement.  

Over-protective parents may want the best  
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•	 	 Rewards	DON’T	TEACH	children	about	
self control or how to be responsible for, 
or have ownership of, their behaviour. 
Children are not learning about  
behaviour when they ‘perform’ a  
particular behaviour for a reward.  
This does not intrinsically motivate  
them to look at their choices. Self- 
management, self-control and  
self-awareness all result from  
learning about ‘self’ and that comes 
through teaching and learning, not 
through bribes, gifts or inducements.

•	 	 Another	logical	consequence	of	 
bribing and rewarding children for  
behaviour is selfishness as children learn 
to ask, “What are you going to give me?” 
This ‘what’s-in-it-for-me’ mentality is real 
and difficult to curtail.

So to conclude: We are not saying you 

shouldn’t applaud and congratulate your 

child for cooperating with you and having 

socially acceptable behaviour. And, we’re 

not saying you must not acknowledge your 

child’s progress and show appreciation 

for his or her compliance. The Powerful 

Parenting® Program is full of opportunities 

to congratulate your child and promote him 

or her for great behaviour choices. We’ve 

made provision for celebration through the 

‘Behaviour Certificates’ and children can earn 

‘Responsible Activity Time’ by learning about 

behaviour and controlling their actions. What 

we are saying however, is that the behaviour 

preceding a reward or following a bribe is 

contrived and that trying to manipulate a 

child’s behaviour through bribes and rewards 

is a superficial, short-term strategy. It has no 

place in an effective, long-term behaviour 

management program. There is only one way 

to get children with behaviour problems to 

become socially competent and that is to 

explicitly teach the behaviour skills they don’t 

have and for children to learn them!

5. Spoiling children
Spoil means to ruin, mess up, damage,  

destroy and overindulge. Parents who spoil 

their child, give too much, do too much and 

who cannot say ‘NO’—put their child at a  

disadvantage. Spoiling a child impedes 

personal self-development. Being able to say 

‘NO’ is part of becoming a firm parent. A child 

can easily recover from being told ‘No’ but 

will wear the cost well into the future, if you 

constantly give in and spoil them. Children 

who are spoilt are in for a shock when they 

enter the ‘real’ world as many are so used to 

getting what they want when they want it, that 

they expect others outside the family to cater 

•	 	 Reward-based	behaviour	management	
places the adult in the position of power. 
‘Behaving,’ for the child, often becomes 
all about superficially pleasing the adult.

•	 	 Rewarding	children	for	appropriate	 
behaviour makes them dependent on  
rewards. Rewards can quickly become 
the all-consuming focus for children  
rather than the expected standard of 
behaviour. Rewards motivate children 
to focus not on self-competence and 
achieving social success, but on what 
they have to do to be rewarded. When 
the rewards stop, some children think 
there’s no longer any need to behave  
responsibly! Also many children learn 
they don’t have to behave if an adult  
is not watching or there’s no reward  
on offer. And this is where the real  
behaviour management problems begin!
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to them in the same way. As well as looking 

to others to do things for them, spoilt children 

can experience problems at school where 

demanding behaviour is not tolerated. Here 

they will be treated like everyone else and will 

be required to cooperate with others. 

They certainly will not automatically have 

everything their own way. Spoilt children can 

be unhappy and suffer socially, challenged 

by activities such as turn taking and sharing. 

Rather than teaching children to be demand-

ing and self-absorbed, we need to teach them 

how to problem-solve by themselves, how to 

be appreciative, patient and less demanding, 

how to share, cooperate, treat people with 

respect and be socially successful.

Time-out
While not necessarily a toxic form of behav-

iour management, time-out can be an avenue 

for punishment and retribution and, for that 

reason, we feel compelled to discuss it and, 

at the same time, address its effectiveness as 

a strategy to deal with behaviour problems.

•	 	 Time-out	refers	to	an	old-fashioned	 
intervention technique in which a child 
who has demonstrated antisocial  
behaviour is directed by an adult to a 
special area where they will calm down, 
become quiet and bored and reflect on 
their behaviour. In theory, this child will 
then feel compelled to make changes to 
their behaviour and return to apologise 
and make restitution. This all sounds 
great in theory but many adults discover 
that time-outs don’t work and make 
no real difference to a child’s overall 
behaviour. Why? Again this is a technique 
that focuses on what the child should 
not be doing rather than on what he or 
she should be doing. Again we’re ‘doing 
something’ to the child rather than 
teaching them the behaviour tools needed 
to handle future challenges when the 
time-out is over. This is the reason why so 
many children return from the designated 
time-out area and simply continue with 
old behaviour patterns. 

•	 	 Time-out	has	huge	potential	to	be	used	
as punishment—and often is. It can be 
a negative experience for a child if the 
adult uses it to vent frustration, or yell or 
use accusatory language. It is the adult’s 
behaviour management skill, attitude and 
words that will distinguish a time-out from 
a punishment. Anger and resentment 
can result if a time-out is used as a form 
of humiliation or punishment. There’s 
also the problem of what to do when the 
child refuses to go for time-out. Such a       
scenario can escalate to the point where 
both adult and child are exhausted and 
very upset.

•	 	 Some	adults	send	children	into	time-
out for things such as making too much 
noise, not listening or getting angry. 
These behaviours require teaching not 
time-out! 

Please note: Time-out could be used 
when dealing with violent or aggressive 
behaviour

•	 	 As	stated	previously	in	Step	6,	removing	a	
child to a safe area can help a child calm 
down and ensure everyone is safe. 
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Naughty Areas
The popularity of the British TV program 

where a ‘super nanny’ arrives on the doorstep 

of a troubled household armed with the 

technique of sending children to sit in a 

‘naughty area’ indicates parents are really 

searching for information to help them better 

manage their child’s behaviour. Andrew Fuller, 

clinical psychologist and author says that the 

success of the TV program shows how hungry 

parents are for information about behaviour. 

He also says that the technique used by the 

super nanny to control behaviour might be 

good for training a dog but it is confused with 

what good parenting is all about—a loving, 

caring relationship. 

Our issues with the Naughty Area

•	 	 Threatening	a	child	with	a	naughty	
area, be it a mat, chair, step, corner etc. 
may force compliance in the instant 
but does not teach any new behaviour 
skills. What’s more, children with serious 
behaviour problems will not sit on that 
mat or in any naughty area. What is 
the adult supposed to do then? Some 
aggressive children would rather pick up 
the ‘naughty mat’ and hit someone with 
it than sit on it and cooperate. What does 
the adult do then? And what happens if 
and when your child won’t stay on that 
naughty mat? Do you spend the next 
hour battling with him or her to sit in this 
special spot? There is a huge potential for 
this naughty mat technique to go wrong, 
for a child to get angry and oppose the 
adult and for things to escalate.

•	 	 The	TV	program	also	shows	the	child	 
being called ‘naughty’. This is name- 
calling and just reinforces to the child 
that they do have a problem with their 
behaviour. Name-calling does absolutely 
nothing to help a child with behaviour 
problems. In fact, we recommend that 

adults should be mature and controlled 
enough to refrain from name-calling and 
put-downs altogether. 

•	 	 Placing	a	child	on	a	naughty	mat	is	
a punishment. It’s reactive behaviour 
management. It’s a simplistic, rudimentary 
technique. Once the child has ‘served 
the time’ he or she is free to return to old 
patterns of behaviour. While this show 
may get ‘results’ for the TV cameras in the 
short-term, many wonder how genuine 
and real these changes are? What will 
happen with these children and their 
behaviour over a period of time? And 
what will happen when these children 
encounter problems and social challenges 
at school? Or become involved with other 
children with behaviour problems and 
peer pressure, or clash with a teacher at 
school? 

•	 	 The	naughty	mat	may	simply	teach	some	
very young children what behaviours NOT 
to do, but to undergo long-term, genuine 
behavioural change, children must learn 
the interpersonal skills and social skills 
necessary to meet the demands of vari-
ous social situations well into their future. 

In conclusion to time-out and  
naughty areas 

Parents and teachers who turn to time-out 

and naughty areas do so in the hope that 

children will learn new behaviours and replace 

old behaviour with new ones. Unless these 

time-out and naughty areas start to teach, 

that’s not going to happen. There is no getting 

away from it: for children to learn, we need 

to teach. So rather than wasting time playing 

around with naughty mats and special spots 

and focusing children on what NOT TO DO, 

let’s concentrate our efforts and energy on 

teaching them WHAT TO DO. Put the naughty 

mat back in the cupboard where it belongs 

and focus on the job of skilled behaviour 

management.
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One of the most decisive factors in managing a child’s behaviour is the  
relationship between adult and child. The stronger the relationship, the easier 
the communication and the greater the respect between the two. Children who 
genuinely love and respect their teacher or parent will ‘bend over backwards’ to 
please that adult and work hard to cooperate with them. In times of adversity, 
it is the trust between the adult and child that will give the child the courage, 
belief and strength to listen and follow the advice of the adult. Even the most 
hardened of young males can be encouraged to back down from a potential 
situation if they fully trust and respect the adult talking to them to defuse the 
problem. When children neither respect nor like the adult in question, they will 
be less likely to listen or cooperate! However, once a great relationship has 
been established with the child, the adult can rely on that bond to help the child 
change behaviour. Apart from the adult’s ability and skill in managing behaviour, 
it is the quality of the relationship between the adult and child that is the biggest           
influence on behavioural outcomes.

Spend quality time together
This can be such a neglected area of  

parenting. It is imperative that parents  

allocate planned time in their day and week 

to spend with their child. This does not mean 

time spent working at homework; rushing 

around doing jobs together; driving in the car 

or watching television! Genuine quality time 

is a block of planned time, big or small, spent 

together in the name of fun and friendship.  

It’s a special time to work on your  

relationship and become closer. If you put the 

time into your child and your relationship now, 

you will reap the benefits later when your child 

is older. It will be too late to try and bond with 

your teenager if you have been somewhat of 

a stranger in the formative years. It’s crucial 

for your child to have this close contact and 

loving relationship with you. 

We recommend that you do whatever you 

need to do to create space in your busy week 

so this ‘down time’ can occur. You may need 

to reschedule appointments; replan your 

priorities; leave one afternoon a week totally 

free from commitments; take an hour off from 

work a week; spend less time on your  

household jobs or have someone help you  
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to clean your house once a week. Find a way 

to spend this valuable quality time with your 

child to further develop your relationship.

During quality time, do things you both can 

enjoy. Go walking, play together, swim, play a 

sport, read together, talk, go on an outing, go 

to a restaurant, work on a special project, join 

a club, find a hobby. Whatever you do, have 

fun together. This is the key. And if you have 

more than one child, find a way to schedule 

in this fun with each child, separately. Actively 

seek to learn more about your child and their 

unique skills, abilities and special interest 

areas. Acknowledge, respect and encourage 

their uniqueness. Laugh together, chat  

together, play around, make jokes—show 

your fun side! This closeness will serve you 

well later when you need your child to  

cooperate with you.

Be a firm, fair and  
consistent parent
The everyday job of being a parent can  

be tough. It requires you to make dozens  

of decisions, some of which are more  

challenging than others. You’re often required 

to think on your feet, and sometimes you have 

to put your foot down. As a parent, you need 

to know when to be firm and when to be more 

relaxed; when to be flexible and when to be 

decisive. In all your dealings, it is so important 

to be firm, fair and consistent. Many parents 

are either too kind and their children walk all 

over them, or too unapproachable, rigid and 

uncompromising. Being able to strike a  

balance between not firm enough and too  

firm is a skill, just as being fair and consistent 

are skills. Moderation is the key. Be fun, yet 

firm on the big issues; happy, yet unwavering 

on those things that really matter; and  

easygoing, but resolute on teaching your child 

to be a loving, kind and cooperative  

person. You might consistently accept  

laughing and talking at the dinner table, as 

this is a time to talk together and bond. You 

might allow your child to negotiate their jobs 

each week to be fair and give them a choice. 

You might not worry about the mud on your 

child’s clothes while they are playing, but 

might be very firm about running around 

the swimming pool concrete. Be firm and 

resolute on those matters that are important 

to your child’s emotional, behavioural and 

social development, and relaxed about things 

that don’t matter. Increase your firmness by 

increasing your consistency. Let your child 

know what you expect so they can make 

decisions based on those expectations. 

Stick consistently to the family routine, to the 

responsibilities allocated, and to the steps in 

this program, as this will also help you with 

your consistency. 

Create a nurturing, loving 
environment
All people need to be accepted by others. 

Children have a great need for this accept-

ance, to be loved and to belong. Children also 

need a nurturing, safe environment where 

they feel secure and have peace of mind. 

Make it your priority, as a loving parent, to 

ensure your child has this, and that regardless 

of what’s happening in your life, your child 

feels genuinely valued, accepted, respected, 

supported and loved. Show you love and care 

about your child each and every day, and do 

things to ‘connect’ with them. 

Some examples

A small note saying, ’I love you’ in their lunch 

box or on the fridge; a hug for no reason; 

a warm smile and a wink across the dinner 

table; be prepared to laugh with them, and 

at their jokes; read together; treat bedtime as 

a sacred time, lay side by side for a cuddle; 

have open communication; tell them you’re 

proud; express your love and appreciation 

through your words and actions.

Have a united approach 
Nothing could interfere more effectively with 

the implementation and success of this  

behaviour management program than two 

adults fighting over what needs to be done.  
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If you are a parenting couple, establish a 

united approach to your parenting and  

commit to working on this project together. 

By supporting each other and managing the 

process together, you will help your child to 

feel confident about change and about 

adapting to new behaviour. Children find it 

easier to control their behaviour when they  

are in a calm environment, rather than in 

turmoil or in a broken home with adults in 

disagreement about how to parent.

With this in mind, and before you begin  

this program, please come to a firm  

agreement about the family routine; the  

assignment of jobs and responsibilities;  

which five behaviours will be taught using  

the Behaviour Chart; which behaviours will be 

overlooked: and which behaviours will result 

in you, and your partner, teaching through 

swift and meaningful consequences. Discuss 

the language you will use; commit to the 

12 steps of the program; agree to help and 

support one another through the process as 

you embrace change yourself. 

Be united. You are in this together. Your  

child will discover if one parent doesn’t  

support the other and use the situation to 

manipulate things to their advantage. If  

you’re a single parent it may be helpful to 

ask a close friend or someone you trust to 

support you if the need arises. Differences in 

opinion are natural between adults, but  

always talk things through calmly. Listen to 

one another, meet in the middle and don’t 

lose sight of the fact that your child needs 

both of you working together in order to feel  

supported and able to learn these new  

behaviours in a calm, united environment.

Compromise and negotiate
All children have ‘hot buttons’ or things they 

are prepared to work hard to achieve. Added 

to this, most children want rights and power 

and to have a say. Adults can use a child’s 

‘hot buttons’ and the need to influence the 

decisions made regarding their lives, as  

currency during negotiations. Once you know 

your child’s ‘hot buttons’, you can negotiate a 

win-win situation for both of you. Never be so 

heavy-handed with your parenting that you’re 

not prepared to listen, be flexible, and negoti-

ate on those things that really matter to your 

child. Be reasonable. Teach your child how to  

present their argument clearly. Discuss  

the possible outcomes and terms of the  

‘negotiation contract’. Negotiations are great 

for teaching children how to express them-

selves, express their opinion, compromise, 

give and take, respect the opinions of others, 

learn about limits, listen to others, collaborate, 

accept responsibility and work toward a goal. 

So, when negotiating, get to the core of what 

you both want: 

“You’ve asked if David can play on Saturday. 

Your father and I discussed how well you both 

played together last time. We’ve decided your 

friend can come and play on the condition 

that all your homework is done and your jobs 

are completed. David can play from 10 until 1 

o’clock. We expect you’ll play sensibly again 

this time and when it’s time for David to leave 

we know there won’t be any problems.”

Always include specific terms in this  

agreement. Discussions may be lively, but 

don’t be pressured into changing your mind 

once you’ve made a decision. Negotiate 

short-term contracts to begin with and then 

more complicated contracts later. Your child 

will appreciate those times when you will 

compromise and learn to live through those 

tragic times when you won’t!

Talk together
Many adults make the mistake of thinking 

that they’re talking with their child when in 

fact they are just talking at them or talking out 

of habit. Receptive communication is much 

more than asking a child, “How was school 

today?” Life is a conversation and talking 

together is central to a good relationship and 

to open lines of communication. Make time 

to talk in the car, after dinner, while walking 
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together, before sleep time. Have open,  

honest and serious discussions during quiet 

times and light-hearted chats during the 

relaxed, fun times. ‘Talk times’ will allow you 

to discuss things with your child and will give 

your child practice in communicating, which 

in turn can enhance confidence and  

self-esteem. Teach your child how to be 

expressive, and how to convey their opinion 

calmly and clearly as well as being receptive 

to your opinion. Sometimes you might even 

agree to disagree—a skill in itself.

There’s nothing worse for children than feeling 

that they can’t ask for help or that they have 

to keep secrets because the lines of 

communication are not open. Provide an open 

forum for your child to discuss things with 

you so you both feel comfortable talking freely 

about day-to-day subjects. This will prove 

helpful later when the big issues arise and 

you have to discuss more serious topics. It 

will also mean that when the bigger problems 

arise, it will be natural to talk openly together 

and to problem solve as a team. 

Teach the art of listening
“You’re not listening to me!” “How many  

times do I have to tell you?” One of the most 

common complaints parents and teachers 

have is that children don’t listen. Effective  

listening is a complex skill. It involves more 

than just the act of hearing. It involves 

listening, comprehending, categorising,  

storing information and later perhaps recalling 

the same information and acting on it. These 

skills must be taught. Using the Behaviour 

Chart, teach your child how to listen and  

follow instructions.

Please note: Listening and following instructions 
are two separate skills, but they are often required 
at the same time. Depending on your child’s 
willingness, maturity and ability, you can teach 
these skills separately or as a pair.

Teaching your child how to listen

Teach your child what to listen for and how to 

listen effectively. When you speak, teach your 

child to stop what they are doing and give you 

100% full attention and eye contact. Break 

your instructions or directions into small, 

easy-to-follow steps. Explicitly tell your child 

how many things they need to listen for and 

remember, so they can focus and respond 

with understanding. To begin with, give your 

child a one-step instruction to listen to and 

follow:

“I’m asking you to do one job. Please put your 

school bag in your room.” 

After your child has had time to practise,  

listen to, comprehend and carry out one-step 

instructions, build on this by giving a two-step 

instruction:

“Now I’m going to ask you to do two things 

to help me. Number one: please put your bag 

in your room … Number two: please bring me 

your lunch box.”
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By the time you begin giving your child  

three-step instructions, they will have had 

more practice listening effectively and  

successfully. Always speak clearly and slowly. 

You can repeat the instruction yourself and 

ask your child to repeat it if you think this will 

also help them to comprehend and recall the 

instruction. 

Always set your child up for listening  

success and convey your belief in their ability. 

For example:

•	 	 “This	afternoon,	I	bet	you’re	going	to 
do really grown-up listening just like 
yesterday!”

•	 	 “You’re	becoming	such	a	good	listener.	
I can’t trick you now because you listen 
like a big boy!” 

Give your child explicit feedback to help  

them develop their listening ability. Never  

call your child a bad listener or be negative 

about those times when they didn’t listen  

effectively; rather give them feedback to  

help them refocus and encourage them to 

keep trying. For example: 

•	 	 “You	listened	carefully	to	me	and	put	your	
shoes outside! Well done for that strong 
listening and for doing what I asked. I 
also asked you to close the back door. 
Please go back and do that now.”

•	 	 “You’ve	been	trying	so	hard	with	your	
listening this week. I need you to  
concentrate on what I’m saying to you 
now. I’ve told you where your shoes are. 
They are on your chair. I know you will 
listen to me now because your listening is 
getting better and better!”

Congratulate your child when they do listen 

effectively and follow your directions. For 

example: 

•	 	 “I	like	the	way	you	listened	carefully	
to the two jobs I asked you to do. You 

packed your lunch box AND put your 
books into your school bag. That’s really 
grown-up listening!”

•	 	 “You	just	told	me	what	your	friends	did	
on the weekend. You must have listened 
very carefully when they told you their 
story. What great listening!”

•	 	 “You’ve	come	to	tell	me	what	dad	asked	
for. You must have listened very carefully 
to repeat what he said. That’s a sticker 
for your Behaviour Chart for really  
grown-up listening!”

Be an effective listener 
yourself
A part of teaching your child to be a good  

listener is being a good listener yourself.  

Listening to a child is more than just  

hearing, looking and nodding. Many adults 

think they listen effectively to their child, but 

often, they’re not actively engaged. Below are 

some ideas to help you listen to your child 

more effectively: 

•	 	 Spend time listening. Make time to talk 
regularly with your child. Talk about your 
child’s day, about their interests. Share 
aspects of your day with your child; talk 
about things of interest to both of you; 
ask questions about things you spoke of 
yesterday as follow through; find out if 
everything is all right at school. It should 
not be an inquisition, just general  
discussion. Share something about  
yourself or your school experiences, tell 
your child a childhood story. Genuinely 
listen during these talks. Being an  
effective listener will further open the 
lines of communication as well as bring 
you closer. The more you listen, the more 
you learn. The more you learn, the more 
you’ll know your child and the better 
positioned you’ll be to offer help if there’s 
a problem.
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•	 	 Show your respect and give your full  
attention. You can’t ask for your child’s 
full attention and respect when you’re 
speaking if you don’t give your child the 
same courtesy in return. Model good 
listening to your child by being a good  
listener yourself. It may be tough at  
times to stop what you are doing and  
pay full attention, but your child is 
watching how you respond and listen 
when they are speaking or showing you 
something. If it’s not an appropriate time 
to stop what you’re doing, make a time 
when you can give your full attention to 
your child. For example, “I can’t stop and 
look now or concentrate fully on your 
story as I’m driving. You’re the boss of 
telling me this story again when we get 
home.” 

•	 	 Be patient and forget your own  
agenda. Being quiet and just listening to 
a child is very difficult for an adult. But 
being quiet is imperative to improve  
communication between you and your 
child. So, forget your own agenda and 
please allow your child to express their 
point of view without interrupting or 

inserting your own. Don’t anticipate what 
you think your child will say or jump in 
before he or she is finished saying  
something. Try not to finish your child’s 
sentences—this is poor listening. Always 
try to give your child the time and space 
they need to communicate without the 
added pressure of having to hurry up.

•	 	 Be an enthusiastic listener and be  
interested. Share your child’s  
excitement. Don’t just listen out of habit 
while your mind is on a million other 
things. Children are very perceptive and 
they know when adults haven’t got their 
mind on the job. Acknowledge what your 
child is saying by adding a comment here 
or there at the appropriate time. Listen 
intently, lean forward, give eye contact 
and attentive body language. Nod your 
head in recognition of what’s being said 
and repeat what your child has said from 
time to time to show you’re listening and 
understand. Ask questions to learn more, 
be curious but never judgmental, and 
give feedback about their ‘story’ and  
its delivery.
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“Don’t climb that fence, you’ll fall and hurt yourself!” “Don’t go out that door, 
you’ll get lost and I won’t be able to find you!” “Don’t eat that, you’ll get sick!” 
“Give me that, you’ll break it!” “Put your jacket on, you’ll catch a cold” “Stay 
with me, I’ll lose you. Hold my hand or someone will grab you!” “Don’t go near 
the road, you’ll get run over!” When you think about it, we teach young children 
some shocking things. It’s no wonder they learn from an early age to be  
worried, stressed and fearful about the world. 

As children, we learn to formulate certain 

views, beliefs and assumptions about  

ourselves and the world in which we live. 

These are based on the information and  

messages we received from our parents  

and those around us. We are also greatly 

influenced by our peers and by the media—

magazines, movies and TV etc. As we grow 

older, we develop critical ways of looking at 

ourselves based on these beliefs, which in 

turn influences our sense of ‘self’ and the 

development of our self-esteem. While some 

children learn they are capable and strong, 

others learn they are incapable, inadequate 

and even non-deserving. Some children learn 

to cope while others learn to be fearful,  

anxious and do not cope well.

Low self-esteem and  
self-worth
Children who develop healthy self-esteem 

are likely to become socially and emotionally 

competent and capable of forming friendships 

and meeting challenges with assuredness and 

confidence. Children with high self-esteem 

and a strong belief in ‘self’ are usually resilient 

and eager to work hard in order to experience 

personal success. They are less likely to feel 

anxious, stressed or worried about things  

because they believe in themselves and in 

their ability to cope with adversity. Behaviour  

problems are usually not an issue for  

these children.

Children with low self-esteem however, feel 

inadequate and ‘bruised’ on the inside. They 

can lack confidence, feel reluctant to try new 

things and give up on themselves very easily. 

They can seek approval from others, fear  

failure, lack courage, be anxious or  

hypersensitive and suffer from feelings of 

low self-worth. Many of these children are 

hindered socially. Some have difficulties with 

communication and in forming friendships. 

Life can be tough for these children. Some 

can feel isolated and be excluded socially, 

some will be submissive and an easy target 

for bullies, while others will develop behaviour 

problems and become bullies themselves in 

an attempt to feel better and more powerful. 

The thoughts and feelings of powerlessness, 

inadequacy and helplessness that underlie 

low self-esteem and self-worth are destructive 

and can block a child’s ability to move  

ahead developmentally, emotionally, socially 

and academically. 
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Self-esteem drives our 
thinking and influences  
our behaviour
Once we have formulated certain beliefs and 

opinions about ourselves, these inform our 

decisions and influence our thinking. In what 

is a self-perpetuating pattern, these beliefs 

become further entrenched as we begin 

to practise and repeat them in our minds, 

through what we tell ourselves. We all ‘speak’ 

thousands of words to ourselves each and 

everyday in the form of ’self-talk’—an internal 

dialogue based on what we believe about 

ourselves. This self-talk steers the course of 

our thinking and dictates how we feel about 

ourselves and how we respond to others. 

Self-talk can be positive or negative and has 

an extremely powerful hold over us.  

Positive self-talk encourages, inspires and 

drives us towards success while negative 

self-talk discourages us and acts as a  

destructive force that impedes our  

self-esteem and self-worth. Think about  

the difference between the self-talk of a  

champion athlete and that of someone who 

expects to fail. The champion believes in 

himself, tells himself he can succeed and sets 

out to achieve his goal. The person with a low 

self-belief believes he cannot achieve his goal 

and tells himself all the reasons why he will 

fail. Both are right! Our self-esteem and  

self-belief drives our thinking and greatly  

influences our choices and behaviour.

Challenge negative self-talk 
by building self-esteem
We all engage in self-talk. It’s not always  

easy to hear and it’s even harder to try and 

control and replace, but it’s ever present and 

it controls us. Low self-esteem in children 

comes about when children learn to believe 

bad things about themselves and then  

engage in an internal dialogue that ensures 

the pattern of belief remains unchallenged. 

Negative self-talk is toxic and debilitating. 

As a parent, your aim is to help your child 

develop a healthy view of ‘self’ and in  

doing so, prevent the problems associated 

with low self-esteem and feelings of  

inadequacy. If your child is experiencing  

behaviour problems, your biggest priority 

must be to challenge this negative self-talk 

and to help your child to develop and build a 

new, more healthy view of ‘self’. We’ve out-

lined some suggestions to help you do this. 

Build self-esteem through the  
‘Behaviour Chart’

Your first aim must be to teach your child to 

have a stronger sense of ‘self’ in order to build 

their self-esteem. Refer to the original list 

of ‘Behaviour Skill Areas’ and choose those 

areas that relate specifically to self-awareness 

and self-esteem. Once you have selected 

them, and as outlined in Step 3, teach each 

‘skill area’ individually through the ‘Behaviour 

Chart’. Choose skills such as:

•	 	 solving	problems	all	by	yourself		

•	 	 making	powerful	choices

•	 	 great	leadership	skills	

•	 	 being	respectful,	kind	and	caring	 
to yourself

•	 	 being	more	happy,	calm	and	relaxed	

•	 	 amazing	strength	and	courage

•	 	 feeling	good	about	yourself	and	your	
achievements.

Other ways to help build self-esteem

•	 	 Implement	all 12 steps of this behaviour 

management program to help with the 

development of your child’s self-esteem. 

Children always feel more successful, 

more powerful and more confident when 

they are in-control and can manage them-

selves and their behaviour effectively.

•	 	 Explicitly	encourage	your	child	to	 

become more independent—developing 

independence is the key to gaining  

confidence and believing in your  

new abilities, skills and personal  

achievements.
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•	 	 Encourage	self-reliance—the	more	 
self-reliant a child can become, the more 
competent they will feel and the more 
able to practise new, powerful and  
uplifting self-talk.

•	 	 Give	your	child	opportunities	to	 
exercise freedom of choice to increase 
independence, teach personal  
responsibility, demonstrate your belief  
in your child and communicate trust.

•	 	 Focus	on	your	child’s	assets	and	
strengths rather than faults.

•	 	 Allow	your	child	to	actively	participate	in	
social activities, clubs, events, sports—
these all help build self-esteem, friend-
ships and confidence.

•	 	 Proudly	celebrate	your	child’s	unique	
qualities, attributes and interests.

•	 	 Teach	your	child	how	to	respond	to	
others, be assertive, ask questions and 
speak up if there’s a problem.

•	 	 Tell	your	child	they	are	great	in	front	of	
others—this will communicate your love.

•	 	 Give	your	child	your	undivided	attention	
when they speak—this will communicate 
your respect.

•	 	 Take	the	time	to	explain	things	to	your	
child so they understand your thinking 
and decisions—that way your child  
won’t read things into your decisions that 
aren’t correct.

•	 	 As	with	tactically	ignoring	unacceptable	
behaviour, tactically ignore those times 
when your child is being negative or  
abusive about ‘self’. Ignore any  
“I-can’t-do-it” complaints or “I’m-too- 
stupid” comments.

•	 	 Communicate	to	your	child	that	they	are	
loved, fully and unconditionally. 

•	 	 Communicate	your	love	with	an	arm	
around the shoulder, lots of kisses, hugs 
and smiles.

•	 	 Regularly	tell	your	child	you	love	him	or	
her.

•	 	 Separate	your	child	from	their	behaviour	
in your communication. 

•	 	 Explicitly	teach	your	child	how	to	replace	
negative self-talk with uplifting and 
powerful self-talk: “You’ve tried really 
hard to do this homework all by yourself. 
Tell yourself that you’ve done well for not 
giving up! Congratulations for ‘having a 
go’ all by yourself and working so hard on 
this project”.

•	 	 When	your	child	has	a	set	back,	talk	 
together to sort out what your child can 
do to move past it.

•	 	 Allow	your	child	to	try	things	that	they	
can do, as well as things never before 
attempted.

•	 	 Give	your	child	a	lot	of	verbal	support	
and messages of approval for their 
efforts, not results.

•	 	 Recognise	your	child’s	ability	to	work	
independently without your assistance or 
approval. Don’t take on too many of your 
child’s responsibilities or do things your 
child can do themselves. 

•	 	 Ensure	your	child	has	daily	and	weekly	
household tasks incorporated into the 
‘Family Routine’.
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•	 	 Have	high,	yet	realistic	expectations	of	
your child.

•	 	 Eliminate	the	need	for	your	child	to	get	 
approval for everything.

•	 	 Don’t	make	excuses	for	your	child.	

•	 	 Never	degrade,	embarrass	or	humiliate	
your child. 

•	 	 Eliminate	all	criticism,	sarcasm	and	
ridicule.

•	 	 Don’t	over-correct	your	child	when	they	
do something or say something you  
perceive as ‘wrong’ or that you don’t 
agree with.

•	 	 Explicitly	teach	your	child	that	they	are		
strong and can cope with challenges.

•	 	 Celebrate	at	every	opportunity—when	
your child is assertive, independent, 
confident or proud of an achievement. 
Celebrate when your child participates  
in an activity despite feeling anxious or 
worried beforehand.

•	 	 Talk	your	child	through	problems	calmly	
and don’t dwell on what’s occurred. 
Explain that problems are a part of life 
and while it’s good to try hard and do 
our best, problems help us to learn and 
become stronger.

•	 	 Provide	a	healthy	diet	and	regular	 
exercise for your child—feeling and  
looking healthy is crucial to feeling good.

•	 	 Explicitly	link	your	child’s	past	confidence	
with future tasks: “Come on! You did it 
before, you can do it again!” 

•	 	 Encourage	your	child	to	complete	tasks	
and discourage giving-up.

•	 	 Don’t	laugh	or	make	fun	of	your	child’s	
attempts.

•	 	 Teach	your	child	the	difference	between	
“I’ve tried” and “This was my first try”.

•	 	 Teach	your	child	about	the	‘Continuum	 
of Achievement’—that achievement is  
not only measured by having a  
successful outcome, but effort,  
commitment and trying hard are also  
levels of achievement. Give attention to 
your child’s effort and attempts rather 

than just their successes.

•	 	 Over	time,	encourage	your	child	to	 
acknowledge how much they have 
changed and grown.

•	 	 Encourage	your	child	to	set	small,	simple	
goals that can be easily achieved.

•	 	 Give	your	child	acceptance	no	matter	
what’s gone wrong.

•	 	 Don’t	compare	your	child	to	others	or	 
to siblings.

•	 	 Be	optimistic	and	practise	seeing	the	
good in every situation.

•	 	 Be	more	upbeat	and	smile	a	lot—it’s	 
contagious!

•	 	 Don’t	take	things	too	seriously	and	try	to	
have more fun.

•	 	 Be	patient	and	have	a	sense	of	humour—
it makes for a more relaxed atmosphere.

•	 	 Do	more	bragging	than	nagging—this	will	
teach your child to acknowledge his or 
her achievements and to feel proud. 

•	 	 When	problems	arise	for	you	as	a	parent,	
calmly handle the situation—your child 
will be watching.

•	 	 Don’t	stop	and	pay	attention	to	your	
child’s separation anxieties—they will be 
okay until you return. Demonstrate your 
strength and courage.

•	 	 Help	your	child	overcome	their	fears	by	
being a ‘myth-buster’. Dispel fears by 
giving your child the facts, “Yes, the little 
girl on TV was hurt by a dog but millions 
of other little girls weren’t hurt today”.  

•	 	 Answer	your	child’s	questions	honestly,	
but always with the intention of inspiring 
him or her.

•	 	 Don’t	tune	into	your	child’s	fears—it	
will reinforce them. Your child will gain 
strength from your strength.

•	 	 Implement	the	‘Family	Routine’	we	 
discussed in Step 2—structured and  
predictable timetables help children to 
feel more confident. Children also feel 
more secure and relaxed when they know 
what to expect and when to expect it.
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•	 	 Allow	your	child	to	have	some	control	
over aspects of their life—it can help with 
fear and anxiety.

•	 	 Read	stories	that	deal	with	fearful	events	
that are overcome and link the story to 
what your child is experiencing.

•	 	 Provide	the	leadership	your	child	needs	
by modelling the strength and beliefs you 
want your child to emulate.

Elaborate on these phrases 
to help boost self-esteem!
That is really super behaviour! 
Spot on, you champion!  
I really like the way you …
Super things happening here! 
Really great learning!
What a fantastic try! 
Good on you—really brilliant!
I am so impressed! 
What a brainwave buddy!
You are working so well! 
Really clever problem-solving! 
You make the best choices for yourself!
Very imaginative! Superb thinking! 
Well remembered!
Excellent work! Really detailed thinking! 
You’re a superstar! 
You are doing well—I can see your effort! 
Great trying big boy! 
Wow—such quick thinking! 
Congratulations—this is what big kids do! 
You’re doing really great with your choices!
Keep on trying! I love how you don’t give up! 
You have the best ideas! 
You’ve mastered it! 
What a really grown-up example!

I’m proud of your work/thinking/behaviour/
choices! 
You’re so strong doing this by yourself!
You’re a pleasure to be around with that smile! 
Really well thought out! 
One more attempt and you’ll be there!
You’re really improving with all your efforts! 
Beautiful job done here!  
You learn so quickly! 
You’ve already got the hang of it!
That’s such a grown-up attempt! 
You really stuck with this—good one champ! 
You’re a really wonderful problem-solver! 

Building self-esteem is  
a process
Self-esteem, self-worth, self-confidence,  

feelings of security and personal power are  

all essential qualities that result from the  

messages we absorb from others and from 

the world in which we live. Children form 

specific beliefs and assumptions about 

themselves based on what they accept as 

true—beliefs and assumptions that are not 

easy to undermine or replace. Children with 

low self-esteem, who suffer from feelings 

of inadequacy, engage in negative self-talk 

which only serves to increase the validity 

of these destructive beliefs. These children 

need time to unlearn old beliefs and learn 

new ones to feel good about themselves and 

build healthy self-esteem. It may not be easy 

helping your child learn to replace old beliefs 

with new ones, but it will be one of the most 

valuable gifts you will ever give to your child, 

and in turn, that your child will ever give to 

themselves. 
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Your parenting has lasting ramifications

Not too long ago, I watched a little girl walking up a steep pathway behind a  
woman I assumed was her mother. She looked about four years old and was  
struggling to carry three large shopping bags. I was admiring her strength and 
determination as she did a little walk-run to keep pace with the longer steps of the 
adult. She had done such a good job and had nearly caught up, when her mother 
turned around and snarled at her, “Look what you’re doing! Give me those! There 
are things in there that you’re going to squash if you don’t lift them properly!” And 
with those unappreciative, uncaring and critical words, the woman snatched the 
bags away from the little girl’s grasp and without so much as a look back, stormed 
up the hill. The little girl walked quietly behind, head down, the words still ringing in 
her ears. She won’t ever forget what happened on the hill that day and neither will I. 
And the mother? My guess is she’ll never really know what a cruel and hurtful thing 
she did that day to a little girl who had worked so hard to try to help and please her.

Imagine how different the outcome would 

have been for the little girl in this story if  

the mother had turned around to see her 

struggling with the shopping bags and  

offered her help instead of criticising. Imagine 

if the mother had recognised this effort and 

congratulated her daughter for trying so hard 

or hugged her in demonstration of her love 

and appreciation, before taking the bags  

from her, not because the little girl had failed, 

but because the task was too hard and she 

cared that her daughter was struggling.

I wondered that day, what comes first, the 

parenting or the behaviour? Perhaps no one 

will ever really know the answer to that, but 

one thing is very clear: you cannot avoid  

the responsibility of being a parent. It is an  

all-encompassing, all-consuming 

responsibility that can have lasting 

ramifications and consequences for both you 

and your child well into the future. In many 

ways, you are not only raising a child, you are 

raising the adult. Every decision you make 

has an impact. 

Strive for change yourself
Everyone can improve certain areas of their 

thinking. With the implementation of this 

behaviour management program, your child 

has a great opportunity to embrace new  

social skills and new ways of responding  

to people and problems. As your child  

experiences these behavioural changes, 

it’s also a great opportunity for you to make 

changes yourself. Look carefully at your own 

behaviour, the choices you make, and the 

thinking behind your actions. 
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Be prepared to look at your responses, the 

way you handle adversity, and the way you 

conduct yourself with others. Look at what 

you have been taught and what behaviours 

you have accepted as ‘normal’. Your 

parenting and your self-esteem will be the 

sum total of what you have learned in your 

life. It’s important you look honestly at your 

beliefs and choices so you can challenge  

well-entrenched patterns of behaviour. 

After you become aware of the areas you 

need to change, commit to that change.  

You can use the ‘Parent Behaviour Chart’ to 

work through some of these areas, while  

other changes will come about over time.  

Be patient with yourself and remember 

change can be a long and arduous journey. 

You’ve been practising your thinking for a 

long time and it will be challenging to leave 

behind old thought patterns and replace  

them with new thinking. Try to remain  

resolute and strong. 

At the end of this section you will find  

information about how to contact us if you 

would like some help and support in this 

process. And if you ever find yourself  

wondering why you should make these 

changes when it’s your child who has the 

‘real’ behaviour problems, remember this: the 

change in you will be the change in your child.

Assume the role of leader 
and model the behaviour 
you want to see
Children learn what they live. They internalise 

every word, every response, every reaction 

and every gesture from those around them. 

Children are very sensitive to their  

environment and are easily influenced by  

the people around them—especially their  

parents. Naturally your child learns from a 

range of people, but you are your child’s 

greatest teacher. Whether you knew it or not, 

you’ve been training your child since birth. 

What you have been modelling, you have 

been teaching; what you have been teaching, 

your child has been learning. You have  

already influenced your child with your  

thinking, your beliefs, your behaviour,  

expectations and attitude. Every choice you 

have ever made in the presence of your child, 

every thought you have verbalised, every 

reaction you have ever had, has taught your 

child something about how to conduct  

themselves. Your child has a framework of 

reference for their life that has been heavily  

influenced by you. You’ve probably taught 

your child some great things. However, there 

could be some things that are not so great. 

What’s passed has passed. It’s time now to 

assume the leadership role and demonstrate 

the thinking and behaviour you want your 

child to learn and copy.

Being a great leader does not mean being 

in charge of the television remote control or 

deciding what everyone will have for dinner. 

It means holding yourself up as the example 

and representing what you want your child  

to learn. It means being an effective manager 

and learning to be in control yourself so you 

can model the very behaviours and powerful 

thinking you want your child to copy.  

Leadership means setting the example so 

your child can succeed socially, emotionally 

and behaviourally. You are the most important 

person in your child’s life and if you choose to 

use your power and position to act in a way 

that is even slightly angry, critical, negative  

or hurtful, you set that as the standard of  

behaviour for your child to emulate. Whether 

your behaviour is detrimental to your child  

out of ignorance or by design, it doesn’t 

matter. Your child will emulate you. If you want 

a polite, kind, patient and self-managed child, 

you must be a kind, patient, well mannered 

and self-regulated teacher. Model the same 
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self-control and respect you want your child 

to exhibit. Don’t do or say anything that you 

don’t want your child to learn. When things 

don’t go your way, don’t become angry or  

upset. React with strong leadership, clarity 

and calmness, and model the behaviour you 

want your child to demonstrate.

We also have choice
Have you ever been in a heated argument 

with someone, then suddenly just stopped 

yelling and answered the phone in a calm, 

pleasant and happy manner? We can do 

this because we can control ourselves and 

choose our behaviour. As adults, we also 

need to learn about the power of choice.  

Becoming aware of our choices is our  

responsibility as adults. If we choose to be 

destructive or angry, we choose pain and 

suffering. If our behaviour and words are 

contaminated with anger and resentment, we 

should expect anger, aggression and hostility 

as a response. If we teach it, we’ll receive it. 

Choose carefully!

Learn to challenge your 
own negative self-talk
Children are not the only ones who need to 

become aware of and challenge negative 

self-talk. As adults, we also engage in this 

internal dialogue and tell ourselves thousands 

of messages every day. Unfortunately, we’ve 

had years of practising this negative self-talk 

and in turn, these negative messages become 

self-fulfilling. Many of us don’t even hear our 

destructive self-talk because it’s such an 

integral part of what we do. As adults we  

also need to challenge the ideas we have  

accepted about ourselves and replace  

negative self-talk as it interferes with our  

personal growth and holds us back.

Develop a new patience 
and don’t take things  
personally 
Have patience when dealing with your child 

during this transitional time. Don’t be too 

hard or judgmental. Don’t take your child’s 

behaviour personally. Your child isn’t acting 

up deliberately just to cause problems. Your 

child needs help and understanding. So,avoid 

bringing up past problems. Recycling is good 

for the garbage collection, not for parenting. 

Smile more and try to see the funny side. 

Handle adversity through 
skilled problem solving
Problems are an integral part of life. No matter 

how wonderful your life is, there will always be 

times of great adversity and times when you 

are tested. Whether it’s a financial setback, 

a disagreement with a partner or you find a 

cigarette under your teenager’s bed—there’s 

no escaping life’s adversities. Once we accept 

this, it makes sense to face challenges using 

skilled problem-solving. As adults dealing with 

many problems consistently, we also need to 

learn how to face our challenges calmly. This 

will help us grow stronger and become more 

able to cope with whatever life brings us.

Steps to problem-solve calmly and  
effectively

Don’t ever try to solve problems in the heat 

of the moment unless you are fully in-control. 

If you feel upset about something that has 

occurred, the most powerful thing you can 

do is stop, walk away and literally remove 

yourself from the situation. Make the decision 

not to return until you are FULLY in control. 

Regardless of what has occurred or who is 

involved, your goal in solving problems is to: 

get your facts, relax, then act.
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•	 	 Get	your	facts:	Listen	quietly	and	 
patiently to everybody’s explanation. 
Don’t become angry, resort to name- 
calling or ridicule or display your  
discontentment. 

•	 	 Relax:	Regardless	of	what	has	happened,	
maintain your composure and avoid 
reacting emotionally. (Yes, this is a skill.) 
Remember your child is learning from 
you at this time. If you feel yourself 
becoming combative, angry or emotional, 
walk away again. (If need be, sleep on 
it, before you decide how to respond.) 
To help you calm down, put the problem 
into perspective. Be rational about the 
situation.

•	 	 Act:	Look	towards	solving	the	problem,	
not attacking the person. If possible, 
work together as a ‘team’ to problem-
solve and reach a solution. Model  
respectful, calm and controlled behaviour 
to your child and to everyone involved. 
Consciously choose to be strong and to 
cope with the problem. Remember  
adversity is an integral part of life—what 
doesn’t kill us, will make us stronger! You 
are teaching your child how to behave 
through your actions and words. Use 
problems as an opportunity to teach.

Take care of yourself and  
your relationship
Parents are good at giving to others but not 

so good at giving to themselves or to their 

relationship. Yet it is so important parents  

do this. Take time-out to care for yourself, 

physically, mentally and spiritually and to care 

for your relationship. This will make you a 

happier parent, keep your relationship  

on-track and impact on your own health.  

Here are some ideas to help you do this.

Manage your time effectively:

•	 	 Manage	your	time	and	schedule	carefully	
and effectively. If you are working long 
hours, investigate ways of reducing your 
work load so you can spend more time 
at home with your family and concentrate 
on this behaviour management program.

•	 	 Plan	and	prioritise	your	time	carefully.

•	 	 Ensure	you	get	more	time	for	yourself	
and your partner.

•	 	 If	possible,	break	larger	tasks	down	into	
smaller, more manageable tasks.

•	 	 Avoid	taking	on	any	more	than	you	 
can handle. Set realistic goals and be 
sensible about what you can achieve in 
any given day.

•	 	 Remember,	your	child	and	your	family	
should be your number one project.

Take care of your self physically, mentally  

and spiritually.

Physically: Make your health a priority.  

Ensure you eat well. Organise your routine as 

best you can so that you get the right amount 

of sleep. If you feel tired, try to get more rest. 

Give yourself the gift of regular exercise. 

Physical exercise is a gift to yourself and can 

also give you the extra energy you need to get 

through each day.

Mentally: Have more fun! Take adult  

‘time-out’ to be alone! Schedule some ‘fun’ 

activities into the ‘Family Routine’ for just you 

and your partner to do—no children present!  

(Children are not the only ones who need 

special quiet or fun times!) Read a magazine, 

go for a walk with your partner, do some 

gardening, watch some television, find some 

time for your favourite interests or a hobby, do 

simple things that make you feel better about 

yourself—get your hair done, get a massage, 

go to a day spa, have coffee with friends ... If 

possible, take a holiday or spend some time 

on the weekend to relax. Spend some time 

with friends. Do something you really enjoy 

every day. 

Spiritually: Challenge the thoughts that lie 

behind your behaviour and your actions. Be 

prepared to change the way you think about 

things and the way you react to adversity 

—these things will change the way you feel 

about yourself and others. Be the best you 

can be by learning to live in harmony with 

those around you. Work hard to replace petu-

Par t  Two  S tep  12  Crea te  the  change  in  you rse l f  t o  pos i t i ve l y  impac t  you r  ch i l d

115

back to 
contents



Powerful Parenting

lance with patience; selfishness with kind-

ness; anger with love; and fear and sadness 

with courage and wisdom. Take every op-

portunity to develop your character and treat 

yourself and others with care and respect.

Get support or seek help
Life is not always smooth sailing. Sometimes 

we need to take a few twists and turns, and 

even a few steps backwards to get to where 

we’re going. As parents it’s not difficult to 

sometimes feel swamped. When we feel like 

this, it can be the support of a partner, family 

member or friend that can lighten our load. 

This support can be practical, for example, 

babysitting, or help during emergencies or 

with general household tasks. It can also be 

personal support of you, by family members 

or friends who understand and love you. 

Either way, having others who are prepared 

to listen, offer help, give you advice and who 

truly have your best interest at heart, can be 

lifesaving.

There may be times however, when the  

informal help from family and friends is not 

enough to help sort out personal problems or 

problems at home and it may be necessary 

to ask for outside help. If you are struggling 

to make the changes you need to, having 

problems implementing the strategies in this 

package, or wanting some extra advice and 

support—it may be the right time for you to 

seek help.  

You can start by visiting your local community 

health centre or speaking to a counsellor. You 

don’t have to struggle on your own. 

Life is about learning. As adults we don’t  

hesitate to seek help from a range of  

professionals—from dentists to computer 

technicians. We’re happy to receive help for 

all sorts of ailments and problems, but we’re 

often reluctant to receive help personally or 

as parents. If you’re not coping as well as you 

know you could be—be strong and seek help. 

You deserve it, and so does your child!
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That concludes the 12 steps  
of the Powerful Parenting® Program
Will it be all smooth sailing from here on? Not necessarily. Will this information 
be easily incorporated into your parenting repertoire? Maybe. Will your child 
benefit from learning the behaviour skills he or she needs to be more socially 
competent? We hope so. What we do know is this: Your parenting ‘Tool-kit’  
is now brimming with some very powerful and highly effective behaviour  
management strategies. The more you read these pages, the easier it will  
become to incorporate them into your parenting repertoire. If need be, read the 
program again before you start and again in the future as the need arises. Once 
you implement all 12 steps your approach to parenting will change along with 
your child’s behaviour. Things will become easier over time, and one day your 
child will appreciate your hard work and commitment and thank you for your 
efforts and unwavering support! 

Below is a story about a little boy called Liam. We hope it will inspire you and show you that 

most behaviour can improve. If you find yourself feeling a little down, please remember this 

story and don’t give up on your efforts for change!

Liam’s story
Meeting a new grade one class for the first time at the beginning of the school year, I was 
surprised by the reaction of one little boy. I was asked to supervise the class for a period  
of time and settled the children in front of me on the carpet to introduce myself. I made 
mention of the five jelly beans their classroom teacher had given me to hand out to five 
hard-working children at the end of the activity. (Not the way I approach behaviour  
management but that’s what I was asked to do.) It was then that I became aware of  
five-year-old Liam.  

Liam spent the next 20 minutes crying, screaming and demanding that he should have 
those five jelly beans. He eventually threw himself on the ground and became so upset, he 
appeared traumatised. Only later I discovered that Liam was a student from the Special 
Education Unit. He had a special teacher aide who accompanied him into the mainstream 
classroom where he was only to spend a small period of time, away from his special unit.

The following week, with the same class again, I explained a butterfly activity that their 
teacher had organised.  The children returned to their desks, got their pencils out and  
began to colour-in their butterflies. As I walked up to Liam’s desk, I noticed that he was 
tightly clutching his little pencil case and not colouring in. I said, “Come on Liam, take out 
your pencils and start colouring your butterfly.” He didn’t answer but just looked up at me. 
At this point his special teacher aide interjected and said, “No, Liam doesn’t ever colour in. 
And if you try to take his pencils out of his pencil case, he will have a tantrum and scream 
and kick you.” (I thought at the time, how limited and sad this expectation was for this little 
boy.) “Oh Liam,” I said, “what colour will you choose for your butterfly? I bet you’ve got 
some great colours in your pencil case and I’m sure you’ll pick a super colour for your  
special butterfly. What colour would you like him to be?” I waited then, while Liam sized 
me up. All of a sudden he gave me a big smile and with as much enthusiasm as he could 

muster, he screamed, “Pink!” 

Conc lus ion
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“Pink! What a fantastic colour. I bet you’ve got a great pink pencil. You choose such good 
colours to colour-in with.” I stopped at that point and told the class in an authoritative voice: 
“If anyone wants help choosing colours for their butterfly, Liam can help you. He’s great at 
choosing colours and taking his pencils from his pencil case.” I looked at Liam who by now 
was beaming. “Liam,” I continued, “you’re so good at choosing colours and taking your 
pencils out of your pencil case, if anyone at your table needs help, you can help them.” I 
walked away, at that point, glancing at the teacher aide as I left.

A couple of minutes later, Liam’s teacher aide came over to me and said, “I can’t believe 
this! Come quickly and look at what he’s doing now.” I followed her to Liam’s desk and 
watched as the little boy who had never taken his pencils out of his pencil case, spread all 
his colours across his desk and began to distribute these prized possessions to every  
member of his group! Then, he was left with only one pencil in his hand – the pink one. 

“Oh Liam,” I said excitedly, “not only are you good at choosing colours, but you’re also  
really great at sharing! Good on you! What a clever boy!”

That day, I left Liam colouring in his little butterfly like it was one of the most important jobs 
he had ever undertaken!
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Your Parenting Inventory 
Parents, please use this checklist to help you evaluate the changes you have already made 
with your parenting, and to help you focus on those changes you will aim for in the future!

Am I being calm and consistent in my approach to my child’s behaviour?

Am I approaching my child’s behaviour as an opportunity for patience and teaching?

Am I regularly teaching my child alternative ways to respond to problems and painful or frustrating           
experiences?

Am I negotiating and compromising on flexible areas of my child’s life with an increasing level of 
skill?

Am I being clear about the limits and boundaries, and what I will and will not be flexible about?

Do I have age-appropriate expectations for my child; and do I allow my child time to just enjoy   
being a child?

Am I sometimes allowing my child to experience quiet times, and am I resisting the urge to fill my 
child’s life with stimulus?

Am I giving my child time to get used to hearing the word ‘no’ before I react?

Am I celebrating my child’s behavioural achievements, acknowledging their efforts and letting them 
know I am proud?

Am I celebrating other qualities about my child, in a way that regularly communicates he or she is 
unique and valued? Do I acknowledge their kindness to others; openness; curiosity; imagination;        
courage; confidence; willingness to speak up or seek my advice; be genuine and authentic; seek 
meaning and purpose; respect others; problem-solve through painful experiences or make better 
choices?

Am I moving away from control, obedience, punishments and time-outs towards calm, non-      
combative behaviour management, and explicitly teaching my child so my child can learn the skills 
he or she needs for behavioural competency?

Am I helping my child to develop a healthy inner voice, self-confidence and independence?

Do I refrain from criticising, shaming or using fear as forms of managing my child?

Do I refrain from ever using ‘you’ messages such as “You make me angry!” and refrain from    
blaming or name-calling?

Do I stop before I react to my child to ensure that I react in a measured, calm and thoughtful way? 

Am I aware that I am shaping my child’s behaviour through what I model with my own behaviour?

Am I taking quality time-out for myself so I’m not too stressed to be a calm, thoughtful behaviour 
manager?

Do I regularly reflect on my own behaviours and reactions, and am I consciously working on the 
behaviours I need to change to be a stronger parent?
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Parent poster 
The purpose of parenting is to provide a safe, loving and nurturing  
environment for your child; to build character and to teach. As the adult,  
you are all-powerful. Everything starts and ends with you. You should be  
too ‘big’ to take offense and too ‘grown-up’ to give it! As the adult, you  
have a choice in HOW you parent. Choose carefully.

Conc lus ion

Aggression, cruelty, spite 

criticism, meanness, temper       

vindictiveness, unkindness                                          

stubbornness, rudeness

possessiveness, violence                                           

thoughtlessness, militancy                                          

impatience, unhappiness

malice, hostility, animosity     

selfishness, sarcasm, anger                                         

nastiness, moodiness, hate

intolerance, arrogance, fear

weakness, negativity, apathy

non-assertiveness, laziness                                       

ruthlessness, indifference

resentment, self-doubt

ignorance, revenge, stress

antagonism or insecurity 

Never parent through these emotions:  

Love, peace, consideration

harmony, happiness, wisdom

friendship, care, cooperation

kindness, gentleness, charity

affection, tenderness, dignity

empathy, selflessness, power

thoughtfulness, helpfulness

open-mindedness, optimism

sharing, honesty, sincerity

tact, calmness, compassion

acceptance, courage, hope

appreciation, understanding                        

patience, tolerance, strength

ruthlessness, indifference

humbleness, confidence

politeness, guidance, support

enthusiasm, forgiveness

Always parent through these qualities:
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Contact us!
Interested in asking us a question about something?

Would you like to organise a speaking presentation to help the parents and 

teachers at your school, centre or organisation?

Interested in organising an informative, dynamic article on a variety of topics; or 

children’s behaviour management video for your website, magazine or blog?

Are you a media representative?

We look forward to your call!

Our contact details

Phone/fax: Australia +61 7 3399 9996

Mobile/cell: 042 385 2211 or 0419 788 437

Website: powerfulparenting.com.au

Email: info@powerfulparenting.com.au

Facebook: facebook.com/PowerfulParentingAustralia

Video channel: http://www.youtube.com user/555Davina
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Final words

Skilled parenting is a  
process
Parenting is such an important job. It involves 

lots of hard work and constant maintenance. 

It requires bucketloads of effort, foresight, 

knowledge, understanding, thoughtfulness 

and careful planning as well as endless en-

ergy and, unconditional love. There’s no such 

thing as the perfect parent or perfect child, 

but there is such a thing as skilled parent-

ing. Skilled parenting is a learned wisdom 

that develops over time. Just as learning new 

behaviour is a learning process for the child, 

becoming a skilled behaviour manager is a 

learning process for the parent. You can set 

yourself up to enjoy more parental success by 

embracing many of the ideas in this Powerful 

Parenting® Program and by having sensible 

expectations of yourself as you implement 

change. As a part of this process, try hard 

to celebrate regularly - for big and small 

achievements, congratulate yourself and your 

child regularly for what you do well and im-

portantly, believe in your ability to notice and 

change those things that may be letting you 

and your child down. 

You may be challenged
There is an intrinsic need for most of us to ex-

ercise free will, question others and challenge 

what’s happening around us. Children are no 

different. While it may be natural for your child 

to want to challenge you, they need to learn 

that you are the boss and in-charge. When 

you start changing the way you manage your 

child’s behaviour, there’s a good chance 

you will be challenged! Add to this the fact 

that change is unappealing and can be hard 

work—ask any adult who’s tried to control or 

break a bad habit!  When you start to expect 

more from your child and they rebel, remem-

ber it’s all part of the process. No matter how 

much you are challenged, remember you are 

in-charge and you make the decisions. 

Don’t give up—have  
resolve
In many respects, behaviour management  

is a series of small victories, rather than 

something that will occur overnight. Setbacks 

are an inevitable part of life and are likely to 

be a part of this process too. If progress is 

slow, don’t give up on you or your child. No 

matter how bad things may seem at the time, 

the alternatives may be worse if your child’s 

behaviour escalates. Have resolve and cour-

age, and persevere.

Relax, laugh and have 
some fun
Who said parenting had to be so serious? 

Make it your mission to celebrate all suc-

cess—yours and your child’s. Your parent-

ing achievements and your child’s behaviour 

achievements are big, life achievements. Try 

to relax and enjoy your special time together. 

Be good natured, polite, kind and happy in 

all your dealings with your child and you will 

both reap the rewards. Try to have fun, see 

the funny side of things and retain your sense 

of humour.

Absolute last words!
Recently, on a website, I found pages and 

pages of complicated ‘Parental Do’s and 

Don’ts’. So I’ll leave you now with two really 

simple principles to parent by: 

1.   If it doesn’t come from a place of love 

and kindness—then just don’t do it.

2.   Only ever use your super ‘Parent Powers’ 

for the good of all concerned.

Happy Parenting!
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About the Powerful Parenting®    
speaking presentations
At Powerful Parenting®Australia, we have worked so hard to organise affordable 
and exciting presentations for parents and staff—all with one goal in mind! We 
are passionate about, and committed to, giving parents and staff highly effective, 
preventative behaviour management strategies; and in turn, helping children benefit 
from skilled and informed behaviour management.

Special offer! Have staff trained for FREE!  
Yes, FREE! We are both excited and pleased 

to offer you this special offer! Not only can 

you arrange for your parents to attend this 

cost-effective, information-packed training 

session, but you can also organise to have 

your staff train for FREE at the same time! 

The Director of Powerful Parenting® has 

nearly 20 years experience in education, and 

knows how important it is to have parents and 

educators united and working together!

Decide today to help your staff and 
parents and the rest is easy! 

Once you decide to help your parents, chil-

dren and staff, the rest is easy! We’ve done all 

the ‘heavy lifting’ already, and will send you 

everything you need, including promotional 

material, registration forms and accompa-

nying documentation. There’s very limited 

administration, and setting up is minimal! Let 

us help the parents, staff and children in your 

organisation!

Contact us today to organise a Powerful Parenting® speaking presentation package for your 

school, centre or organisation. We look forward to hearing from you soon, and ultimately     

partnering with you to help the staff and families in your organisation!

We can teach, inspire and motivate your 
parents and staff!

Engaging and dynamic, our high quality 

presentations are packed full of valuable 

information and powerful techniques that 

work with children of all ages. With not one 

time-out, reward or punishment in sight, we 

teach our attendees a powerful, yet easy 

system of behaviour management. The 

strategies in our presentations are based on 

years of working with children, and helping 

them achieve fantastic results with their 

choices, self-control and self-management. 

They are guaranteed to work and achieve 

the genuine results and peace and harmony 

you all deserve! And our presentations are 

not all about behaviour! We will show parents 

and staff how to help children, with a myriad 

of issues, build and develop their social and 

emotional skills! It really is a comprehensive 

approach to giving adults the skills they need 

for behaviour management success, and 

children the skills they deserve for life!  
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To help you with your investigations, we have   

collated and designed a special booklet for you 

called Food Chemicals and Behaviour.

To access the Food Chemicals and 

Behaviour booklet click here.

Appendix 1 
12 Common chemicals in food 
and their side effects. 

Below is a list of common chemicals added to 

everyday food. We were shocked to read the 

effects these chemicals have on health, con-

centration and behaviour. Food science is not 

our area of expertise but we would encourage 

you to investigate ways of eliminating these 

harmful chemicals from your child’s diet before 

you begin to undertake behaviour manage-

ment.  

Source: Sue Dengate - www.fedupwithfood 

additives.info/

1.  102 TARTRAZINE - Colouring FD&C  
Yellow No 5, CI 19140 

  Used in confectionery, soft drinks, packet 

desserts, fruit flavoured cordial and pick-

les. Can provoke migraine, urticaria, itch-

ing, rhinitis, blurred vision, purple patches 

on the skin, irritability, restlessness, inat-

tention and wakefulness in young children. 

2.  110 SUNSET YELLOW - Colouring FD&C 
Yellow No 6, CI 15985

  Used in cereals, bakery items, crumbed 

foods, sweets, snack foods, ice cream, 

drinks and canned fish; also in many 

medications. Can provoke hives, eczema, 

gastric upset, swelling of the blood ves-

sels, nasal congestion, behavioural prob-

lems and wakefulness in children. 

3.  123 AMARANTH - Colouring FD&C Red 
No 2, CI 16186 

  Used in jelly crystals, packet cake mixes 

Appendices and fruit flavoured fillings. Can provoke 

urticaria, overactivity in children. Linked 

to malignant tumours in rats. Banned in 

the USA in 1976.

4.  127 ERYTHROSINE - Colouring FD&C 
Red No 3, CI 45430

  Used in glazed and canned red cherries, 

strawberries and rhubarb, quick custard 

mix, biscuits and packet trifle mix. Should 

be consumed sparingly by children. The 

US Food and Drug Administration has 

recommended that this dye should be 

banned as it is a carcinogen.

5.  160b ANNATTO EXTRACTS - Colouring 
Annatto, bixin, norbixin, CI 75120

  Used in cereals, biscuits, margarine, 

yoghurts and ice-cream. Can provoke 

urticaria, gastrointestinal, airways and 

central nervous system reactions  

including behaviour problems and  

headache; possible role in the develop-

ment of diabetes mellitus.

6.  E211 SODIUM BENZOATE - Preservative 

  Used in soft drinks, fruit drinks, fruit  

flavoured cordials, toppings, syrups,  

maple syrup and syrup medications  

including Phenergan. Can provoke 

asthma, urticaria and gastrointestinal 

symptoms plus behaviour problems in 

children. 

7.  220 SULPHUR DIOXIDE - Preservative 

  Used in dried fruit, soft drinks,  

cordials, fruit drinks, beer, wine,  

sausages, processed meats including pet 

meat, hot chips, instant mashed potato 

and prawns. Can provoke asthma and 

skin rashes especially in young children. 

Associated with an estimated 12 asthma 

deaths in the USA and thiamine  

deficiency in pets in Australia leading to 

vestibular dysfunction, irritability and  

occasionally death. Banned in meat in 

USA in 1959.
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8.  282 CALCIUM PROPIONATE -  
Preservative 

  Used in bread, hamburger buns,  

crumpets, English muffins and pita bread. 

Can provoke irritability, restlessness,  

inattention and sleep disturbance in  

children, migraines, skin rashes,  

gastrointestinal upsets; found to  

cause forestomach tumours in rats,  

long lasting learning deficits and brain 

alteration when given to very young rats.

9.  320 BHA (BUYLATED HYDROXANISOLE) 
- Antioxidant 

  Used as a preservative in oils and fats, 

and products containing oils and fats 

including fried foods, softened butter, 

dairy blends, margarine, hot chips, frozen 

chips, crisps, biscuits and ice-cream 

cones. May be unlisted in products  

containing less than five percent  

vegetable oils. Can provoke eczema,  

irritable bowel symptoms, migraine,  

irritability, restlessness, inattention,  

wakefulness and depression. Frequent 

reports of toxicity at high doses,  

including promotion of forestomach  

cancers in rats. Banned in Japan.

10.  621 MONOSODIUM GLUTAMATE  
Flavour Enhancer (MSG) 

  Introduced into Western food in 1948. 

Added to savoury processed foods 

including snack foods, instant noodles, 

biscuits, takeaways, prepared meals, 

sauces, gravies, stocks and stock cubes, 

canned tuna, many frozen foods,  

cigarettes and animal food. In over 

10,000 foods in USA. Can provoke  

migraine, asthma, eczema, irritable bowel 

symptoms, heart palpitations, dizziness, 

nausea, heart attack-type symptoms, 

irritability, restlessness, inattention and 

wakefulness. Not permitted in foods for 

infants and young children.

11.  635 RIBONUCLEOTIDES Combination of 
disodium guanylate (627) and disodium 
inosinate (631) - Flavour Enhancer

  Used in the same foods as MSG, also 

rotisserie chicken, chicken flavoured salt 

and blended butter. Originally prepared 

from sardine, meat and yeast extract, 

now prepared synthetically. Reports of 

adverse effects include itchy skin rashes, 

angio-oedema and behavioural effects 

in children! Not permitted in foods for 

infants and young children. 

12.  951 ASPARTAME - Artificial Sweetener 

  Used in 9000 products including diet 

drinks, low joule or ‘no added sugar’ 

foods, confectionery, chewing gum and 

medications. The US Food and Drug 

Administration has received more  

complaints about this additive than any 

other. Reported effects include headache, 

mood alteration (anxiety, agitation, 

irritability and depression), insomnia, 

fatigue and dizziness, gastrointestinal 

symptoms and allergic reactions. US  

research suggests a link to brain tumours! 

Diet drinks containing it are banned for 

US Air Force pilots.

Appendix 2 
Media violence and children 
•	 	 Source:	Lieutenant	Colonel	David	 

Grossman - professor of Military Science 
at Arkansas State University: www.sol.
com.au/kor/17_03.htm

•	 	 Source:	Craig	A	Anderson	PhD	-	 
Professor and Chair of the Department 
of Psychology at Iowa State University: 
www.psychology.iastate.edu/ 
faculty/caa/index.html 

Child advocacy/parent websites

•	 	 www.mediafamily.org/index.shtml

•	 	 www.lionlamb.org/

•	 	 www.youngmedia.org.au/

•	 	 www.childrennow.org/
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For further reading

•	 	 The	“Joint	Statement	on	the	Impact	of	

Entertainment Violence on Children”  

Congressional Public Health Summit on 

July 26, 2000: www.aap.org/advocacy/ 

releases/jstmtevc.htm  

•	 	 www.colorado.edu/cspv/

•	 	 curry.edschool.Virginia.EDU/curry/ 
centers/youthvio/

•	 	 Video-taped	series	of	lectures:	“The	
Impact of Entertainment Media Violence 
on Children and Families”, and related 
materials, by the Iowa State University 
Extension Office: www.extension.iastate.
edu/families/media/

For further research  

Anderson, C.A. (in press). An Update on the 

Effects of Violent Video Games. Journal of 

Adolescence.

Anderson, C.A., & Bushman, B.J. (1997). 

External validity of “trivial” experiments: The 

case of laboratory aggression. Review of 

General Psychology, 1, 19-41.

Anderson, C.A., & Bushman, B.J. (2001).  

Effects of violent video games on aggressive 

behaviour, aggressive cognition, aggressive 

affect, physiological arousal, and pro-social 

behaviour: A meta-analytic review of the  

scientific literature. Psychological Science, 12, 

353-359.

Anderson, C.A., & Bushman, B.J. (2002a). The 

effects of media violence on society. Science, 

295, 2377-2378.

Anderson, C.A., & Bushman, B.J. (2002b).  

Human Aggression. Annual Review of  

Psychology, 53, 27-53

Anderson, C.A., & Carnagey, N.L. (in press). 

Violent evil and the general aggression model. 

Chapter to appear in A. Miller (Ed.) The Social 

Psychology of Good and Evil. New York:  

Guilford Publications.

Anderson, C.A., & Huesmann, L.R. (in press). 

Human Aggression: A Social-Cognitive View. 

Chapter to appear in M.A. Hogg & J. Cooper 

(Eds.), Handbook of Social Psychology.  

London: Sage Publications.

Bandura, A, D Ross & S A Ross (1961): 

‘Transmission of Aggression Through Imitation 

of Aggressive Models’, Journal of Abnormal 

and Social Psychology 63: 575-82 

Bandura, A (1965): ‘Influence of Models’ 

Reinforcement Contingencies on the  

Acquisition of Imitative Responses’, Journal of 
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Berkowitz, L (ed) (1977; 1986): Advances in 
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S H (1972): ‘Television and Adolescent  

Aggressiveness’ in Comstock and Rubinstein 

(eds) 

Bushman, B.J., & Anderson, C.A. (2001). 

Media violence and the American public: 

Scientific facts versus media misinformation. 

American Psychologist, 56, 477-489.

Bushman, B. J., & Huesmann, L. R. (2000). 

Effects of televised violence on aggression. In 

D. Singer & J. Singer (Eds.). Handbook of 

children and the media (pp. 223-254).  

Thousand Oaks, CA: Sage Publications.

Comstock, G & G Lindsey (1975): Television 

and Human Behaviour: The Research  

Horizon. Santa Monica, CA: Rand Corporation 

Comstock, G & E Rubinstein (eds) (1972): 

Television and Social Behaviour, Vol 3.  

Washington, DC: US Government Printing 

Office 

Condry, J (1989): The Psychology Of  

Television. Hillsdale, NJ: Lawrence Erlbaum 

Dorr, A & P Kovaric (1980): ‘Some of the 

People Some of the Time’ in Palmer & Dorr 

(eds) 
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Feshbach, S (1955): ‘The Drive-Reducing 

Function of Fantasy Behaviour’, Journal of 

Abnormal and Social Psychology 50: 3-11 

Feshbach, S & R D Singer (1971): Television 

and Aggression: An Experimental Field Study. 

San Francisco: Jossey-Bass 

Feshbach, S (1976): ‘The Role of Fantasy in 

the Response to Television’, Journal of Social 

Issues 32: 71-85 

Gerbner, G, L Gross, M Morgan & N  

Signorielli (1980): ‘The “Mainstreaming” of 
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Gunter, B (1985): Dimensions Of Television 
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Gunter, B & J L McAleer (1990?): Children and 
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Routledge 

Harris, R J (1989): A Cognitive Psychology  

of Mass Communication. Hillsdale, NJ:  

Lawrence Erlbaum 

Himmelweit, H T, A N Oppenheim & P Vince 
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Oxford University Press 

Howitt, D & G Cumberpatch (1975): Mass  

Media, Violence and Society: London: Paul 

Elek 

Joy, L A, M Kimball & M L Zabrack (1977): 
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Aggressive Behaviour’ in Williams (ed) 

Liebert, R & R Baron (1972): ‘Some  

Immediate Effects of Televised Violence  
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Psychology 6: 469-75 
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The Faces of Television. New York: Academic 
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Appendix 3 
Authoritarian parenting

Source: Runions & Keating (2004)  

‘Authoritarian Parenting and Community Con-

text in the Early Development of Hostile Pro-

cessing and Behaviour’- Paper presented at 

the Ninth Australian Institute of Family Studies 

Conference, Melbourne, Australia  

9-11 February 2005 

Kevin Runions - School of Psychology and 

Edith Cowan University & Daniel P. Keating - 

Center for Human Growth and Development, 

University of Michigan 

For further reading: www.aifs.gov.au/institute/

afrc9/runions.rtf 
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Resources for the program
The Resource Table below contains all the resources you need for the Powerful Parenting    
Program. Most of these charts and certificates below have more than one application to cater 
for boys and girls, as well as different age groups and personalities. 

Printing instructions

1.  Choose the resource sheet you need from the list below and click on it.

2.  If there is only one application for the sheet you choose, click on the print icon at the top 
left of your screen. When the print window appears, click OK to print. 

3.  If there is more than one application, use the scroll bar on the right of your screen to view 
your options.

4.  When you have chosen the option you want, click on the print icon at the top left of your 
screen. Type in the page number you need in the ‘page range’ window, then click OK to 
print just the sheet you want.

How to close resource sheets
To close the resource sheets, click on the cross X at the top right of the screen. 

General family posters
Our Friendship Rules poster

Our Family Routine poster

Behaviours That Need to Change chart

Behaviour charts
Parent Behaviour Charts (15 charts to choose from)

Girl Behaviour Charts( 10 charts to choose from)

Boy Behaviour Charts (10 charts to choose from)

Behaviour certificates
Note: There are two certificates in each behaviour area for you to choose from.

Girls Boys

Being a good friend Being a good friend

Being a good helper Being a good helper

Being happier, calmer and more relaxed Being happier, calmer and more relaxed

Being kind and caring Being kind and caring

Being respectful to others Being respectful to others

Being respectful, kind and caring to yourself Being respectful, kind and caring to yourself

Communicating confidently with kindness Communicating confidently with kindness

Cooperating Cooperating

Empty charts: 2 x ‘What a big girl’ charts Empty charts: ‘Leading the way’ and ‘Great wisdom’

Empty charts: ‘You did it’ and ‘You totally did it’ Empty charts: ‘Great courage’ and ‘Powerful work’

  Feel good about yourself and your  
achievements

 Feel good about yourself and your  
 achievements

 Following instructions  Following instructions

 Making powerful choices  Making powerful choices

Sharing well with others  Sharing well with others

  Showing leadership  Showing leadership

  Showing strength and courage Showing strength and courage

  Solving your problems by yourself   Solving your problems by yourself

  Thinking about your behaviour and trying to control it Thinking about your behaviour and trying to control it

  Using powerful listening  Using powerful listening

  Using your words of strength and power  Using your words of strength and power

Resources  fo r  t he  p rog ram
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